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. * KANSAS ARTS RESOURCE TRAINING SYSTEM
FINAL REPORT

This final report will first focus on the program objectives and activities accomplished to meet these
objectives. It will go on to describe the impact of the program during the three years of funding, as well as the
ongoing benefits deri.ed from the project. [his final report will include a complete curriculum outline for
each year and the final evaluation and financial reports.

Program Objective #1

Develop and implement a District Resource Coordinator (DRC) program in Arts with the Handicapped to train
qualified individuals in an advanced comprehensive system of inssrvice delivery, technical assistance,
preservice and direct services.

1.1 Over 372 hours of training in a related arts approach to arts with the handicapped was provided to 9
DRCs and their apprentices. These training sessions focused on theory, methods, and experiential
aspects of the related arts, as well as practical applications for planning and implementing programs
and administrative elements. A variety of scheduling approaches were taken to try to maet the needs of
the DRC trainess. For the most part, training was held on weekends and summer vacations as the
majority of DRCs wers teachers. These training sessions wera also held in all five districts of the state
in an effort to distribute the travel burden for DRCs.

1.2,5 Ongoing on-site technical assistance, support and supervision was provided by both coordinator and
director. This was also provided before and after training sessions through extensive evaluation
conferences and personal assistance made available to all DRCs. The on-site assistance made it possible
to review DRCs in their school or institutional settings and provide specific recommendations for their
particular needs.

1.5 Extensive paper and pencil pre and post needs assessments ana evaluation instruments were used
throughout the thiree year program. The program also used observational and video documentation of
DRC skill levels in presentations. Ongoing evaluation conferences were held with DRCs on their
progress and areas that needed improvement. The comprehensive final evaluation report of Frances E.
Anderson, EdD, our 3rd party evaluator, is included as a part of this report.

1.4 All three years of program and DRC competencies and responsibilities were reviewed by a five member
nvaluation committee made up of: a parent of a disabled child, a special education teacher, a ~irector of
spectal education, a university professor of cpecial education and a superintendent of a special purpose
school. This committce reviewed the DRC files and made specific recommendations on their eligibility

to receive certificates of program completion. They also commented on program policy and procedures.
(Committee's reports are on file.)

Program Objective #2
Develop a comprehensive plan to disseminate information across the state to service providers on accessing
District Rasource Coordinators (DRCs) and Kansas Arts with the Handicapped programs.

2.1 An extensive media campaign, including television, radio and newspaper interviews, was conducted
during the first year to pravide public awareness of the program and recruit trainees for the project.
(Print, audio and video documentation on file.) After the formal program of training began, television,

radio and newspaner interviews were held by DRCs and the program coordinator on specific program
events both locally and statewide. ( Newspaper articles on file.)
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2.3

2.4

2.5

Ower the 3 year project the coordinator and director presented to over 46 local inservices, 28 state
conferences and mesetings, 15 regional conferences and mestings and 6 national conferences. Through
these presentations, awarerness of the program and the DRCs was disseminated to parents, special
educators, administrators, local and state boards of education, art therapists, art sducators,
movement/dance therapists, movement/dance educators, music therapists, music eaucators, theatre
and drama specialists, university professors, head-start teachers and administrators, and Yery Special
Artis National staff.

Information on the program and DRCs have been sent out in our newsletters biannually to over 2300
Arts with the Handicapped advocates on our mailing list. Tiose mailings go out to advocates across the
state of Kansas, as well as advocates across the nation. DRCs have also been listed on resource networks
including; SpecialNet, Personnel Developmant Resource System, Kansas Arts Commission and Family
Information Network.

Articles on the p. ugram have been written and published in: Kansas City Parent Magazine, Kansas City
Art Connection, the Kansas Counctl for Exceptional Children Newsletter, Kansas Educational Slate; KSDE
Limited Edition Newsletter; Emporia State University At a Glance Newsletter: The Ensemble:
Association of Community Arts Agencies in Kansas; KSDE's Spotlight; Kansas Art Education Association
Newsletter; American Art Therapy Association Newsletter ; Kansas Art Therapy Mewsletter ; Specia Net
Newsletter ; The Olathe Daily News; The Ulysses News; The Wichita Eagle-Beacon; The Kansas City Star
and Times; Dodge City Globe; The Garden City Telegram; Great Bend Tribune; Hays Daily News; Emporia
Gazette; Ottawa Herald; The Salina Journal and The Pittsburg Mornirg Sun. (Articles on file.)

A color brochure was produced and over S000 copies have been distributed to educators across the state
as well as to regional and national conferences and meetings. Each DRC wrote a 30 second Public
Service Announcement and recorded it for dissemination in her district. (Audio tapes on file) Two
District Resource Coordinators, Bonnie Burnside and Kay Martinez, took on the praject of the KARTS
Video Documentary. Kay Martinez filmed and co-wrote and edited with Bonnie Burnside the final
production. (Please find a copy of both the video and brochure included for your interest and
dissemination purposes.)

Program_Qbiective #3

Disseminate information to other states within the region and other regions (as a part of Very Special Arts
[VSA]) and provide technical assistance for replication as requested.

3.1

3.2

Three volumes of material on: related arts, special education administrative issues, art therapy,
adaptive strategies, puppetry, drama, storytelling, music, personnel development, creative writing,
movement therapy, personal development and general information on handicapped conditions has been
compiled, as weil as DRC cas. studies on child change, DRC pre-service course outlines and their
philosophical stctements on the value of a related arts approach to working with special needs students.
This extensive callection of maturial has been indexed. 1t has also been made available through the DRCs
and as an ongoing rasource. The cost of publishing this extensive collection of materials was judged by

project staff to be too costly at this time, and funding to continue this unigue resource has been
considered for the future.

An Arts with the Handicapped Resource Library has been established to share these and other invaluable
resources with the larger community through distributing our bibliography of over 450 items to the
Kansas City Library System and Kansas State Department of Education.

There has been extensive cooperation with YSA organizations in the states of Montana, Oregon and
Colorado to help them explore replication of the KARTS project. Effurts with these states have focused
on providing technical assistance through numerous mestings with VSA state directors, their board of
directors, and state directors of special education. KARTS staff also provided on-site training in related
arts to their artists and special needs constituencies, as well as grant writing suggestinns, capies of the
KARTS grant applications and other: funding resource assistance and ideas.
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® Asearly as 1984, Oregon was most &ctive in pursuing the replication of the KARTS project,

Yary Special Arts Oregon (VYSAQ)Director, Julie Gottlisb, with much assistance from on-site visits by
William Fregeman, accomplished awareness and acceptance of the concept of a comprehensive systems
approach to arts personnel training in her state. The 1986 YSA National's shift in priorities required
YSAO to become a nonprofit corporation. This in turn affected Orsegon's allocation of time and money
away from the establishment of an arts personnel training program. Although it remains an approach
YSAO would Tike to pursue, the lack of administrative time aind funds have lirited the organization's
ability to respond to the KARTS recommendations for repl® ,ation. In a report from Julie Gottlisb to
William Feeeman on YSAO's position on replication, these recommendations were adopted as future
priorities:

A. Identification of and advanced training for a limited number of educators who are interested,

committed and skilled to become DRCs in at least two pilot sites (regions), one metropolitan and

one rural,

B. Cooperation between local directors of YSAO and DRCs to d termine needs for personnel

preparation within the region and provide services which combine major, follow-up and

support programs.

C. A linkage of services should be established ta assure follow-through and ongaing capability

for participation by personnel, to result in increased services to special students.

D. Evaluation of progress.

¢ Montana had also been active in pursuing the replication of KARTS in 1984. The YSA National's
focus on transition also affected Very Special Arts Montana (YSAM) and KARTS staff was required to
deal with three different VSAM directors. This maae follow-up and continuation of efforts difficult.
YSAM was also suffering in the change of it's board of directors. William Freeman did an on-site visit
in 1987 to provide technical assistance and do a needs survey. He also did a summary for YSAM of what
the organization could hope to accomplish and ways to implement an arts personnel training system.

YSAM wrote a small grant and did put into action a beginning plan to incorporate artist training
into one of its YSA Festival Agendas. In 1988, Maureen Craighill-Moran went to Montana and provided
more technical assistance, as well as an artist training program and served as an art consultant to
festival participants. Out of this Artist Workshop, the groundwork for a group of potential Montana
DRCs was established. The 22 artists participating were interested in further training and said they
would stay in touch for further developments on this type of training.

YSAM's administration has embraced, as a priority, pursuing funding to provide more ongoing
artist training. There is an ever present shortage of funds for these arts organizations and as the
concept for comprehensive training is embraced, funds become a major stumbling block to
implementing these programs.

® Very Special Arts Colorado (VSAC) was contacted as a possible replication state when Montana
was in the middle of it's difficulties. KARTS staff met with VSAC's director to exchange resources and
discuss the possibilities for a personnel training program for YSAC. VSAC has since attempted some
limited artist training programs and has indicated an interest in a more formal and comprehensive
approach to a training program.

® VYery Special Arts Kansas (VSAK) is also a direct result of the Kansas State Department of
Education’s support of the Arts with the Handicapped program and the KARTS project. VYSAK was
offictally organized and incorporated in 1968 by two of the DRCS in the KARTS project. Sherri Bosse,
YSAK Director and Bobbie Koen, Program Coordinator are continuing a similar scope of programming
that William C. Fresman began in Kansas through his association with the National Committee, Arts
with the Handicapped (1ater National YSA). This continuing of @ YS5AK organization has also provided an
ongoing system to utilize the unique qualities and resources of the DRCs. The quality of training
received by the DRCs has provided VSAK and the entire state of Kansas with a cadre of related arts

consultants not avatlable in most states. Such resources could enable YSAK to provide programming in
a cost-effective approach to service delivery.

[t ]
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3.3

One of the major accomplishments of the KARTS program was the compiling of materie! far the 3
volumes of the KARTS Training Manual (detailsd earlier). These manuals provide a comprehensive
collection of articles on the aris compiled from nationally recognized experts in the field, DRC
networking efforts, and the Kansas State Department of Educetion. Copiss of all of the materiais in the
manuals are available in sach of the DRCs' districts and have besn widely used in statewids personnel
training programs offered by DRCs. The indexes of these manuals have been sent to all ragional
resource centers in the nation. As mentioned earlier in the report, the deveiopment of an on~going
related arts resource library is another of the accomplishments of this project. The continued
expansion of the public's awareness of this resource is an ongeing objective of Acgsssible Arts, inc.
(formerly the Arts with the Handicapped program)
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, ' NARRAVIVE

Over the three years of training, the impact of the project and the overall quality and integrity in the

implementation of the projest was demonstrated by the:
o Selection process for project coordinator which included toth an in-state and nationa) search. Each
of fifty (50) applications were reviewed by the Director of Personnel, and then reviewed by an
application review committee of four {4). The review of written materials was comprehensive with
sach applicant being rated on seventeen (17) areas of competence, with composite scores determining
four (4) finalists for the interview process. These finalists engaged in an oral interview with a
committes of five (5) representing IHE faculty members in art therapy and special education, SEA
spacial education coordinator and program specialist and the project director. Each finalist also viewed
a vidau tape of a teacher providing an arts experience with special students and then wrote an assay on
how she/he would provide tschnical assistance to the teechsr. This process enabled the committes to
determine writing, as well as technical assistance skills, Finally, each applicant condusted a forty-
five (45) minute in-service presentation on arts in special education with the interview committee.
Committee members rated and ranked each finalist and came to a consensus recommendation for hiring.
The SEA Director of Special Education and Assistant Commissioner interviewed the highest ranking
finalists. The candidate that the committee recommended was selected as Projsct Coordinator. This
thorough process insured quality in the selection of an employee who has proven to be highly
competent, dedicated, and capable of nieeting the demands and scape of the project in accomplishing its
guals and objectives in a distinguished fashion.

® Oelection process of DRCs included an interview committee comprised of: an artist who is disabled,
IHE faculty members in art therapy and special education, and the director and coordinator of the
project. The seiection not only included submission of an extensive written application, but also
documentation of participation and accomplishments iri the fisld of arts with the handicapped, in additon
to the oral interview with the committee. The interview covered attitudinal areas regarding people
with disabilities, arts and special education content areas, self-confidence, career direction and other
personnel development issues.

o Needs assessment was comprehensive and thorough, identifying DRC competency and training needs
in a pre/post~test fashion for each of the 3 years of training. This approach enabled the content to be
geared specifically to DRC needs, while still satisfying general competencies required of the project.

e Nationally recognized consultants for training content, including each art form, special education
categorical areas, and related fields, as well as external evaluators represented the most highly-skilled
experts in arts with the handicapped.

® Local Education Agency (LEA) understanding of and support for the project was expanded by meetings
of project staff with DRC trainees and their supervisors, principals and superintendents to discuss the
project, it's mission and requirements of trainees as well as needs for specific cooperation from school
districts. Signed agreement form - by these individuals were to guarantee support for the trainees and
project for it's duration. Specific commitments of trainees and districts were fully and Clearly
discussed. In addition, presentations on the project were made to teachers, special education
administrators, principals and superintendsnts on numerous occasions in regions throughout the state
for the duration of the project.

® Awareness of targeted groups of educators and related services personnel, as well as the generaj
public, was achieved through a brochure, public service announcements and a video documentation of
the project. In addition, awareness and recruitment at the start of the project included presentations
and tield reviews by interested educators in each of five (5) regions in the state. Inaddition, over fifty
(50) media interviews were conducted throughout the state to further awareness of the project by the
general public through use of print, radio and television media.

e The apprentice program was turned over for DRCs for re-establishment and initiation garly on in

the program to assure backup support for and assistance to DRCs, to meet the geographical needs of
RGNS




their rsgion of the state. Addiiionally, the plan for apprentice selection was to enable the project to
respond {o possibie attrition of DRCs in the program. It was through this plan that each region would
be able to still have an igentified resource specialist in arts with the handicapped.

o (On-site technical assistance to DRCs in their classrooms, in demonstration sessions with
handicapped children and youth, as well as in-service presentations for teachers, paraprofessionals
and interested cthers, was comprehensive in nature. These sessions were also supervised by the
project coordinator, dirsctor, content consultants and both third party evaluators over the period of 3
ysars. Technical assistance was individualized to the needs of each DRC and was provided orally, in
writting and with follow-up sessions as required or deemed necessary.

8 DRC responsibility for providing arts with the handicapped programming in their region fostered
regional awareness of their expertise and availability to provide support to teachers, related services
personnel, parents and interested others. The facilitation of public awareness, in-servicss locally and
statewide, support groups, arts festivals with demonstration components and distribution of no-cost
arts supplies for constituents, achieved the effect of statewide support for DRCs and the KARTS project.

® State Education Agency's (SEA's) urderstanding of and support for the project was promoted through
presentations to SEA staff by project personne! and DRCs. This brought about understanding of the
program’s mission, goals, objectives and it's impact on personnel and the students they serve.
Involvement by special education program specialists, the special education coordinator and director,
the assistant commissioner and commissioner of education, and a state board of education member, led
to greater ownership of the KARTS project by the SEA. This participation included training of DRCs in
specific content and categorical areas, which also proved a cost-effective approach to DRCs meeting
required competencies whiie gaining recognition.

The ongoing benefits and outcomes of the project are:

e Provided trainees with hands-on experience in planning, coordinaiing and presenting at local and
statewide conferences and functions, providing dissemination to the field of special educators,
administrators and to special needs students, as well as training opportunities and statewide DRC
recognition as a cadre of related arts professionals for the State of Karsas. They-also have learned to
work together and are fully aware of each others' strengths and weaknesses. This enables them to make
referrals for each other on specific training opportunities throughout the state.

® Opportunities for staff and trainees to expand both personal and professional contacts through
networking with nationally recognized consultants after hours of the formal training sessions. This
has provided the project and personnel with national recognition on a very personal level.

® Providing more acceptance and recagnition, for the vaiue of the arts in education and a related arts
approach for special needs individuals on a local, state, regional and national basis. The ground work
was laid for state Very Special Arts (VSA) organizations to replicate this need for a comprehensive
training system and a new awareness of the need for personne training was achieved with the YSA
national office.

e The project built 1ip an extensive collaction of resource material in the form of handouts, articles,
books, videos and manuals on related arts with special needs individuals. This is the basis of an ongoing
Related Arts Resource Library being established at the Accessible Arts Center in Kansas City and
publicized throughout the state and midwest region.

® The foundation was laid for further imnlementation of related arts training on the much needed
preservice 1nvel. DRCs will make outstanding laison for university professors. Universities have
indicated a need for this t/pe of training befare they can incorporate related arts into the curriculums
for special education, arts or other appropriate undergraduate programs. DRCs are also presently

pursuing teaching apportunities at the university and community college level to further expand the
outcomes of this project.

-
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' ' ADMINISTRATIVE COMMENTS

In an effort to provide an objective review and report the areas of the project that could have been improved
include:

¢ While the extensive goals and objectives for the program were accompliched and provided a
comprehensive base, they were too far reaching for the limited staff. There was clearly not enough
staff to fully expand on portions of the grant, such as recruiting, out-of~state program dissemination,
public awareness and implementation, to meet the highest expectations deserved for such a project.

¢ There was not enough start up time allowed and there were no funds included in the project for waff
recruitment, relocation expenses and trainee recruitment.

e Original location at Emporia State University was not well suited fof the dep!*: of the program.
Althetigh the school administration had been cooperative at the start, they did not embrace the full
concepts of the project. It was centrally located for trainees, but was more than a 2 hour drive from
the director's home and a 1 hour drive to the sponsoring agency, the Kansas State Department of
Education, adding to the "travel nightmare".

e Some trainess never seemed to fully comprehend and value the uniqueness, scope and potential of the
training. The logistical and extensive paper work issues seemed at times to overshadow the lang term
benefits of training for them.

¢ Although the project's grants guidelines and agendas were given out to all trainees, some failed to
either read or fully comprehend the details of the project, causing confusion in logistical and
programmatic areas.

e Kansas being such a large, diverse state, the travel time involved for DRCs became a problem. Three
of the DRCs, two from Kansas and one outreach candidate from Montana, dropped out of the program due
largely to this issue.

» Although the content was field reviewed and DRCs were appraised of the commitment necessary, in
reality the time commitment required involved too many personal sacrifices to be fully overcome. A
different program format in the future may be indicated, eg. ane week a month over the 3 month
summer vacation or equivalent, with 2 weekend seminars during the school year and on-site technical
assistance or an even smaller scoped program of one year's length in regional settings to lessen the
travel problem.

® \While the intention of the project was to develop & personnel development system that would sustain
itself after the project's completion, and although this intention and suggestions for it's
implementation were conveyed to DRCs, no clear and specific follow-up guidelines were established for
ORCs to provide post-project services in their communities. As DRCs are now individually providing
services after this training project has been completed, it still might have been helpful to have an

agreement with DRCs to engage in a systematic apprvach to training, technicai assistance and resources
following the project's completion.

® The accounting and fiscal management of the program had to be redone every year due to logistical
changes and this was very difficult on staff. A strong, flexible, ongoing relationship with the fiscal
management for the project would have been helpful.

® An evaluation consultant who was located on-site may have heliped facilitate the communications with
project staff and consultants. The gathering, compuiation and housing of the vast amounts of program
and evaluation data would have also been simplified in one location and would have made all program
information available to the svaluator for reference.




KANSAS ARTS RESOURCE TRAINING SYSTEM (KARTS)
Training Agenda for 1985-86

May 2, 1986, 8:30 am to 9:30 pm ~ 12.0 hours*
May 3, 1986, 8:00 am to 6:00 pm -~ _9.0 hours*

21.0 hours of training
*lunch and dinner breaks excluded

TOPIC: The Kansas Forurm on Arts with the Handicapped
Training focused on assessment, training evaluation and child change in arts with special education
students.

INSTRUCTORS:
e Ctlise Tropea, MCAT, ADTR, presented movement assessment techniques.

®  Frances Anderson, EdD, ATR, presented ksy issues on evaluation instruments.

CASE STUDY PRESENTATIONS BY:
e Elaine Bernstorf, BME, MME, music with adolescents.

e Lois Mirkin, BFA, MA, art therapy with a developmentally delayed, spina bifida, adolescent.

®  Oharon Loveless, MA, Spec. Ed., communication through art exper tences and the process of
reaching a behavior disordered adolescent.

e Willlam C. Freeman, MA, ADTR, and Gayle Ledger wood, MS, movement thsrapy perspectives bv
student, parent, teacher and therapist.

®  Maureen Craighill-Moran, MA, introduction to assessment procedures for new District
Rasource Coordinators in the XARTS program.

READING ASSIGNMENTS (on file in KARTS office):
1. Assessment and Evaluation Issugs as They Relate to the Yisusl Arts, paper by Frances E.

Anderson

Through Art the Child says. "l AM", paper by Lois Mirkin

Creative Expression in Physical Ijmmqm_is_mngm_w_un_wgmg peper by Mary Whitehouse
Movement Glossary, paper by Dianne Dulicai and Elise Tropea

Personalizing Music Education for the Adolescent Handicapped: Pulling in the Peripheral
Student, paper by Elaine Bernstorf

The Enabling Process, paper by William C. Freeman

NhUN

o

June 17, 1986, 8:00 am to 4.00 pm - 7.0 hours*
June 18, 1986, 9:00 am to 5:00 pm - 7.0 hours*
June 19, 1986, 9:00 am to 5:00 pm -~ 7.Q hours*
21.0 hours of training

*Junch breaks excluded

TOPIC: Iralning for Professional Presentations

Training focused on presentation skilic and techniques for "Training the Trainer" ard presented on
trainer strengths, warm up and dyad identification, facilitator roles, resistant par ticipants,
communication skills, roadblocks to good presentations and helpful hinte

[
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IMSTRUCTOR:
e Betsy Hushand, Personnel Development Trainer

The remaining two days of training were 4S-minute presentations of each District Resource
Coordinator's area of expertise. These were videotaped and reviewed to record their level of skills in
presenting when they first began the program.

July 17,1986, 6:00 pm to 10:00 pm - 1.0 hour ( per DRC)
(Individual appointments for evaluations with coordinator, Maureen Craighill-Moran)
July 18, 1986, 8:00 am to €:00 pm -~ 9.0 hours*
July 19, 1986, 9:00 am t0 5:00 pm - 7.0 hours*
17.0 hours of training
*Junch breaks excluded

TOPIC: Music Therapy for Personal and Group Cohesion

Training focused on growth through music. The goals of training were to experience self-expression
through music, to identify personality aspects and their impact on interactions with students, to
formulate a contract to focus on training objectives and group dynamics, to examine roles and
relationships as they evolve through the music experierces, and to explore the effects of relationships
with students in the areas of: empathy, directiveness, transference and role integration.

INSTRUCTOR:
e Ken Bruscia, PhD, RMT, CMT

August 16, 1986, 9:00 am to 5:00 pm - 7.0 hours*
August 17, 1986, 10:00 am to 3:00 pm - 4.0 hours*
August 17, 1986, 7:30 pm to 10:30 pm - 3.0 hours*
August 18, 1986, 9:00 pmto 8:30 pm - 11.0 hours®
August 19, 1986, 7:00 pm to 5:00 pm - 9.0 hours*
August 20, 1986, 9:00 am to S5:00 pm - __ 7.0 hours*
41.0 hours of training
*Junch and dinner breaks excluded

TOPIC: Combining the Related Arts

Training in related arts included movement, chant, puppetry, slides and mask mak ing.

INSTRUCTORS:

e  Norma Canner, ADTR, focused on exploring the integration of related arts with special needs
students and those that serve them through movement, visual arts, chanting and music.

® Frances E. Anderson was there to evaluate the growth of the DRCs as well as present training on
adaptive strategies for the related and expressive arts with disabled studsnts.

Readings, evaluation and assessment instruments on file in the KARTS office.

SUMMARY OF KARTS TRAINING

May 2, 3, 1986 21.0 hours
June 17,18,19, 1986 21.0 hours
July 17,18, 19, 1986 17.0 hours
August 16, 17,18, 19, 20, 1986 41.Q hours

100.0 hours of training
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IKKANSAS ARTS RESOURCE TRAINING SYSTEM (KARTS)
Training Agenda for 1986-87

October 17, 1986, 7:00 pm to 10:30 pm ~ 3.0 hours*
October 18, 1986, 9:.00 pm to S:00 pm -_7.Q hours*

10.0 hours of training
*|unch breaks excluded

TOPIC: Art Therapy Theory and M i

Training focused on group process using the Island Mural as thé experiential and processing tool. We
also studied and experienced the Swassing-Rarb Learning Modality Testing instrument to determine the
learning and teaching modalities of trainess.

'NSTRUCTORS:
® Maureen Craighill-Moran, MA, presented the art ther-apy theery and methods.
® SherriAustin Boese, MA, presented the Swassing-Barb Learning Modality Test.

READING ASSIGNMENTS:
art Therapy Activities and Lesson Plans for Individual and Groups by P.J. Furrer, MA.

November 7, 1986, 5:00 pm to 8:00 pm - 3.0 hours
November 8, 1586, 9:00 pm to 5:00 pm -_7.Q hours*

10.0 hours of training
*Junch breaks excluded

TOPIC: .
Training focused on innovative and motivational approaches to learning using a variety of storytelling

techniques, exploringexamples of: Children's literature, folk and fairy tales, traditional and personal
experience stories.

INSTRUCTORS:
® Lynn Rubright, MAT, presented this training workshop on storytelling.

READING ASSIGNMENTS:

1. Teaching Writing with Family Stories by Susan Gundlach

2. Mike Fink: Last of the Great | ississippi Kealboatrman by Lynn Rubright
3. Persimmon Pudding that Spoi,ed the Preaching by Lynn Rubright

December S, 1986, 5:00 pm to 10:00 pm - 4.0 hours*
Decemaer 6, 1986, 7:30 am to 4:30 pm -_8.0 hours*

12.0 hours of training
*Junch breaks excluded

TOPIC: Art Therapy Research: Problems. Solytions and Rewards.

Training was interfeced with the Art Therapy Symposium presented by the Kansas Art Therapy
Association. Training focused on art therapy research, problems, solutions, approaches and rewards.
It also included biofeedback: the use of visualization and imagery in healing and self regulation. An
introduction to art therapy film “Art Therapy - a Healing Vision" was shown as well.
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PRESENTER/INSTRUCTORS:
e LindaGantt, MS, ATR, on research
Stephen F. Davis, PhD, on research
Patricia Norris, PhD, on biofeedback
Roberta Shoemaker, MFA, ATR, on imagery art therapy
Robert Ault, MFA, ATR, HLM, on art therapy

January 16, 1987, 7:00 pm to 11:00 pm - 4.0 hours
January 17, 1987, 9:00 am to 4:30 pm ~-_6,0 hours*

10.0 hours of training
*lunch breaks excluded

TOPIC: Administrative Workshops: The Ins and Outs of Administrative lssues

Training focused on awareness of administrative roles and functions, 1ssues and politics, managing and
coping skills developraent, administrative logistics in program planning and technical assistance for
case studies, ard arts experiences presentations.

INSTRUCTORS:
o William C. Freeman, MA, ADTR
o Maureen Craighill-Moran, MA

READING ASSIGN! -\ inTS;
i. "Plain Tute ~ticles by Sally Smith on learning disabilities

2. Keepingay.yy:nal for Self-Discovery by Alicta Fortinberry
3, "All | Ever Really Needed to Know | Learned in Kindergarten" by Robert Fulghum

WRITTEN ASSIGNMENTS:
Action plans; review comments on proposai for arts demonstration center.

February 12, 1987, 8:30 am to 11:30 am - 3.0 hours
February 12, 1987, 1:30 pm to 9:30 pm - 8.0 hours
February 13, 1987, 8:00 am to 5:00 pm - 8.0 hours*
February 14, 1987, 8:30 am to 7:30 pm - 8.0 hours*
February 15, 1987, 8:30 am to 2:30 pm - 5.0 hours*

32.0 hours of training
*]unch and dinner breaks excluded

TOPICS: The Kansas Forum, on Arts with Special Needs Individuals; The Human Element Expressed

Through the Arts. Training focused on extensive and intensive movement experiences, presentation

skills, clay sculpture, art therapy and administrative meetings with the Kansas Advisory Council on
Arts with the Handicapped.

ORESENTER/INSTRUCTORS:

Trudi Schoop, ADTR, on movement therapy

Robert Ault, MFA, ATR, HLM, on art therapy

Michael Naranjo, artist, on sculpture

Sharon Freden, Assistant Commissioner of Education, on the arts in education

All of the DRCs presented at the Forum as part of their training in presentations.
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READING ASSIGNMENT:
1. Won't You Join the Dance by Trudi Schoop and Peggy Mitchell

March 20, 1987, 7:00 pm to 10:00 pm - 3.0 hours
March 21, 1987, 8:00 am to 4:30 pm ~_7.0 hours*

10.0 hours of training
*)unch break excluded

TOPIC: A : : g Arts. Training
focused on presentation of saven case studies of emotionally disturbed students artwork and discussion
of indicators and issues in this artwork. Individual DRCs presented on music with special populations,
the use of therapeutic art in the classroom and persoval growth issues and answers found in the process
of the KARTS training.

INSTRUCTORS:
® Maureen Craighill-Moran, MA, on art therapy
o DRCson their discoveries and achievements

READING ASSIGNMENTS:

1. Writing for Publication in Art and Education Journals by Heather Hanlon
2. ArtTherapy Funding from Arts Related Sources by Cathy A, Malchiodi

3. YouAre Not Alone: For parents when they learn that their child has @ handicap
by Patty McGill-Smith

4, Pain Control: An Experiment with |magery by Betty D. Pearson

April 15, 1987, 6:00 pm to 9:00 pm - 3.0 hours
April 16, 1987, 9:00 am to 4:00 pm - 6.0 hours*
April 17,1987, 9:00 am to 4:00 pm - 6.0 hours*
15.0 hours of training
*Junch breaks excluded

TOPIC: Yery Special Arts Festival at the Wichita Art Museum. Training focused on theory and methods,

as well as demonstration sessions with special populations in movement, storytelling, visual arts and
music.

PRESENTER/INSTRUCTORS:
e MaraCapy, £dD, ADTR, in storytelling
e Dianne Dulicai, MA, ADTR, in movement
® Lois Mirkin, MA, ATR, in visual art
® Sherri Boese-Austin, MME, in music

No reading assignments as this workshop was experientially and observationally oriented.
May 8, 1987, 7:00 pm to 10:00 pm ~ 3.0 hours
May 9, 1987, 9:00 am to 4:30 pm  -_7.0 hours*

10.0 hours of training
*lunch break excluded
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ol : 6d Arts. Training focused on
sequencing acmivities body awareness and shapes dealing Wilh feelings adapting the arts, "how many
ways can you teach 3 concept?”, theme approaches, children's literature and a ¢, odapting lessons for
specific students' needs and teem planning of integrated arts and basic skills units.

INSTRUCTOR:
e JeriChangar, MA, on related arts approaches

READING ASSIGNMENTS

1. How Many Ways Can You Teach & Concept by Jeri Changar
2. Art for Legm by Wendy Perks Louise Appell Eleanor Owen
O Cﬂ .

Process by deri Changar, at ai
4. Suggestions for Teaching Students with Learning Disabilities by Libby Cohen

June 29, 1987, 9:00 am t0 9:00 pm - 8.50 hours*
June 30, 1987, 9:00 am t0 9:30 pm - 8.75 hours*
July 1, 1987, 9:00 am t0 5:30 pm - 6.50 hours*
July 2, 1987, 8:00 am to 7:.00 pm - 6.50 hours*
July 3, 1987, 8:30 am to 11:45 am -_3.00 hours*
33.25 hours of training
*lunch and dinner breaks excluded

TOPIC: Arts Related Services in Special Education. Training focused on current issues in arts related
services for personnel preparation in special education, with an emphasis on the development of a
systems approach for implementation of arts related services with special education students. The
sessions covered in-service and direct-service skill development; assessment, evaluation and impact
on child change; IEPs and team conferences; local-state agency administrative issues and cooperation;
awareness and advocacy; marketing; funding; lobbying and legislation. Kansas State Department of
Education staff also presented on state issues of finance, role and function, categorical reimbursement,
YI1-B funding, compliance, new special education laws and policy, and paraprofessionals.

INSTRUCTORS:

® William C. Fresman, MA, ADTR, on administrative approaches to arts with the handicapped.
Dale Dennis, Acting Commissioner of Education
Sharon Freden, Assistant Commissioner of Education
James E. Marshall, Director of Special Education
Betty Weithers, Coordinator of YI-B and Special Education
Harold Hodges, Education Program Specialist
Jane Rhys, Education Program Specialist
Phyllis Kelly, Education Program Specialist
Fran Lee, Education Program Specialist
Jan Beck, Education Program Specialist
Lowell Alexander, Director of Special Education, USD#500
Patrice Schmitz, President, Lake Mary Center

® & 2 06¢ &% 0@ 0 0

WRITTEN ASSIGNMENTS:

1. 3 - topical reaction papers ( 2 pages)

2. | - action plan for implementation assignment
3. 1 ~ integrative paper ( 4-6 pages)
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X. July 31,1987, 1:30 pm t0 6:30 pm - 5.0 hours
August 1, 1987, 4:00 am 10 5:30 pm - 7.5 hours*
August 2, 1987, 9:00 am t0 4:20 pm -_6.0 hours*
18.5 hours of training
*Junch brsaks excluded

TOPIC: Integrative Movement and Color Theory. Training focused on integrative movement, individual

storytelling in movement and color theory for use in special education settings and for personal and
professional growth.

INSTRUCTORS:
e MaraCapy, EdD, ADTR, in movement
¢ Maureen Craighill-Moran, MA, in color theory

READING ASSIGNMENTS:

1. Art: Another Lanquage for Learning by Elaine P. Cohen, Ruth S. Gainer
2. Mandalas and the MARI Card Test by Joan Kellog

SUMMARY OF KARTS TRAINING

October 17, 18, 1986 10.0 hours
November 7, 8, 1986 10.0 houi's
December S, 6, 1986 12.0 hour's
January 16, 17, 1986 ' 10.0 hours
February 12, 13, 14, 15, 1987 32.0 hours
March 20, 21, 1987 10.0 hours
April 15,16, 17, 1987 15.0 hours
May 8,9, 1987 10.0 hours
June 29, 30,July 1, 2, 3, 1987 33.25 hours
July 31, August 1,2, 1987 18.5 hours
160.75 hours of training
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KANSAS ARTS RESOURCE TRAIN!NG SYSTEM (KARTS)
Training Agenda for 1987-88

October 23, 1987, 7:30 pm 10 9:30 pm - 2.0 hours (KARTS business meseting and last minute
preparation for Gtatewide Inservice
Presentations)
October 24, 1987, 9:00 am to 5:00 pm -_8.Q hours
10.0 hours of training

(Breaks have not been excluded in this final year of training because DRC's utilized these break times
for networking opportunities)

TOPIC: Curriculum Developmant through Interactive Arts. Training focused on presentations maue by
DRCs on related arts matertal pertaining to IEP goals and objectives. This training experience was
designed to give DRCs direct participation in the planning, coordinating and presenting of a statewide
inservice program. DRCs teamed up to present movement, music, storytelling and arts to inservice
participants made up of 25 special education teachers, administrators and related service personnel.

INSTRUCTORS/FACILITATORS:
e  Maureen Craighill-Moran, Coordinator

Tammy Herl, Sharon Loveless and Joleen Haffner, Developing IEP Goals through Visual Arts
Sherri Boese and Toni Dort, Deveioping IEP Goals through Music

Joleen Macy Thompson and Bobbie Koen, Developing IEP Goals through Storytelling

Bonnie Burnside and Kay Martinez, Developing IEP Goals through Movement

ASSIGNMENT:

Plan, coordinate and implement a participatory inservice presentation with a focus on using the arts to
develop |EP goals and objectives.

PRODUCT: |EP Goals and Qbjectives, a Related Arts Approach.

November 13, 1987, 6:00 pm to 9:00 pm - 3.0 hours
November 14, 1987, 9:00 am to 4:30 pm -_7.0 hours
10.0 hours of training

TOPIC: Drama for the Classroom and the Art of Body Movement. Drama training focused on giving
participants experience in the use of drama as a tool for motivation: to include how to use drama and
movement as a way to enhance self esteem; to look at similarities and d!fferences of each other and to
integrate role playing as an approach to problem solving. The Art of Body Movement focused on giving
participants basic experiences in dance &s a free creative art activity for the purpose of developing
their own creativity and providing them with materials for educational use. Movement problems were
presented for solutions and participants learned how to improvise in studies of movement in: sound,
sight, action and relating to others in the environment,

INSTRUCTORS:
e Priscilla Sanville, MA, presented on drama for ¢lassroom use

e BarbaraMettler, BA, ploneer and author of books on Creative Dance and the art of body
movemant

n
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READING ASSIGNMENTS

1, Ihe Language of Movement by Barbara Mettler

2. The Art of Body Movement by Barbara Mettler
3. Improvisation: The Most Creative Approach to Dance by Barbara Mettler

4. A Drama Lesson by Diane Carp and Bethany Clay
S Why Drama by Priscilla Sanville

December 4, 1987, 5:30 pm to 9:30 pm - 4 hours
December S, 1987, 8:30 am to 4:30 pm -_8 hours
12 hours of training

TOPIC: Creative Arts Therapies - A Spectrum of Expression. Training was interfaced with the Art
Therapy Symposium presented by the Kansas Art Therapy Association. The featured speaker on Friday
evening was Kathryn Zerbe, MD, on "The Mother and Child: A Psychobiographical Portrait of Mary
Cassatt”, providing insight into the development of a woman artist,

Saturday presentations festured presentations on: “The Therapeutic Impact of Contour Drawing” by R.
Ault, K. Kerstenbrock and B. DeSota; participatory workshops on Movement, Storytelling and Music by
DRCs and on Yisual Arts, Drama, Creative Writing and Movement by Menmnger Foundation Activity
Therapists and Washburn University professors.

PRESENTER/INSTRUCTORS:

e (Charles Anderson, BA, ATR
Robert Ault, MFA, ATR, HLM
Sherri Boess, MME
Bonnie Burnside, MME
Lane Chazdon, RMT-BC
Maureen Craightil-Moran, MA
Brenda DeSota, MS Candidate
Toni Dort, MA
Jolesn Haffner, MS, MS
Tammy Herl, BA
Charmaine Hodges, RMT-BC
Leigh Humphries, BA
Kim Kerstenbrock, MS Candidate
Bobbie Koen, MA
Sharon Loveless, MS Ed
Kay Martinez, MA, MS, ATR
Roger Nyfler, BA, RDT
Jolesn Macy Thompson, MS
Debra Wilde, BS
Kathryn Zerbe, MD

READING ASSIGNMENTS

1. "Developmental Stages in Children's Thinking and Art", Robert Ault article comparing Piaget
and Lowenfeld.

"Instructional Needs of Handicapped Students Transitioning from Institution-Based to Public
School-Based Special Education Services", Kansas State Department of Education (KSDE) article
"Postry as Healing Ideas”, Creative Writing handout by Debra Wilde

"The At Risk Student in Kansas.....information and facts", KSDE article

"Arts vs. Crafts” by Kathryn Zellich

"Storytelling Handouts" by Sherri Boese. Tammy Herl, Jolesn Macy Thompson and Bonnie
Burnside
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" January 17, 1988, 2:30 pm to 8:30 pm - 5.0 hours

January 18, 1988, 9:00 am to 3:30 pm -_6.5 hours
11.5 hours of training

TOPIC: Arts Celgbration for Special People. This training experience provided a personnel training

s@ssion for 32 teachers and paras, as well as experiential sessions in Music, Yisual Arts, Movement
and Storytelling for 218 Southwest Kansas special needs students. This entire event was plarned,
coordinated and implemented by the coordinator and DRCs of the KARTS program. This was an
invaluable hands-on experience for the trainees and provided a much needed and valuable resource for
special students and their teachers. All DRCs recelved supervision of and technical assitance for their
personnel training and experiential demonstration sessions with special students, by the coordinator
and/or director.

INSTRUCTOR/PRESENTERS:
® Maureen ‘_raighill~Moran coordinated, planned and budgeted a festival with DRCs, facilitated
the 2-day event, and provided supervision and technical assistance to DRCs.
William C. Freeman provided supervision and technical assistance to DRCs.
Tammy Her1, Joleen Haffner and Sharon Loveless presented visual arts.
Sherri Boess and Toni Dort presented music.
Bobbte Koen and apprentices, Karen Knox and Jennifer Johnson, presented storytelling.
Kay Martinez and Bonnie Burnside presented movement.

READING ASSIGNMENTS/HANDOUTS

“Key to Successful Puppetry" by Tamara Herl

"Using the Sense of Smell as a Springboard to Related Arts Activities" by Tamara Her
"Related Arts with Learning Disabled: Storytelling" by Bobbie Koen

"A Music Philosophy" by Toni Dort

"Progression of Narrative Development”, excerpts by Carol E. Westby, PhD

“How to Learn a Story---Some Suggestions" by Celia Lottridge

“Enabling the Disabled Choral Singer" by Patricia Coates

NONLEWN —~

February 26, 1988, 7:30 pm to 10:30 pm - 0.0 hours ( optional)
February 27, 1988, 8:30 am to 5:30 pm -_9.0 hours
9.0 hours of training

TOPIC: Evalyation of identificetion and Preassessment Procedures in Kansss and DRC networking

presentations to each other.

INSTRUCTORS:

e Deborah L. McVey, Field Investigator for KSDE on Preassessment
Maureen Craighill-Moran on KARTS program termination and future plans
William C. Freeman on KARTS program termination and future plans
Bonnie Burnside on music and movement
Toni Dort, experiential with visual art and music
Joleen Haffner on her progress with the school system and administrators
Tammy Her, slide presentation or, her work with puppets and storytelling
Kay Martinez on the proposed video documentation of KARTS

® Joleen Macy Thompson on her work with L.D. children and material from a conference on left
brain, right brain and whole brain concepts.

rS
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Vi,

VI

READING ASSIGNMENT /HANDOUTS

“Right Brain/Left Brain Conference Handouts" shared by J. Thompson -
"KSDE Report on Evaluation of Identification and Preassessment Procedures in Kansas" by

S. Cooley, D. McVey and K. Barrett-Jones

"Drawing to Write" by Janet Olson

"Look, Mom=-1'm in Print" by Sharyn Kane and Richard Keeton

"The Light Lady" article about Jan Parenteau and K inaesthetic Imagery shared by Kay Martinez

April 7, 1988, 10:30 am to 4:30 pm ~ 5.0 hours
April 8, 1988, 9:00 am to 4:30 pmi - 7.5 hours
April 9, 1988, 9:00 am to 1:30 pm -_4.5 hours

17.0 hours of trair.ing

TOPIC: TIhe Kansas fForum on Arts with Special Needs Individuals. Training focused on awareness,
advocacy , and access to the arts with special needs children, youth and adults.

INSTRUCTORS/PRESENTERS:

Norma Canner, ADTR, presented "An Interacting and Moving Experience with the Environment:
Knowing and Feeling through Touch, Shape, Texture, Color and Sound" and supervised DRCs
presentations.

Rick Curry, S.J., PhD., presented "The Body as Instrument and Participatory Theatre Games",
"Access te Communications: Transference of Theatre Skills to the Marketplace" and "Arts
Advocacy".

DRCs presented experiential related arts sessions with special needs students

Toni Dort

Joleen Macy Thompson

Joleen Haffner

Tammy Her1

Kay Martinez

DRCs presentad case studies

Bonnie Burnside

Bobbie Koen

Sherri Boese

Maureen Craighill-Moran provided supervision and technical assistance to DRCs

William C. Freeman provided supervision and technical assistance to DRCs

READING ASSIGNMENTS/HANDOUTS

1.
2.
3.

oN o

“Newsletter of the National Theatre Workshop of the Handicapped"

"Using Related Arts to Enhance Learning" by Tamara Herl

"John: A Case for the Learning Disabled; Piano Lessons and the Mid-line Crisis" by Sherri
Boese

"IEP Goals and Objectives for Randy" by Bonnie Burnside

"Studying Music's Role in Child Development" by Tom Cohen

"Stimulating Sounds and Vocalization through Body Movement and Rhythm with Hospitalized
Children" by Norma Canner

"The Experience of Touch: Research Points to aCritical Role" by Danie! Goleman

"Dancing Shadows: Explaring Body Image and Developing Gross and Fine Motor Skills"

by Kay Martinez

May 6, 1988, 8:30 pm to 10:00 pm - 0.0 hours (optional)
May 7, 1988, 8:30 am to  5:30 pm - 9.0 hours

9.0 hours of training

s
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TOPIC: Comnunication through Music. Training focused on the termination process, exploring through
music and visual arts the difficult task of letting go and going forward.

INSTRUCTOR:

Ken Bruscia, PhD, RMT, CMT

READING ASSIGNMENTS/HANDOUTS

1

"Portrait of the Child as a Young Artist" by Jacqueline Goodnow

2. "What Your Child's Art is Telling You" by Stewart Alier
3. Motivational Handouts on Creative Writing shared by Joleen Macy Thompsen
4, George Latshaw Puppet Instructions shared by Tamara Her1

Yl June 15, 1988, 8:30 am to 5:30 pm - 8.5 hours
June 16, 1988, 9:00 am to 5:00 pm - 8.0 hours
June 17, 1988, 9:00 am to 5:30 pm - 8.5 hours
June 18. 1988, 8:30 am to 4:30 pm -_8,0 hours
33.0 hours of training

TOPIC: opecial Education Categorical Areas and How the Related Arts Can Impact Them. Training
focused on the KARTS program, DRCs' future and all areas of special education the DRCs might be able to

impact.

INSTRUCTORS:

¢ Raylene Heitman, Director of Lamb Early Childhood Preschool, on developmental approaches for
arts in preschool

e 'Woody Houseman, PhD on gifted education and the arts value to enhancing 12arning

e Chuck Tyrrell on transitional community work settings for special needs children as they
prepare to leave the public education system

e  Nancy Passett (Mann) on the value of the arts for deaf/blind children with a case study on a
deaf/blind girl

e  Floyd Hudson, PhD, provided a lecture and on-site visit to the University of Kansas Medical
Center's Lab School for the Learning Disabled

e William C. Freeman, MA, ADTR, presented program closure through the movement process

e PlacidoA. Hoernicke EdD, on pre-vocational/vocational and transitions the arts can provide

® FrancesE. Anderson, EdD, ATR, on research, literature review and how the KARTS program data
can impact child and arts programming change

¢ Bonnie Rubinow, on marketing and professionalism for the teacher /consultant

o PatGallager, PhD, on "Photography Made Fun for All Children"

® Maureen Craighill-Moran, MA, program closure through a group clay process, "Making New
Forms from 01d" and final DRC evaluations

READING ASSIGNMENTS/HANDOUTS

1 "Characteristics of Persons with Disabilities”, handout provided by YSA

2. “Marketing Yourself as a Consultant” by Bonnie Rubinow

3. “General Yocational Training Information and Work Samples Instructions"
by Placido A. Hoernicke

4, "Least Restrictive Environment", KSDE hanidout

5. "A Clearing in the Field of Yision" by Lisa Harbatkin

6. "A Review of the Published Research Literature in Arts for the Handicapped"

by Frances E. Anderson

"There's a Fly in Your Soup" by Tom Turpin

"Distinctive Competence: A Marketing Strategy for Survival” by Thomas Netl

e~
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THIRD YEAR SUMMARY OF KARTS TRAINING

Oclober 23, 24, 1987 10.0 hours
November 13, 14, 1987 10.0 hours
Decsmber 4, S5, 1987 12.0 hours
January 17, 18, 1987 12.0 hours
February 26, 27, 1988 9.C hours
April 7-9, 1988 17.0 hours
May 6, 7, 1988 9.0 hours
June 15-18, 1988 233.0 hours

112.0 hours of training

THREE YEARS TOTAL HOURS OF TRAINING

FIRST YEAR 100.00 hours
SECOND YEAR 160.75 hours
THIRD YEAR 112.00 hours

372.75 hours of traininy

ERIC
"

~d



Euo.mp'c

Certficate of Qoupletisn

ts T 1w thie Kansas
Ckansag é‘; ‘D;Resourcet ‘fammg a

recggmzes

TonDort-Fenn MA

m{; successfully completed an advauced.com rehanbwev
pm»onm development traifing program in arts with e handi-
capped..Train uwutded over 57’2 “hours of nwntﬁ{g arts related

semmarc as w chical assistangce supmwwnandcom-
pletion g)" establwhednunmmmtmumg comyatencws oner a

PMOCL& 0e yeavs. This certificate attests to, and recognizes,

y t»-l‘fem JMMAL avolvement uw,anclcoq\pletww

A unique quality traiting programto uttegratd arts ve-
L%ftadservwah?do programs for uytiiwtduals with handicaps.

A, lze.
wrgea‘s S‘oon% /l'?_yc‘e‘gtof Mlo‘;t%omn‘fze Chatr

%%w

es ¥, 4ars
rp%“?ct%”i‘rmar ( %—ecéf;@o ’ corAdnnistration
;iéﬂ%w Qﬁm z.
SHaron £, Freden | , ¢ )
2ASSIsQUtt Qonunisseoner; Fducation Servece 505391‘;‘1 to}et?/t'lg“ ducation

l—-—\

21



ot FINANCIAL STATUS REPORT

(Short Form) ~
{Follow instructions on the back)
1. Federal Agency and Organizational Element 2. Federal Grant or Other Identifying Number Assigned | OMB Approval | P, je o ]
us, JRPAREREMRE BFE9tation By Federal Agency No.
Office of Sp. Ed. & Rehab. Service 1198530251 o0 1 s
Personnel Prep for the Ed of the Hindicapped - naq-_

3. Recipient Organization (Name and complete address; including ZIP codse)

Kansas State Department of Education, Special Education Administration
120 east Tenth, Topeka, KS 66612

4. Empioyer Identfication Number 5. Recipiant Account Number & Identitying Number | g, Final Report 7. Basis

48-602-9925 Project #029JH70022 bo Yes O No  [(JCash (] Accrua
8. Funding/Grant Period (See Instructions) 9. Penod Covered by this Report
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oTrensactons: & 90 day no-cost extension Provousy This Cumiianve
was granted 8/26/88) Reported Perod

2 Tow outays. Istyr 64574200 |
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b. Recipient share of outlays

0.00 0.00 0.00
$142,700,00 $€7,960.00 $231,660.00

¢. Federal share of outlays

d.  Total unliquidated obligations

0.00
e. Recipient share of unliquidated obligations
0.00
I.  Federal share of unliquidated obligations
0.00
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°

unliquidated obligations are for the purposes set forth in the award documents.
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additional information to complete certain items correctly,
award. Usually,

FINANCIAL STATUS REPORT

(Short Form)
Please type or print legibly. The following general instructions explain how to use the form itself. You may need

or to decide whether a specific item is applicable to this
such information will be found in the Federal agency's grant regulations or in the terms and

conditions of the award. You may also contact the Federal agency directly.

[tem Entry [tem Eatry
1, 2 and 3. Self-explanatory. contributions applied, and the net increase or
4. Enter the employer identification number decrease in the amounts owed by the recipient for

10.

10a.

assigned by the U.S. Internal Revenue Service.

Space reserved for an account number or other
identifying number assigned by the recipient.

- Check yes only if this is the last report for the

period shown in item 8.
Self-explanatory.

Unless you have received other instructions from
the awarding agency, enter the beginning and
ending dates of the current funding per.od. If this
is @ multi-year program, the Federal agency
might require cumulative reporting through
consecutive funding periods. In that case, enter
the beginning and ending dates of the grant
period, and in the rest of these instructions,
substitute the term "grant period” for “funding
period.”

Self-explanatory.

The purpose of columns, I, Il and III is to show the
effect of this reporting period’s transactions on
cumulative financial status. The amounts
entered in column [ will normally be the same as
those in column III of the previous report in the
same funding period. If this is the first or only
report of the funding period, leave columns I and
Ii blank. If you need to adjust amounts entered
on previous reports, footnote the column I entry
on this report and attach an explanation.

Enter total program outlays less any rebates,
refunds, or other credits. For reports prepared on
a cash basis, outlays are the sum of actual cash
disbursements for direct costs for goods and
services, the amount of indirect expense charged,
the value of in-kind contributions applied, and
the amount o: cash advances and payments made
to sub-recipierts. For reports prepared on an
accrual basis, outlays are the sum of actual cash
disbursements for direct charges for goods and
services, the amount of indirect expense
incurred, the value of in-kind contributions

10b.
10c.
10d.

goods and other property received, for services
performed by employees, contractors,
subgrantees and other payees, and gther
amounts becoming owed un .er programs for
which no current services or performances are
required, such as annuities, insurance claims,
and other benefit payments.

Self-explanatory.
Self-explanatory.

Enter the amount of unliquidated obligations,
including unliquidated obligations to subgran-
tees and contractors.

Unliquidated obligations on a cash bas:s are
obligations incurred, but not yet paid. On an
accrual basis, they are obligations incurred, but
for which an outlay has not yet been recorded.

Do not include any amounts on line 10d that have
been included on lines 10a,! re.

On the final report, line 10d n. st be zero.

10e,f, g, hand i. Self-explanatory.

lla.
11b.

llc.

11d.

1le.
Note:

Self-explanatory.

Enter the indirect cost rate in effect during the
reporting period.

Enter the amount of the base against which the
rate was applied.

Enter the total amount of indirect costs charged
during the report period.

Enter the Federal share of the amount in 11d.

If more than one rate was in effect during the
period shown in item 8, attach a schedule
showing the bases against which the different
rates were applied, the respective rates, the
calendar periods they were in effect, amounts
of indirect expense charged to the project, and
the Federal share of indirect expense charged
to the project to date.
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KANSAS ARTS RESOURCE TRAINING SYSTEM 3rd Year Final Report
" 1. FEDERAL AGENCY ANO OROANIZATIONAL ELEMENT TO WHICH REPORT IS SUBMITTED [2. FEDERAL GRANT OR OTHER IDENTIFYING | OMB Approved | < GE  OF
FINANCIAL STATUS REPORT US Department of Education/AMPS 008530 251 No. 80-RO180
(Follow instructions on the back) Special Education & Rehabilitation/Personnel Prep. 29-R0218 1 1 race:
3. RECIPIENT ORGANIZATION (Nawns and complale addrans. including ZIP coda) 4. EMPLOYER I0EHTIFICATION NUMBER ] 5. RECIPIENT ACCOUNY NUMBER OR IDENTIFYING NUMBER | 6. FINAL REFPORT 7. UASIS TtTTT
Kansas State Department of Education 48-602-9925 1 Project MZQJH?OQZZ-,,,_.._ [Rives  [] no KN o [7] accauss
Division of Special Education [ PROJECT/GRAHT PERIOD (Sie imiructions) PERIOD COVERED BY THIS REPORT T
120 East 10th ;‘m.)-r.;—(;l‘;nl-h A:J-a_v:“vnr) TO (Month, day, year) FROM(QA;:&::-..;‘W;,) T .i'a-(-;':"'lr-‘-‘;;-;lnr) T
Topekd }\S 66612 1103 - Oct. 1, 1985 *Dec. 31, 1550 Oct. 1.1987 Dm.‘_a“]’_uaa
1o i e STATUS OF FUNDS B T *___" T
) 5) , ( (d) , (e) , tota
PROGRAMS/FuNCTIONS/ACTWITIES > : Personnel Fringe Benefits gersonnel Travel Cquipment ‘ Supplies 0 Other ()
a.  Net outlays proviously reported $ 69,369.00 $ 12,513.00 $ 11,888.00 $ 821.00 $ 2,417.00 $ 36,047.00 $ 133 OJ5 00
b.  Total outlays this report perlod 47,669.00 6,557.00 4,103.00 0. 2,021.00 21,094.00 81,444.00
c Less: Program income credits 0. 0. 0. 0. 0. 0. 0.
L i : e e
‘ T,“f,?,‘,ﬂ‘,'Z,’,,',f‘,",,’,,’,"j;'"°"°“ 47,669.00 6,557.00 4,103.00 0. 2,021.00 21,094.00 81,444 .00
_f"_E,ﬁ"_,'ﬁ‘_:";'j‘,’,,’,,“,’,;‘j';, 117,038.00 19,070.00 15,991, 60 821.00 4,438.00 57,141.00 214,499.00
f._ . I ess: Non- Fe.de_rfal‘_sharo of oullays 0. 0. 0. 0. 0. 0. 0'
'8 rOla' Ieder 3l share ol outlays ------- - PSS g nn T eq 47 - TSN Aea Am T
 (Line ¢ minus line f) 117 038 00 19,070.00 15,991.00 821 00 4,438, 00 57, 141 00 214,499.00
h. Total unliquldaled obllgallons 0' 0. 0. 0' 0. 0' 0.
i Iess Nun rodeml share ol unllquldated o T T T A ‘
___obligations shown on line h_ 0. 0. 0. 0. 0. 0. 0.
j. Federal share of unIIqqualed obllgallons 0. G, 0. 0. 0- 0 . 0.
k. Tolalfedcral share of oullays nnd T - B - o TTTITT B T -
nnllquuhlcd obllgallons fOY‘ 3Y‘d year 47 669 00 6,557.00 4 103 00 0. 2 021 00 21 094 00 81,444.00
L Total ali Yol Federal funds | B [ I R B I R oo T
Lova cmialie ot of Fderat nds | 47,670.00 |+ 6,586.00 (% 4,055.00 * 0. *2,028.00 | * 21,105.00 | * 81,444.00
m Unohllgatc(l halance of chcral hmds +1 00 +29,00 ( 4‘3 00) '0' ! +7 00 +11 UO 0.
s TYIEOF HATE LT T T T T i emninieatioN T T T S IGNATURE OF Aumomiﬁb CERTIFYING | DAL rEpony
Il':[.""“.' (Pluce -\'n in upprvpnule bvz) [ ] lnowsmuu [ ) prentienvingn P(] FINAL [ 7] FIXED | | cenify to the best of my knowledge and be- | OFFICIAL ' SUBMITIFD
FXPENSE |V HATE L DASE T rorac amouny ,' H’DHML smnr. 7] lief thatthis reportis correct and cornplete and A . OSPR g
For 3rd Y 8% of direct cos 81, 444 00 $6 516,00 that all outlays and unliquidated obligations |--a= == oo - ST A g e ) Ao cotde.”
or ’rz( msil":s i:“:)d - ':’(;w“m o ‘5 tormaion revuivid vy Fodirit i L for the purposes (sjet&lonhbm ll,m nwarrlti TYPED DR PRINTED NAME AND TITUE E‘:;:"I‘I'u')’l':ll’ '(;ll‘;'j‘:;‘)lu.
Purar T 'U“a [ emed necesanr v or ‘"‘n, Ll wn re ull' v ¢ 'fﬂ‘ "ﬂﬂlolll ene cvtnpliatiee wi d .
roniin kg 90 day no-cost extension Was granted on ffé‘ T oarenrs prepared & subnitted by Gilbert Kemnitz,Director Agency | 913/296-3263
wo wotal indirect for 3 years 8% X 52145499 = $17,160.00 Program Coordinator ',/ULL ( " 7 Htmg TG & PrOgranSyaunans ronm 261 17 7m
G IERTRIING P YSTRN. (S S ”
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KARTS Y eav
. 1. FEDERAL AQENCY AND ORQANIZATIONAL ELEMENT TO WHICH REPORT IS SUBMIYYED | 2. FEDERAL GRANT OR OVHER IDENTIFYING oMB Appfovgd PAGE OF
FINANCIAL STATUS REPORT U.S. Departient of Education/AUPS N\ MeER No. 80-RO180
(Follow inatructions on the back) o special Educ. and Rehabilitation/Personnel Preparatioh  G0028530251 29-R0218 [ 1 | 1 pna
"3 RECIFIENT ORGANIZATION (Nama and complets adds sos. including ZIP cod6) 4. EMPLOYER IDENTIFICATION NUMBER 5. RECIPIENT ACCOUNT NUMBER OR IDENTIFYING NUMBER | 6. FINAL REPORT 7. uAsIs
Kansas State Departrient of Education 46-602-9925 Project #029KH5051 [[Jves (X} no [% gagc!t]Accnw
Division of Specia) Education s PROJECT/GRANT PERIOD {Ses inalructions) 9, PEAIOD COVERED BY THIS REPORT T
120 tast 10th FROM (Monih, day, yrar) YO (Manth, dey, year) FROM (Monih, doy, pisr) YO (Honih. day, yaur) T
Topeka, KS 660612-1103 October 1, 1955 Septembar 30, 1933 October 1, 1936 September 30, 1957
o T - STATUS OF FUNDS T
b) d), . ToTAL
PROGRAMS/FUNCTIONS /ACTIVITIES » (a)Personne] ringe Lenefits 5grsonne1 Travel ( Lquiprent Supplies o Other (o)
s , Lo . : (1st yr direct co
5. Nel outlays proviously reported | $ 30,613,355 $ 5,634.54 $ 3,977.50 $C21.00 $ 1,096.64 $17,302.27 $ 069,046,00
B (Pnd yr direct cos
b.Total outlays this report perlod 38,755.42 (,07¢.47 7,910,066 0.00 219,67 18,745.14 73,109.36
€. _Less: Prograni Income rredits 0.00 0.00 ¢.00 0.00 0.00 0.00 2.00 ..
d. Het o;.’il.aﬁy—sulhls repoit perlod - . R ‘1’3_
“m(lmebmmus line ¢) 3('.:,7J2)42 ,u7:) 47 7,910.06 0.00 819.67 18,745.14 73’109.30 ,I\
e Net outlays to date ] . - e
___(Line a plus line d) 69,369,27 12,513.01 11,325, 16 321.00 2,416.51 36,072.41 133,055, 36 :;:
1. Less: Non-Federal share of oullays 0.90 0.00 0.09 J.00 0.00 0.00 J.00
g Total Fodoral shara oloullays - _ - . . r y ¢
MA(ﬂmeemmu: line /) 69,309.27 12,:)13.01 ll,'u&t‘..lt 521,00 2,416.91 36,072.41 133’05_,'36 “‘
h. _Total unliquidated obligations 0.00 0.00 0.00 0.00 0.00 0.00 0‘ 00
i less: Non-Federal  shate of unuquldal d , h - T
_obligations shown on fine b 0.00 0.00 0.00 0.00 0.00 0.00 _0.00
J- _ Federal share of unliquidated obligations 0.00 0.00 0.0 0.00 0.00 0.Co 0.00
K. Total Federal sI  out T T — e - — - R— = U .
uﬁ.,f,u,f,a."c'ﬁ j.,‘,?;:,?o,,";" P year | 35,755.42 6,67C.47 7,910.66 3.00 819.67 | 18,745.14 7d,109 36*
1. Tolal cumulatiye amoun of Fede 1ol tund e mven o o =t PO T T
sulhorizeg 107 Ond yedr _ 378600 | 6,883.00 7,910.66 0.0 | sle20 18,752, 14 e g1a d%ggctngoyg
m._Unobligated balance of Federal funds +,50 i + 4,53 0.00 0.00" ! -3.41-! “+7.00 +5.00
N . TYPE OF RATE o T 13, CERTIFICATION SIGNATURE OF AUTHORIZED GERTIFYING DATE REPORT
- (! luccwi\ in am)roprmld box) U jnﬁv "-T\QAL M Pnco:rEanMEo .[ ]_ FINAL - [7] Fixeo | ce::ih{ |o| the bc:l of my knowledge and be. | OFFICIAL /q // . SUBMITTED
CXPENSE | b. NATE CDASE d. TOTA o 7] lefthat this report Is correct and complete and T tinpie 50
o of direct (.OSt N//\ P9, 543, .5”" ] r:ocg[:usn;j: that ali outlays and unliquidated obligations Pcotgl{{;;g‘:o—NA/ME—:i'ND%IIITL. o »~_~Aﬁi:fi/lll()/u(u('/h'a_«':‘ml;"
12. REMAAKS: Aftach any explanations deemed meveras Y or information req d_é}‘fd i - - - ~-- -~ are for the purposes set forth In the award TY_ ;o nbey and cxtenzion) !
Boisemiiy lertiion . cessdry or rmalion require edera lpamanng agcn:y ln eomphante wﬂh documents. G.] 1 bert }\Gmlﬂ tz . 3 ,-.(.6 -,..‘G-,
—— Director,Agency Budqet1ng & Progran| - 913/236-5£03

29 10 *Total direct and Tndivect of 2id year =TLTiTo5 T Spe

oLy

nt out of 475,005.00 allocated and sent to £SU .
for sole source contract.“[
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- 1. FEDERAL AGZNC, AND OWGA ~ZATIONAL ELEMENT 7o WiTe.s WEPORT I3 SUBMITTES T2, Fenianl GAs  OR CTHER ODNTITYING | OMB Approved | PAGE oOF -
i aER
FINANCIAL. STATUS REPORT U.8. Department of Education - AMPS J v No. 80-R0180
(Follow instructions on the dack) speical Education & Rehabilitation/Perrsomnel Preparati 6008530251 29-R0218 1 1  races
R RECIPIENT ORGANIZATION (Nomg ond complete addrass, including ZIP cods) 4. EMPLOYER IOENTIFICATION HUMBER 8. RECIPIENT ACCOUNT NUMBFR OR IOENTIFYING NUMBER | & FIAL REPORY 7. mAsIS
) -602- No K] casn [ accauar
Kansas State Department of Education 48-602-9925 Project #029KH5051 Oves )
Special Educacion Administration s PROJECT/GRANT PERIOD (8se inatruciions) ’ PERIOD COVERED By THIS REPORT
120 East Tenth FROM (Meath, dov. yeer) TO (Menth, day, year) FROM (Menth, dav, pear) TO (Henth, day, peer)
Tapeka, Kansas 66612 October 1, 1985 September 30, 1986 October 1, 1985 September 30, 1986
10 STATUS OF FUNDS .
(a) () {c) PERSONNEL (d) {e) () TOTAL
_ _PROGRAMS/FUNCTIONS/ACTIVITIES & PERSONNEL PRINGE BENEFITS| TRAVEL EQUIPMENT SUPPLIES OTHER (o)
t outlays prevlously reported ' $ 0 $ o $ 0 $ 0 $ 0 $ o $ 0
~ _Total outlays this report pertod 30,613.85 5,634.54 3,977.50 821,00 1,596.84 17,302,27 59,946,00
€ Less: Prggram Income credgs 0 0 0 0 0 0 0
d. Net outlays this report period
(Line b minus line ¢) 30,613.85 5,634.54 3,977.50 821,00 1,596.84 17,302,27 59,946.00
e Net outlays to date
(Line o plus line d) 30,613.85 5,634.54 3,977.50 821.00 1,596.84 17,302.27 59,946.00
. Less:Non '\l share of outlays 0 0 0 0 0 0 0
g  Total Federsl 40 of outlays
(Line ¢ minus line /) 30,613.85 5,634.54 3,977.50 821.00 1,596.84 17,302.27 59,946,00
“otal unliquidated obligations 0 0 0 0 0 0 o
Le93: Non-Federal share of unliquldated
obligations shown on tine h 0 0 0 0 0 0 0
i.  Federal share of unlliquldated obligations 0 0 0 0 0 0 0
k. Total Federal shara of outlays and
unliquidated obligetions 30,613,85 5.634,54 3.977,50 821,00 1,596,84 17.,302.27 59,946.00
I Total cumulative amount of Federal funds * PLUS
. uthorized 30,613.00 5.6135.00 3,978,50 821,00 1,603, 00 17,296.00 | 59,946.00 yypipec
M. Unabligated balance of Federal funds (,85) 46 .50 0 6.16 (6.27) 0
8. TYPE OF RATE 13, CERTIFICATION SIGNATURE OF AUTHORIZED CERTIFYING DATE HEPORT
1. (Place "X in appropriate boz) (] provisionaL [X] PREDETERMINED D AL [ rxeo | g certify to the best of my knowledge and be. | OFFICIAL N ,'[ SUBMITTED ;o
g?,m:: TR_A‘;E ¢ BASE d. TOTAL AMOUNT o, FEDERAL SHARE ::‘.’tlha: thl:ltoportI;cor:‘locl';n&;omb;::otzlund \_./A’(‘ (M.,l/ / i A'\/"/LA' /¢ /2, o - :\ e
ot all outlays and unliquidated obligations |~ ONE (Area code
seswee o w-ﬂ.-.._..“gi““,_-_..__ N/A *4796.00 4796,00 are for the purposes set forth In the award TYPED OR PR'NTEP NAME A~ND T_'IL_EJ‘ :E}”Eb‘:t! and ‘(:‘:"‘[m) '
12. REMARKS: Altaeh any erplanstions deemed Recossary or (normation required by Foderel tpensoring sgeney in compllante with d t C U)«..‘ t K vil l"l*l’— D ereto e 0 /. V¢, %
Poverning legislation. ocuments. T . ) oW _4/'2 F6-30¢%
Qoencaldndaetonad [ Oy . z
194
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~ L FEDERAL AGENCY AND ORGANIATIONAL DLEMENT TO WHICH REPORT 13 SUSMITIED (2 FEDERAL GRANT OR OTMHER IDENTIFYING | OMB Approved | PAGE  OF
FINANCIAL STATUS REPORT U.S. De o ’ NUMBER g poproved
.S. Department of Education - AMPS GOOB530251 20 RO0 18
(Follow instructions on the back) Soecial Biuation § Reebilitation/Persarel Preparation PAGES
L RECIMENT ORGANIZATION (Newsr snd sowpiots addrone, induding 21P avis) 4, EMPLOTER IDENTIFICATION NUMBER S RECIMENT ACCOUNT NUMBER OR IDCNTIFYING NUMBER | & FINAL REPOAT 7. Bamis

Kansas State Department of Education
Special Education Administration

120 East Tenth
Topeka, KS 66612

..18-6(2-2125

Project #029KH

21
Y

O ves @_no k7 easu [ acenuaL

PROJECT/ORANT PERIOD (S inetrurtions)

PENIOO COYERLD NY YHIS REPORT

FROM (Nonth, day, yoor)
Octobter 1, 1985

TO (Nowih, dey, yur)
September 30, 1986

FROM (Menih, day, your)
October 1, 1985

TO (Nowth, day, yrar)
June 30, 1986

10. STATUS OF FUNDS
(s) ) (¢JPersonnel (d) (¢) 1) TOTAL
PROGRAMS/FUNCTIONS/ACTIVITIES & Personnel Fringe Benefits Travel Equipment Supnlies Other (¢)
5. Net outisys previously reported $ -0- $ -0- $ -0- $ -0~ $ -0- $ -0 - $ -~ 0-
b, Total outlays this report period 17,983.00 3,194.27 3,234.17 821.00 1,098, 61 7,163.84 33,494.89
Less: >rogram incoma credits -0 - -0 - -0 - -0 - -0 - -0 - -0 -
. Net outiays this petiod
b Line b inas g 01 17,983.00- 3,194.27 3,234.17 821.00 1,098.61 7,163.84 33,494.89
e. Net outiays to dats
(Lins & plus line d) 17,983.00 3,194.27 3,234.17 821.00 1,098.61 7,163.84 33,494.89
. Less: Non-Federal share of outiays -0 -0 - -0 - -0 - -0 - -0 - -0 -
g.  Total Federal share of outieys
g’\ (Line ¢ minus line /) 17,983.00 3,194.27 3,234.17 821.00 1,098.61 7,163.84 33,494.89
h.  Totsl unfiquidated obligations -0 - -0 - -0 - -0 - -0 - -0 - -0 -
L Lass: Non-Feders! share of uniquideted
obligations shown on tine h -0 - -0 - -0 - -0 - -0 - -0 ~ -0 -
|.  Federsi share of uniiquidsted obligations -0 - -0 - -0 - -0 - -0 - -0 - -0 -~
k. Totsl Federal shere of outieys end
unliquidated obligstions ’ 17,983.00 3,194.27 3,234.17 821.00 1,098.61 7,163.84 33.494.89
. Totst cumulative amoumt of Federal tunds
suthonzed 32,080.00 5,039.00 3,500.00 821.00 1,276.00 17,230.00 59.946.00
m. Unobligsted balance of Federsl funds 14,097.00 1,844.73 265.83 -0~ 177.39 10,066.16 26.451.11 (*S4,796.00)
o TYPE OF RATT 13, CERTINCATION SIGNATURE OF AUTHORIZED CERTIEXING DATE REPORT
i, (Placs “X™ in apprepriate bea) [ rrovisomas ) reeperememwen [ L [ mao I certify to the best of my knowledge and be—OPFISIAL . :gé SUBMITTED
INDIRECT . 7 ’ . L e
Crensg | > mATE o SASE < TOTAL AMOUNT « FEDERAL SFART lief that this report is correct and com, and ,_JL&M - . v—| 0,99 /8¢
8% N/A *54,796.00 *54,796.00 ::',ﬂ‘ﬁ"z'&wm';mmm TYPED OR PRINTED NAME AND TITLE TELEPHONE (dres cods,
1B emrvonns et et dooued # o7 aformetion reyviral by Fodersi spensaring apecey iu compliomes wilh | docirments. William C. Freeman nimber end extonnon)
AUt with thard year Gt raetion Grat oriar to first vear's fimal renort, KARTS Director (3I6) 343-12001 _X5823

“¢0-102 arclhides anly farst mre (Y) mnths of project.
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KANSAS ARTS RESOURCE TRAINING SYSTEM '

(KARTS)
EVAIXATION REPORT ON THE THIRD YEAR OF KARTS
Prepared by

Frances E.Anderson, Ed.D,.,ATR
Professor of Art
Illinois State University

December 20,1988
Abstract

During this final year of training the DRCs received 112 hours of
instruction by way of 19 instructional days and 17 different
workshops. Five of these workshops over 10 days provided the DRCs
with opporunities for direct training in giving professional
presentations. With only one exception there was a constant steady
pattern of increase in the Process Measures after DRC training over
all the workshops and training sessions during the third year of
KARTS. The range was from a score of zero increase on Ability to
Internalize the Process (Learning Disabilities Workshop-June 16) to a
high of 59% on Knowledge Level of Workshop Topic- ( Art of Body
Movement and Drama in the Classroom-November 13 and 14,1987). The
average increase after training for each item on the Process Measures
for each workshop was at least 13.2%.

The 9 workshops that had content measures showed steady increases in
DRC posttest scores that ranged from none to 100%. In only two
instances were there decreases in the DRCS Posttest scores (one DRC on
the Gifted Education Test-June 15, 1988 and one DRC on the Learning
Disabilities Test on June 16, 1988). The average increase for the
DRCs on the Workshop Content Assessment Posttests was 46.5%! (And this
mean score includes the 2 minus scores cited above).

These "hard figures" substantiate the more subjective assessments made
by the KARTS Director, Mr. William Freeman, the KARTS Coordinator, Ms.
Craighill-Moran, Dr. Nancy Brooks-Schmitz, the third party evaluator,
and the 5 member evaluation panel of experts. The DRCs themselves
reinforced the "quality training aspects" of the KARTS project in
their own final evaluations. They perceived the major strengths of
the KARTS program as:

1. In-depth hands on training with "the experts".

2. The opportunity to receive training over an extended 3 year period
that was definately "in depth".

3. Personal and professional growth as a result involvement with the
arts.

’ -
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4. Increased special education training and hands on experience with
students who had a variety of handicapping conditions.

5. An increased understanding of the power of the arts and how they
can be interrelated.

6. The development of a network of like-minded persons who are
committed to the arts for special needs persons,

Several issues that limited some aspects of the KARTS project were
also dlscussed and suggestions for modlfylng the model were made.
Clearly the in depth, qual:.ty aspect of training in the arts and in
fine tuning these skilis in working with handicapped students has been
achieved. Additionally, there is now a professionally trained cadre
of experts strategically located across the state of Kansas.

The success and uniquen 8s of the KARTS program has leen due to the
use of: "the experts" for training; the multilevel, multifaceted
evaluation strategy used throughout; the strong abilities and
commitment of the Coordinater, Ms. Maureen Craighill Moran and the
Director, Mr. William Freemmn; and the dedication of the DRCs that
"hung in there® for the three year stretch. It was the exceptional
talents of Ms. Craighill Moran, spurred on by Mr. Freeman's commitment
to excellence and professionalism that enabled a herculean project
such as KARTS to succeed.



KANSAS ARTS RESOURCE TRAINING SY:TiiM
(KARTS)

EVALUATION REPORT ON THE THIRD YEAR OF KARTS
Prepared by

Frances E.Anderson, Ed.D.,ATR
Professor of Art
Illinois State University

December 20,1988

INSTRUMENTATION

Evaluation instruments used included both formal assessment tools,
informal observations by nationally recognized arts, evaluation, and
special oducation specialists, subjective assessments by the DRCs
themselves, and photographic and video documentation. Examples of all
formal assessment tools are included in the appendix of this report.

A brief description of each tool will be included here.

Workshop Participant Evaluation Form (WPE): This form consists of 16
forced choice and open ended items. It poses questions about the
workshop objectives, materials, staff, needs, structure, media, future
needs, time, methods, pacing of instruction, learning climate,
scheduling, usefulness of information, reasons for attendance, and
overall assessment of the workshop. This form was used for all
workshops.

Needs Assessment-Pre and Post Workshop Training (NA): A needs
assessment was developed to identify existing expertise of DRCs in
special education, art, music, movement, drama/storytelling (both
personally and professionally), problems in teaching the arts to
students with specific handicapping conditions, and rank ordering of
identified needs for training. At the end of all the workshop
training for the year, a post needs assessment was administered. This
form included the same kinds of items as the pre needs assessment, but
also included questions about the personal and professional usefulness
of each workshop the DRCs attended. The post needs assessment also
asked DRCs to report if they had increased their levels of expertise
in specific arts forms and in working with specific handicapped
populations. A sumary of responses on the post needs assessment is
included in the appendix of this report.( See the final report for
KARTS, Year One, ¢ d Year Two for the results of the needs assessment
from the first and second year of training.) Responses to the needs
assessment will be discussed in detail later in this report.

)
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Unobtrusive Measures:(UM) There were two unobtrusive measures
developed for KARTS., The first (Unobtrusive Observation Notes)
included on=n ended quest.ions about the physical set up, beginnings of
the presentations, participant response to the material, the quality
of performance/work produced, group process, emergent problems,
nonverbal indicators from participants as to response/coxfort level
and nonverbal indicators from presenter as to level of expertise and
quality of response of the group. The second was a forced choice 23
item questionnaire (called the Worshop Presenter Form (WP)) that was
developed for the presenter to assess the quality of the participants'
participation in the workshop. The second measure was first used
during the evaluator's site visit in February, 1987. This year the WP
was used in the October and November DRC presentations/trainina
sessions.

Workshop Content Assessment (WCA): Tests of workshop contemt were
developed for the following workshops: Sanville-Drama in the
Classroom, Nov. 1987; Gifted Education, June,1988; Work Transition,
June, 1988; Early Childhood, June, 1988; Learning Disabilities, June,
1988; Hoernicke-Prevocational/Vocational Arts, June,1988; Anderson-
Literature Review, June, 1°78; Rubinow-Marketing Yourself, June, 1988;
Gallagher~Photography, June, 1988. These ware given immediately
before and after these workshops. Copies vr these assessment tools
may be fournd in the appendix.

Process Measures (PM): A measure of artistic process was developed to
be used in concert with the content assessment tools. This PM
consists of 52 forced choice items assessing the workshop experience
including pre and post skill levels, commitment to the arts form,
internalization of the artistic process, flexibility, ability to
improvize, problem solving ability in the arts form, and transference
of art skill mastery to use in the classroom. In an effort to
streamline the evaluation tools used, 10 items from the original 52
items were used this final year only. These are the same 10 items that
havz been reported and analyzed throughout all three years of the
KARTS project. A copy of this PM (both the long and shortened form)
and summaries of DRC responses on this form for the workshops may be
found in the apperiix of this report.

Workshop for Taachers (WT): A three page form containing items related
to the background of workshop participancs their prior experience in
attending workshops for arts with handicapped persons, and forced
choice items related to the quality of the workshop, relevance to
classroom use of materials, and level of skill development. The WT was
used in the training session held in October, 1987; November, 1987;
December, 1987; and Janvary, 1988; to individually evaluate the DRCs
in their professional presentations.

Workshop Participant Form (WP): A brief two page form enables a
presenter to assess the physical setup and the quality of the
participant's responscs to the mi.erial presented during a workshop.
This was first used during the February, 1987 evaluations by the DRCs.
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EVALUATIONS OF DRCS BY OTHER EXPERTS
Site Visit

One site visit was made by the evaluator. This was a three day visit
from June 15-June 18th, 1988. During this visit the DRCs had their
final three days of training and a final closing session. During this
site visit, the evaluator did a final observational assessment of the
DRCs and their efforts.

During the site visit the third party evaluator noted that each DRC
observed had made gains in the past year in their ability to
communicate, to make clear, informative, professional presentations.
The DRCs were much better able to handle the give and tuke that comes
in a session that dealt with issues on many levels including in deptn
emotional issues.

External Experts

Two evaluations were made of the DRCs by external experts. One was
done by Dr. Nancy Brooks-Schmitz. Dr. Brooks-Schmitz is a movement
specialist and head of the Arts Education Department at Columbia
University. She based her evaluations on videotaped presentations
made by each DRC in June, 1986 and in April 1988. This report is
included in its entirety in the appendix. Briefly based on these
observations, each DRC made gains in their presentation skills and in
their grasp of multiple arts modalities as modes to reach and instruct
arnd remediate the problems of spacial learners. The DRCs reported
making he most gains were: Sherri Austin Boese, Kay Martinez and
Bonnie Burnside.

Evaluation Panel

A pariel of 5 representatives from different areas of special education
involvement and also geographically representative of the state of
Kansas formzd an evaluation comittee to assess the DRCs. The panel
consisted of the following: 4 Special Education Professor and
professional sculptor from Ft. Hays University, the Superintendent of
the Kansas State School for the Visually Handicapped, the Director of
Special Education for a South Central District of the State of Kansas
and president of the Kansas Associatio of Special Education
Administration, a special education teacner of ™H and SMH visually
handicapped children, and a parent of a special needs child. This
panel reviewed all the evaluation materials of each DRC and made final
recommendations as to whether the DRCs had completed all aspects of
the training and to what level this completion had occurred. Copies
of individual reports from this committee are included in the appendix
of this report. 1In each case a certificate of completion was
recommended. Those who were singled out for especially ocutstanding
work and growth in skills were: Sherri Austin Boese, Bonnie Burnside
and Kay Martinez.



Report of Project Coordinator on DRCs

The Karts Project Coordinator, Ms. Maureen Craighill-Moran was also
asked to provide a summary of the major areas of growth which she had
observed in the DRCs over the tenure of the project. In every case
substantial growth was noted in terms of both the attainment of
professional skills amd competencies as well as personal growth. Most
notable growth was observed in the following DRCs; Sherrie Austin
Boese, Bonnie Burnside, Kay Martinez and Joleen Thompson. Another
index of success is that two DRCs (Sherri Boese and Bobbie Koen) have
taken over the direction of the state wide Very Special Arts Programs.

EVALUATION DATA FROM THE WORKSHOPS FOR THE THIRD YEAR
Curriculum Development Through Interactive Arts. October 23 and 24,

1987 SE Statewide In-service held at Brick Mountain Art Center,
Arcadia, KS.

Workstop Content Assessment (WCA)
There was no WCA developed for this workshop material.
Workshop Participant Evaluation Form (WPE)

Post workshop evaluations (WPE) of this workshop indicated the
presenters were thorough (13), the objectives were clear (13 yes-
no.0), the materials fit the objectives (13), the structure, media and
supplies were adequate (13) and 11 felt the workshop was excellent or
very good(2 left item blank); 10 felt the information would be either
extremely useful or very useful (3 left the item blank). Thirteen
participants completed this form.

U.obtrusive Measures (UM)

The unobtrusive measures of the workshop indicated that the group
worked well together and were eager to have their information
presented, This was the first scheduled presentation of the new KARTS
training year. while the DRCs were nervous and somewhat
overstructured at the beginning, they relaxed in the afternoon and
they were well received by the participants. fThis experience in which
the DRCS made their presentations provided needed experience and
"confidence building" for them as they move toward their goals of
being Related Arts Consultants.

Visual arts presentations were given by Haffner, Herl and Loveless,
rmusic presentations were given hy Boese, and Dort (Fenn) (T. Dort got
married halfway through the year and will be referred to in the rest
of this report by her married name), storytelling/drama presentations
were given by Koen and Thompson and movement presentations were made
by Burnside and Martinez. In each instance there was excellent
development of IEP plans as a result of the workshops.
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Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed. This measure was very helpful in quantifying
important "process" issues and was utilized Auring the first two
training years. While there were NO monies for either the development
or the assessment of this instrument, 10 of the most pertinent items
were utilized during this third year and will be surmarized here.

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item).

BEFORE
Low (1) Moderate (2) High (6)
Score=23

AFTER

Low (0) Moderate (2) High (7)
Score=25

Percent Increase=8%

Personal Commitment To Art Form

BEFORE
None (0) Small (0) Average (0) Above Aver.(5) High (4)
Score=40

AFTER

None (0) Small (0) Average (0) Above Aver. (2) High (7)
Socore=43

Percent Increase=6%

Ability To Internalize Process

BEFORE
None Existant(0) Low (0) Aver.(0) Above Aver.(8) High (1)
Score=29

AFTER

None Existant(0) Low (0) Aver.(0) Above Aver.(3) High (6)
Score=42

Percent Increase=30%




Feelings of Enpowerment

BEFORE .
None Existant(0) Low (0) Aver.(4) Above Aver.(3) High (2)
Score=34

AFTER

None Existant(0) Low (1) Aver.(0) Above Aver.(4) High (4)
Score=38

Percent Increase=10%

Problem Solving Ability

BEFORE
Zero (0) Low (1) Aver.(l) Above Aver.(6) High (1)
Score= 28

AFTER

Zero (0) ILow (0) Aver.(2) Above Aver.(l) High (6)
Score= 43

Percent Increase=34%

Workshop for Teachers form (WT)

Nine participants completed this form. One stated that this was the
first time he/she had attended a workshop for arts with the
handicapped, 6 reported that they had attended 3 other similar
workshops and one reperted having attended 7 or more similar
workshops.

(Numbers in brackets reflect the actual numbers responding to items).
Awareness in the arts increased either somewhat(3) or greatly (6). New
arts skills were provided either somewhat (5) or greatly (4). The
applicability to classroom use of the material was either somewhat(2)
or a great deal (7). Two felt the content was somewhat clear and 7
felt it was very clear. All felt the environs were highly stimulating
and 8 felt that questions and opinions were encouraged. All felt the
presenters were krowledgeable in the content areas. Seven felt the
materials were explained at an appropriate level for understanding
while 2 felt this was at a moderate level.

All felt the presenters helped them plan arts activities for their
students and all felt that they had been given specific help and
quidelines for developing their own arts experiences. Seven felt that
they had been given ideas to use in teaching other subjects through
the arts( one did not and one was uncertain). All felt they had been
given specific lessons and demonstrations of how to use the arts with
the disabled. All felt they had increased their own skill level and
all felt the purpose of the arts activities were clear. All also felt
they had used the arts themselves to create unique personal products.
The level of skill in the arts beforehand was: low(3), moderate(3) and
high(3). After the workshop they felt their level of skill was:
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moderate (5), or high (4).

Six felt their purposes in attending were completely met (3 reported
partial attainment of their goals). Six felt the workshop was

extremely valuable. Five either definitely planned to attend another
workshop like this in the future and also definately felt they would
use the arts as a part of their teaching as a result of the workshop.

Workshop Participant Form (WP)

The WP forms generally reflected similar observations of the
participants by the DRC presenters. The group was attentive, willing
to participate and expressed a willingness to explore additional
materials related to the topics covered (see appendix for specific
tallies).

The Art of Body Movement with B. Mettler and Drama for the Classroom
with P, Sanville-North West and North Central Statewide Seminar held
ar Lindsborg, KS at Bethany College, November 13 and 14, 1987.

Workshop Participant Evaluation Form

The DRCs' and other participant's evaluations(WPE) of the workshop
indicated that the objectives were clear(l5); that the presenter was
thorough (13) and that their needs were net(14). All felt the media
and learning aids were appropriate and that the learning climate was -
supportive. All felt the workshop was a supportive learning climate.
Eleven felt the workshop material was useful to a good or great extent
and 3 felt it was somewhat useful. The workshop was rated as
excellent by 11, and good by 1. A summary of responses is included
in the appendix.

Workshop Content Assessment (WCA)

A 10 item questionnaire with mostly open-ended questions was used a
pre/post an assessment of content.

Boese scored a 45 on the pretest and a 54 on the posttest resulting in
a gain of 16 percent.

Burnside scored a 33 on the pretest and a 49 on the posttest resulting
in a gain of 32 percent.

Fenn scored a 32 on the pretest and a 42 on the posttest resulting in
a gain of 23 percent.

Koen scored a 30 on the pretest but did not turn in a posttest.

Haffner scored a 37 on the pretest and a 54 on the posttest resulting
in a gain of 31 percent.
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Herl scored a 25 on the pretest and a 40 on the posttest resulting in
a gain of 37 percent,

Loveless scored a zero on the pretest but did not turn in a posttest.

Martinez scored a 42 on the pretest and a 30 on the posttest resulting
in a loss of 28 percent.

Thompson scored a 20 on the pretest and a 40 on the posttest resulting
in a gain of 50 percent.

Unobtrusive Measures (UM)

The UM revealed that the group was enthusiastic and the attention
level was high, There was good group interaction and p: -ticipation.
The observer noted that the DRCs level of participation was on a
highly sophisticated level, Their participation and enthusiasm helped
ease the anxiety level of other participants. The only problem
encountered was that at one point the DRCs got a little too involved
in one of the role plays and spent a little too much time in
preparation and "playing out" of the situation (a hospital board
making decisions). However, it was a terrific learning experience for
the DRCs. The overall presentation was excellent and very appropriate
for training and learning how to adapt to different special
populations,

Process Measures (PM)
DRCs also responded to an assessment of process (PM) that the
evaluator developed which was discussed. Responses to 10 items from 5

areas of the most appropriate and pertinent questions will be
summarized here.

Knowledge level of Art Topic of Workshop

BEFORE
Iow (5) Moderate (3) High (1)
Score=9

AFTER

Low (0) Moderate (5) High (4)
Score=22

Percent Increase=59%

15



Personal Commitment To Art Form

BEFORE
None (0) Small (4) Average (2) Above Aver.(2) High (1)
Score=27

AFTER

None (0) Small (1) Average (1) Above Aver.(6) High (2)
Score=39

Percent Increase=31%

Ability To Internalize Process

HEFORE
None Existant(0) Low (3) Aver.(2) Above Aver.(2) High (2)
Score=30

AFTER .

None Existant(0) Low (0) Aver.(2) Above Aver.(4) High (3)
Score=37

Percent Increase=23%

Feelings of Empowerments

BEFORE
None Existant(l) Low (2) Aver.(2) Abov. Aver.(3) High (1)
Score=27

AFTER

None Existant(0) Low (0) Aver.(4) Above Aver.(2) High (3)
Score=35

Percent Increase=23%

Problem Solving Ability

Zero (1) Low (3) Aver.(2) Above Aver.(2) High (1)
Soore= 28

AFTER

Zero (0) Low (0) Aver.(2) Above Aver.(4) High (3)
Score= 33

Percent Increase=15%
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DRC Experientisl Presentations in Music, Movement and Storytelling at
the Kansas Ar. Therapy Association Conference, Menninger Foundation,
Topeka,Ks; December 4 and 5, 1987.

Workshop Participant Evaluation Form (WPE)

The DRCs' and other participant's evaluations (WPE) of the workshop
indicated that the objectives were clear to 8 of them and unclear to
one. The presenter was thorough (8) and that 5 felt their needs were
met. Seven felt the media and learning aids were appropriate amd the
learning climate was supportive . Two felt the workshop material was
useful to some extent, 3 felt it was to a good extent and 3 felt is
was useful to a very good extent. The workshop was rated as good hy
3, and very good by 5. A summary of responses is included in the

appendix.
Workshop Content Assessment (WCA)

There was no specific measure of content developed for this training
session.

Unobtrusive Measures (UM)

The unobtrusive measures pr.vided by Maureen Craighill-Moran revealed
that the the setting was most impressive for these presentations. The
DRCs were « bit anxious about presenting in this setting and at this
conference. There were several presentations by the DRCs: a) music
and visual arts presented by Fenn, Koen and Haffner, and b)
storytelling, puppets and movement presented by Boese, Burnside,
Thompson and Herl; c) movement and creativity presented by Martinez
and Loveless., The first workshop ohserver reported that Koen was the
strongest presenter in this group and that the music portion (led hy
Fenn) needed better pacing and sound synchronization with the voice
parts and it needed more openendness and creativity. Haffner only ran
the equipment.

The storytelling, puppets and movement workshop showed excellent
cooperation among the three DRCs involved. There was good
responsiveness to the needs of the participants. There was a lot of
positive feedback and praise for the three presenters at this workshop
(Burnside,Thompson and Herl).

The movement and creativity workshop also had some problems. The 2
DRCs (Martinez and Loveless) had not cooperated well prior to the
presentation and so during it, it was unclear who was in charge. The
movement material and the choice of music was limited and the overall
disorganization of the presentation made it hard to follow. All DRCs
were able, however, to elicit involvement on the part of participants
(both individually and as a group) in exploring movement expression.

Yo
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Workshop for Teachers (WT)form.

Eight. participants from the movement and creativity workshop (Martinrez
and Loveless) completed this form. Four stated that this was the
first time they had attended a workshop for arts with the handicapped,
4 reported that they had attended other similar workshops (1 having
attended 0-3 workshops; 1 having attended 4-6 workshops and 1 reported
having attended 7 -10 similar workshops.)

(Numbers in brackets reflect the actual numbers responding to items).
Awareness in the arts increased either somewhat(4) or gre.tly (4).

New arts skills were provided either somewhat (3) or greatly (5). The
applicability to classroom use of the material was either none (1)
somewhat(3) or a great deal (3). Two felt the content was somewhat
clear and 6 felt it was very clear. All felt the environs were highly
stimulating and 7 felt that questions and opinions were encouraged
highly (1 moderately). All felt the presenters were knowledgeable in
the content areas. Six felt the materials were explained at an
appropriate level for understanding while 1 felt this was at a
moderate level.

Four felt the presenters helped them plan arts activities for their
students (1 did not) and 5 felt that they had been given specific help
and guidelines for developing their own arts experiences (1 was
uncertain). Five felt that they had been given ideas to use in
teaching other subjects through ‘he arts( one was uncertain). Three
felt they had been given specific lessons and demonstrations of how to
use the arts with the disabled (2 did not and 1 was uncertain). Five
felt they had increased their own skill level and felt the purpose of
the arts activities were clear (1 was uncertain about these two
options). Two also felt they had used the arts themselves to create
unique personal products (2 did not and 2 were uncertain). The level
of skill in the arts beforehand was: low(l), moderate(4) and high(O0).
After the workshop they felt their level of skill was: moderate (4) or
high (2).

Three felt their purposes in attending were completely met (3 reported
partial attainment of their goals). Two felt the workshop was
extremely valuable (2 somewhat valuable and 2 felt it was valuable).
Four definitely would attend another workshop like this in the future
and also definitely feit they would use the arts as a part of their
teaching as a result of the workshop (2 felt they only would possibly
attend another workshop and use the arts as a part of their teaching
as a result of this workshop).

Workshop for Teachers (WT)form.

Fourteen participants from the storytelling, movement and creativity
wovkshop (Boese, Burnside, Thompson and Herl) completed this form.
Eight stated that this was the first time they had attended a workshop
for arts with the handicapped. 5ix reported that they had attended
other similar workshops (6 having attended 0-3 workshops; and 1

45
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reported having attended 7-10 similar workshops.)

(Numbers in brackets reflect the actual numbers responding to items.)
Awareness in the arts increased either somewhat(4) or greatly (4).
New aris skills were provided either somewhat (4) or greatly (9). The
applicability to classroom use of the material was either somewhat (6)
or a great deal (7). One felt the content was somewhat clear and 12
felt it was very clear., Twelve felt the environs were highly
stimulating (one felt it was somewhat stimulating). Eleven felt that
questions and opinions were encouraged highly (2 moderately). Twelve
felt the presenters were knowledgeable in the content areas (1 only
somewhat knowledgeable.) Twelve felt the materials were explained at
an appropriate level for understanding while 1 felt this was at a low
level.

Seven felt the presenters helped them plan arts activities for their
students (1 did not) and 12 felt that they had been given specific
help and guidelines for developing their own arts experiences. Ten
felt that they had been given ideas to use in teaching other subjects
through the arts( 2 were uncertain). Eight felt they had been given
specific lessons and demonstrations of how to use the arts with the
disal.ed (1 was uncertain). Twelve felt they had increased their own
skill level and felt the purpose of the arts activities were clear (1
was uncertain about these two options). Seven also felt they had used
the arts themselves to create unique personal products (6 felt this
was not applicable). The level of skill in the arts beforehand was:
low (6), moderate(5) and high(2). After the workshop they felt their
level of skill was: low (2), moderate (3) or high (3).

FPour felt their purposes in attending were completely met (9 reported
partial attainment of their goals). Eight felt the workshop was
extremely valuable (2 somewhat valuable and 3 felt it was valuable).
Ten definitely planned to attend another workshop like this in the
future (3 felt they possibly would attend). Ten also definitely felt
they would use the arts as a part of their teaching as a result of the
workshop (1 felt they only would possibly use art activities as a part
of their teaching—2 would not use the arts).

Process Measures (PM)
There were no process measures used as a part of these presentations.
Technical Assistance and Demonstrations Sessions in Music, Movement,

Storytelling and Visual Art. KARTS Arts Celebration for Special
People, Ulysses Civic Center, Ulysses, Ks. January 17,18,1988.

Workshop Participant Evaluation Form (WPE)

Twenty-eight reported that the objectives were clear. Twenty-six
reported having their needs met and 2 felt that their needs were
somewhat met. All felt the presenters were thorough and 21 felt they
were consistent. All felt the audio visual media and materials were

Ot
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appropriate. All felt the climate was supportive. Eleven reported
the material was somewhat useful ( 3 felt it was very useful and 6

felt it was extremely useful). Eight rated the workshop overall as
good, 9 felt it was excellent and 7 felt it was exceptional.

Workshop Content Assessment (WCA)
There were no content measures used at this workshop.
Unobtrusive Measures (IM)

There were four workshops offered to 218 children (story telling with
Koen and 2 apprentices, Music with Dort and Boese, visual arts with
Haffner,Herl and Loveless, and dance with Burnside and Martinez). The
storytelling was held in a room that was too large and caused echos
and sound distractions. Koen was well prepared and had good visual
aids, clear material and a good related arts approach.

The music workshop was also held in an inappropriate space. The
presentation contained clear concepts and Fenn and Boese did a good
job adapting to the poor physical space. However, these two DRCs did
not work well together.

The visual arts workshop had too many children for the space. Herl
and Haffner spoke too quietly to be heard and did not do a good job of
separating the kids by ability levels-some were in the wrong groups.
There was no provision for the children to take their work home and
some did not finish their puppets in the time frame. The major effort
for organizing the workshop and putting it on was done by Herl.
Loveless did not cooperate with the other co-presenters although her
interactions with the children were very good.

The dance workshop also had a poor space in which it was located (too
large and too much "echoing"). The presenters (Burnside and Martinez)
had done the most preplanning and had also discussed the artivities
with the teachers the day before. This preplanning really helped as
there were too many children with too many different levels of
disabilities in the workshup. The presenters broke down the groups
and assigned "leaders" to each group which really solved a lot of the
problem.
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Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed which was discussed. Responses o 10 items from 5
areas of the most appropriate and pertinent questions will be
summarized here.

Knowledge level of Art Topic of Workshop

BEFORE
Low (1) Moderate (2) High (4)
Score=15

AFTER

Low (0) Moderate (1) High (6)
Score=19

Percent Increase:=21%

Personal Cammitment To Art Form

BEFORE
None (0) Small (1) Average (0) Above Aver.(4) High (2)
Score=24

AFTER

None (0) Small (0) Average (0) Above Aver.(2) High (5)
Score=33

Percent Increase=27%

Ability To Internalize Process

BEFORE
None Existant(0) Low (1) Aver.(l) Above Aver.(3) High (2)
Score=25

AFTER

None Existant(0) Low (0) Aver.(l) Above Aver.(2) High (4)
Score=31
Percent Increase=""$%

Feelings of FEmpowerments

None Existant(0) Low (0) Aver.(l) Above Aver,(6) High (0)
Score=27

AFTER

None Existant(0) Low (0) Aver.(l) Above Aver.(3) High (3)
Score=30

Percent Increase=10%
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Problem Solving Ability

BEFORE
Zero (0) Iow (0) Aver.(2) Above Aver.(3) High (2)
Score= 28

AFTER

Zero (0) Low (0) Aver.(0) Above Aver.(2) High (4)
Sco: o= 28

Pe® ent Increase=0%

Workshop for Teachers (WT)form.

Twenty-three special education teachers and 1 aide completed this
form. (Numbers in brackets reflect the actual numbers responding to
items.) Awareness in the arts increased either somewhat (17) or
greatly (5). New arts skills were provided either:somewhat (13) or
greatly (10). The applicability to the arts( 3 did not). Fifteen
felt they had been given specific lessons and demonstrations of how to
use the arts with the disabled (3 did not). Twenty felt they had
increased their own skill level and 24 felt the purpose of the arts
activities were clear. Nineteen also felt they had used the arts
themselves to create unique personal products (4 did not and 5 felt
this was not applicable). The level of skill in the arts beforehand
was: low (2), moderate(19) and high(2). After the workshop they felt
their level of skill was: low (0), moderate (14) or high (3).

Seven felt their purposes in attending were completely met (16
reported partial attainment of their goals). Eight felt the workshop
was extremely valuable (15) somewhat valuable. Twelve definitely
planned to attend another workshop iike this in the future (11 felt
they possibly would attend). Eleven also definitely felt they would
use the arts as a part of their teaching as a result of the workshop
(11 felt they only would possibly use art activities as a part of
their teaching—1l would not use the arts).

DRC Networking, sharing and reviewing the year. Use of Guided Imagery
Pointers and Assessment with D. McVey. February 26 and 27, 1988,
Kansas City, KS at KSSVH

Workshop Content Assessment (WCA)
There was no WCA developed for this workshop material.
Workshop Participant Evaluation Form (WPE)

Post workshop evaluations (WPE) of this workshop indicated the
presenter was (6), the objectives were clear (6-no.0). The materials
fit the objectives (6), the structure, media and supplies were
adequate (6). Five felt the workshop was excellent and 1 felt it was
very good; 2 felt the information would be extremely useful and 3 felt
it would be very useful (1 felt it was somewhat useful). (There were

{
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6 DRCs responding to the WPE).
Unobtrusive Measures (UM)
There were no unobtrusive measures available for this workshop.

Comunication through the Arts with N. Canner and R. Curry, April 7-9,
1988, Statewide Forum at Wichita Art Museum, Witchita, Ks.

This presentation had two parts. The following DRCs gave
presentations: Burnside, Boese and Koen made case study presentations,
Herl, Martinez and Haffner gave a related arts presentation together
as did Dort and Thompson (Loveless did not attend).

Unobtrusive Measures (UM)

M were obtained on all the DRC's presentations. Boese's presentation
only had one major problem--the overhead projector was inadequate to
show the information. This should have been checked out beforehand.
The information presented was clear and Boese related to all levels of
expertise in the audience. She did seem to spend too much time on the
test results of her child and this meant that there was no time for
questions at the end.

Martinez's workshop went well in spite of the fact that her co-
presenter (Loveless) dropped out at the last minute. This
presentation was excellent. The preserter related well to the MR
students and their teachers. The related arts concepts of body
movement and awareness and body sculptures was conveyed in a clear
comprehensive manner. Martinez has demonstrated exceptional
personal/and professional growth in this presentation.

Another observation of a second presentation given by Martinez (on a
different topic) reinforced the fact that Martinez has made
significant strides in both her perscnal and professional self
confidence,

The workshop by Herl and Haffner was with behavior disordered children
and their teachers. Haffner led the activity while Herl assisted.
Haffner had difficulty engaging the group and keeping their interest
(sometimes she was too abstract for the children). She seemed too
"teacher directed" through the activity and had difficulty in
processing the drawings/feelings evoked by the process.

Another observation of a session given by Herl and Haffner indicated
that they were more relaxed with the presentation (was a different
topic-animals). It was suggested that they NOT show examples of
completed animal drawings as it tends to inhibit the children's own
expressions of the subject. The observer felt that Herl and Haffner

worked well together. They needed a specific closing activity for the
session,
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The observation of the case study presented Ly Koen indicated that she
was very organized and stimulating in her presentation. She made a
strong clear case for incorperating more integrated arts into the
classroom to support the developmental and learning problems of
children.

Workshop Participant. Evaluation Form (WPE)

Post workshop evaluations (WPE) of the presentations by the DRCs
indicated that the objectives were clear (7 yes-1-no); the needs of
participants were met (7 yes, 2-no); the materials fit the objectives
(8), tre presenters were thorough(10); the structure, media and
supplies were adequate (9). One felt the workshop was good, 1 felt it
was very good, 4 felt it was excellent and 4 felt it was exceptional;
2 felt the information would be extremely useful and 3 felt it would
be very useful (4 felt it was somewhat useful). (There were 10
participants responding to the WPE).

Workshop Presenter Form (WP)

The WP forms generally reflected similar observations of the
participants by the DRC presenters. The group was attentive, willing
to participate and expressed a willingness to explore additional
materials related to the topics covered(see appendix for specific
rallies).

Also within the forum, the DRCs received training in movement from N.
Canner and R. Curry. The analysis of completed Workshop Participant

Evaluation Forms (WPE) and Process Measures (PM) for this training
follow.

Workshop Participant Evaluation Form (WPE)

Post workshwp evaluations (WPE) of the presenters by the DRCs
indicat:d that the objectives were clear (8 yes-); the needs of
participants were met (8 yes). All felt the materials fit the
objectives and that the presenters were thorough. All also felt the
structure, media and supplies were adequate (8). Three felt the
workshop was very good, 5 felt it was excellent. Two felt the
information woula be useful and 5 felt it would be very useful and 1
felt it would be extremely useful. (There were 8 DRCs respu:ding to
the WPE).
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Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed. This measure was very helpful in quantifying
important "process" issues and was utilized during the first two
training years. Questions from 5 of the most pertinent areas were
utilized during this third year and responses to these will be
summarized here.

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item,).

BEFORE
Low (1) Moderate (7) High (1)
Score=25

AFTER

Iow (0) Moderate (0) High (9)
Score=27

Percent Increase=7%

Personal Commitment To Art Form

BEFCRR
None (0) Small (0) Average (3) Above Aver.(5) High (1)
Score=34

AFTER

None (0) Small (0) Average (0) Above Aver (1) High (7)
Score=39

Percent Increase=13%

Ability To Internalize Process

BEFORE
None Existant(0) Low (2) Aver.(2) Above Aver.(5) High ‘0)
Score=30

AFTER

None Existant(0) ILow (0) Aver.(0) Above Aver.(4) High (5)
Score=41

Jercent Increase=27%

Feelings of Empowerment

EBEFORE
None Zxistant(0) Low (1) Aver.(6) Above Aver.(l) High (1)
Score=27

AFTER

None Existant(0) Low (0) Aver,(0) Above Aver.(2) High (7)
Score=43
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Percent Increase=37%

Problem Solving Ability

BEFORE
Zero (0) Low (1) Aver.(3) Above Aver.(5) High (0)
Score= 31

AFTER

Zero (0) Low (0) Aver.(0) Above Aver.(3) High (6)
Score= 43

Percent Increase=28%

Cammnication Through Music with K. Bruscia, May 6-7,1988, KSSVH,
Kansas City,KS.

Workshop Participant Evaluation Form (WEE)

All reported that the objectives were clear, and their needs were met.
Also all reported that the presenter was thorough and that the audio-
visual equipment and set up was adequate and that the climate was
supportive. One reported the information was not very useful to her,
1 reported the information was somewhat useful, 2 reported it was
useful to a good extent, 3 felt it was useful to a great extent, and 2
reported it was useful to them "a very great deal". The overall
rating of the workshop was: excellent (1), exceptional (8).

Unobtrusive Measures (UM)

After a slow start, things went well. The DRCs had worked the first
year with the presenter and trusted his approach and also had more
trust in each other. While the group does work well via an art media--
there is a lack of willingness to assume leadership and or to be led
by one of the other DRCs. The workshop was helpful in dealing with
issues of termination (the KARTS training was to end in June) and with
some of the disaruntlements of various group members.

o
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Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed which was discussed. Responses to 10 items from 5
areas of the most appropriate and pertinent questions will be
summarized here.

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item).

BEFORE
Low (3) Moderate (4) High (2)
Score=15

AFTER

Low (0) Moderate (3) High (6)
Score=24

Percent. Increase=38%

Personal Commitment To Art Form

BEFORE
None (1) Small (1) Average (1) Above Aver.(3) High (3)
Score=33

AFTER

None (0) small (1) Average (0) Above Aver (2) High (5)
Score=35

Percent Increase=6%

Ability To Internalize Process

BEFORE
None Existant(l) Low (2) Aver.(2) Above Aver.(2) High (4)
Score=39

AFTER

None Existant(0) Low (1) Aver.(0) Above Aver.(2) High (6)
Score=40

Percent Increase=3%

Feelings of Empowerment

BEFORE
None Existant(l) Low (1) Aver.(3) Above Aver.(l) High (3)
Score=35

AFTER

None Existant(0) Low (1) Aver.(0) Above Aver.(3) High (5)
Score=39

Percent Increase=10%

A
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Problem Solving Ability

BEFORE
zZero (1) Low (3) Aver.(0) Above Aver.(4) High (1)
Score= 28

AFTER

zero (0) Low (1) Aver.(2) Above Aver.(l) High (5)
Score= 37

Percent Increase=24%

Final workshops held at the Kansas State School for the Visually
Handicapped, June 15-18,1988. Gifted Education, Early Childhood,
Transitional Programs—- Terrell, (6/15/88),Learning Disabilities~Hudson
and Colson; Movement-Freeman (6/16/88); Prevocational/Vocational Arts-
Hoernicke, Literature Review-Anderson (6/17/88); Marketing Yourself-
Rubinow, Photography-Gallagher, Clay art closing-Craighill-Moran
16/18/88) .

Unobtrusive Measure (UM). This was the closing series of workshops for
the KARTS program. Unfortunately 2 of the DRCs could not be in
attendance. This impacted the entire group and made the group less
cohesive, The Accessible Arts facilities at the Kansas State School
for the Visually Handicapped were in a separate building and were well
suited for the workshops.

The only other interference was that two DRCs were also trying to
finish up a videotape on the KARTS program. This meant that they were
participating in the workshops and also running around trying to tape
parts of the sessions at the same time.

In spite of these influencing facts, the DRCs worked well, Thie
evaluator was impressed with the amount of growth each DRC in
attendance had made, not only from the first year, but since the DRCs
were last observed giving presentations in February of 1987.

Workshops held on June 15, 1988
(Early Childhood, Gifted. Work Transition)

Workshop Content Assessment (WCA)

Each of the three presenters developed a brief 10 question pre and
post measure of the content of their workshop. When these measures
included forced choice items they were a more rigorous aisessment of
content retained. (Open ended questions permitied opinions and
differing answers.) While every workshop presenter was given a model
to follow that did not have opinion/attitude questions that were
openended, many disregarded these models and provided more subjective
open ended questions for assessment. Thus, in some cases it was
difficult to obtain a pre/post workshop assessment of the amount of
content retained by each DRC.
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Gifted Euucation Test

DRC Pre Post $ Increase (Decrease)
Boese 12 15 2%
Burnside 10 15 33%
Fenn No test for her

Haffner 16 14 (13%)
Herl Not at Workshop

Koen 10 16 38%
Loveless 13 15 13%
Martinez 8 15 47%
Thompson 8 15 47%
Totals 77 105 26%
Mean Scores 11 15 27%

Work Transition Test

DRC Pre Post % Increase (Decrease)
Boese 1 12 57%
Burnside 0 16 84%
Fenn 0 17 89%
Haffner 0 11 57%
Herl Not at Workshop

Koen 3 13 53%
Loveless 1 5 2%
Martinez 0 7 11%
Thompson 0 15 21%
Total 5 68 93%
Mean Scores .62 12 95%

Early Childhood Test

DRC Pre Post % Increase (Decrease)
Boese 15 17 5%
Burnside 13 13 0%
Fenn 16 16 0%
Haffner 12 13 5%
Herl Not at Workshop

Koen 16 16 0%
Loveless 12 15 2%
Martinez 12 12 0%
Thompson 8 14 42%
Total 105 116 9%

Mean Scores 13 14.5 10%
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Workshop Participant Evaluation (WPE)Form

Seven reported that the objectives were clear, and 6 stated their
needs were met. Also all reported that the presenter was thorough,
that the audio-visual equipment and set up was adequate, and the
climate was supportive. One reported the information presented was
not very useful to her. One reported the information was somewhat
useful, 3 reported it was useful to a good extent, 2 felt it was
useful to a great extent, and 1 reported it was useful to her "a very
great deal". The overall rating of the workshop was: terrible (1-
Terrel's presentation) fair (1), good (3), excellent (1), and
exceptional (2).

Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed which was discussed. Responses to 10 items from 5
areas of the most appropriate and pertinent questions will be
summarized here.

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item).

BEFORE
Low (3) Moderate (3) High (1)
Score=14

AFTER

Low (0) Moderate (2) High (5)
Soore=19

Percent Increase=26%

Personal Cammitment To Art Form

BEFORE
None (0) Small (2) Average (0) Abow. Aver.(5) High (1)
Score=27

AFTER

None (0) Small (0) Average (2) Above Aver (3) High (3)
Score=33

Percent Increase=18%

Ability To Internalize Process

BEFORE
None Existant(l) Low (1) Aver.(l) Above Aver.(3) High (0)
Score=15

AFTER
None Existant(l) Low (0) Aver.(l) Above Aver.(3) High (1)
Score=21

» o~
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Percent Increase=28%

Feelings of Empowerment

BEFORE
None Existant(l) Low (0) Aver.(3) Above Aver.(2) High (2)
Score=28

A¥TER

None Existant(l) Low (0) Aver.(l) Above Aver.(3) High (3)
Score=31

Percent Increase=14%

Problem Solving Ability

BEFORE
Zero (0) Low (2) Aver.{0) Above Aver.(4) High (1)
Score= 23

AFTER

Zero (0) Low (0) Aver.{(2) Above Aver.(l) High (3)
Score= 25

Percent Increase=8%

Workshops held on June 16,1988
(Learning Disabilities-Hudson and Colson; Movement Closing-Freeman)

Workshop Content Assessment (WCA)

One ten item true/false and £ill in the blank pre/post test was given
covering the material on learning disabilities.

learning Disabilities Test

DRC Pre Post. $ Increase (Decrease)
Boese 7 8 13%
Burnside 7 8 13%
Fenn 8 7 (13%)
Haffner 7 8 13%
Herl Not at Workshop

Koen 7 8 13%
loveless 7 8 13%
Martinez 6 7 13%
Thompson 6 9 33%
Totals 55 63 13%

Mean Scores 6.9 7.9 13%

¥y
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Workshop Participant Evaluation Form (WPE)

Severn; reported that the objectives were clear, and 7 stated their
needs were met. Also all reported that the presenter was thorough.
Seven reported that the audio-visual equipment and all felt set up was
adequate, Six felt the climate was supportive. Two reported the
information presented was the information was somewhat useful, 2
reported it was useful to a good extent, and 2 felt it was useful to a
great extent. The overall rating of the workshop was excellent (5),
and exceptional (1).

Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed which was discussed. Responses to 10 items from 5
areas of the most appropriate and pertinent questions will be
summarized here,

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item).

BEFORE
Low (1) Moderate (4) High (3)
Score=18

AFTER

Low (0) Moderate (2) High (6)
Score=22

Percent Increase=18%

Personal Commitment To Art Form

None (0) Small (0) Average (4) Above Aver.(4) High (2)
Score=32

AFTER

None (0) sSmall (0) Average (0) Above Aver (4) High (4)
Score=36

Percent Increase=11%

Ability To Internalize Process

BEFORE
None Existant(0) Low (0) Aver.(0) Above Aver.(5) High (3}
Score=35

AFTER

None Existant(0) Low (0) &ver.(l) Above Aver.(3) High (4)
Score=35

Percent Increase=0%

(S
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Feelings of Empowerment

BEFORE
None Existant(0) Low (0) Aver.(l) Above Aver.(5) High (2)
Score=33

AFTER

None Existant(0) Low (0) Aver.(0) Above Aver.(2) High (6)
Score=38
Percent Increase=13%

Problem Solving Ability

BEFURE,

Zero (0) Low (0) Aver.(l) Above Aver.(5) High (2)
Score= 33

AFTER

Zero (0) Low (0) Aver.(0) Above Aver.(4) High (4)
Score= 36

Percent Increase=8%

Workshops held June 17,1988
Prevccational/Nocational Arts-Hoernicke, Literature Review-Anderson
(6/17/88);

Workshop Content Assessment (WCA)

Two ten item true/false and £fill in the blank and multiple choice
pre/post test were given covering the material on
prevocational/vocational arts and the literature review.

Prevocational/Nocational Arts Test

DRC Pre Post % Increase (Decrease)
Boese Not at the Workshop ,
Burnside 3 8 22%
Fenn 1 8 87%
Haffner 0 6 60%
Herl 0 10 100%
Koen Not at the Workshop

Loveless 0 9 90%
Martinez 3 9 66%
Thompson 0 10 100%
Totals 7 66 89%
Mean Scores 1 9.4 85%

3
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An eleven item forced choice and fill in the blank pre/posttest was
developed to cover the material related to the literature review
workshop.

Literature Review Test

DRC Pre Post % Increase (Decrease)
Boese Not at the Workshop

Burnside 35 45 22%
Fenn 10 60 83%
Haffner Not at the Workshop

Herl 20 50 60%
Koen Not at the Workshop

ILoveless 20 50 60%
Martinez 35 60 42%
Thompson 20 50 60%
Totals 140 315 55%
Mean Scores 23 52.5 55%

Workshop Participant Evaluation Form (WPA)

All reported that the objectives were clear, and stated their needs
were met. Also all reported that the presenter was thorough. All
reported that the audio-visual equipment and the set up were adequate.
Five felt the climate was supportive. Two reported the information
presented was somewhat useful, 2 reported it was useful to a good
extent, and 1 felt it was useful to a great extent. The overall
rating of the workshop was good (2), and exceptional (3)-(2 left this
item blank).

Process Measures (PM)

DRCs also responded to an assessment of process (PM) that the
evaluator developed. Ten questions from 5 the most pertinent areas
were utilized during this third year and responses to these questions
will be summarized here.

Knowledge level of Art Topic of Workshop
(Numbers after responses are the total number checking this item).

BEFORE
Low (4) Moderate (3) High (0)
Score=10

AFTER

Low (0) Moderate (4) High (3)
Score=1"

Percent Increase=41%

£
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Personal Commitment To Art Form

BEFORE
None (0) Small (2) Average (1) Above Aver., (3) High (0)
Score=19

AFTER

None (0) Small (0) Average (1) Above Aver (1) High (4)
Score=27

Percent Increase=42%

Ability To Internalize Process

BEFORE
None Existant(0) Low (0) Aver.(2) Above Aver.{4) High (0)
Score=22

AFTER

None Existant(0) Low (0) Aver.(3) Above Aver.(3) High (0)
Score=27

Percent Increase=19%

Feelings of Empowerment

BEFORE
None Existant(0) Low (1) Aver.(2) Above Aver.(4) High (0)
Score=24

AFTER

None Existant(0) Low (0) Aver.(l) Above Aver.(3) High (3)
Score=30

Percent Increase=20%

Problem Solving Ability

Zero (0) Low (1) Aver.(l) Above Aver.(4) High (0)
Score= 21

AFTER

Zero (0) Low (0) Aver.(l) Above Aver.(2) High (3)
Score= 26

Percent Increase=19%
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Marketing Yourself-Rubinow, Photography-Gallagher, Clay Art Closing-
Craighill-Moran (6/18/88).

Workshop Content Assessment (WCA)

Two, ten item, true/false, fill in the blank, and multiple choice
pre/post test were given covering the material on marketing yourself

aml on photography.
Marketing Yourself Test

DRC Pre Post $ Increase (Decrease)
Boese Not at the Workshop

Burnside 5 10 50%
Fenn 4 10 40%
Haffner 0 9 90%
Herl 7 10 30%
Kcen Not at the Workshop

Loveless 5 10 50%
Martinez o 10 60%
Thompson 4 9 55%
Totals 31 68 54%
Mean Scores 4.4 9.7 54.5%

Photography Test

DRC Pre Post % Increase (Decrease)

Boese Not at the Workshop

Burnside 7 17 58%
Fenn 7 17 58%
Haffner 17 17 0%
Herl 7 17 58%
Koen Not at the Workshop

Loveless 7 17 58%
Martinez 7 17 58%
Thompson 7 17 58%
Totals 59 119 48%
Mean Scores 8.4 17 50%

Workshop Participant Evaluation Form (WPE)

All reported that the objectives were clear, and stated their needs
were met. Also all reported that the presenter was thorough., All
reported that the audio-visual equipment and the set up was adequate.
Six felt the climate was supportive. Two reported the information
presented was somewhat useful, 3 reported it was useful to a good
extent, and 1 felt it was useful to a great extent. The

)
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overall rating of the workshop was good (1), and exceptional (5) (7
responded to this form)

Analysis and Interpretation of Evaluation Data for
Worksl..ps/Presentations Given During the Third Year of KARTS

In summary, the DRCs participated in, or presented at, seventeen
different workshops this third year covering 19 days of training and
received 112 hours of instruction. Five of these workshops, covering
10 days focused on experiential training in giving presentations.

The first workshop on Curriculum Development Through the Arts held on
October 23, and 24, 1987, had a range of increase after training on

the Process Measures from 6% (Personal Commitment to Art Form) to 34
% (Problem Solving Ability).

The second workshop on the Art of Body Movement (Mettler) and Drama
for the Classroom (Sanville) had Process Measures that included a
range of increase scores after training from 15% (Problem Solving
Ability) to a high of 59% (Knowledge Level of Workshop Topic). There
was one Workshop Content Assessment (WCA) developed by Sanville on
drama. The posttest DRC scores ranged from a 15% increase to a 50%
increase.

The third training session consisted of DRCs' presentations on music,
movement and storytelling given during the Kansas Art Therapy
Association meeting in December, 1987. Despite some problems with the
physical space and some lack of cooperation between some of the DRCs,
the presentations went well and were well received by the
participants. The strongest presentations were by Boese, Burnside,
Thompson and Herl on storytelling, puppets and movement.

The fourth workshop was the KARTS Art Celebration for Special People
held at the Ulysses Civic Center in Ulysses, Kansas on Januvary 17th,
and 18th, 1988. Again this was an opportunity for the DRCs to make
presentations. This time, 218 special education children were the
main participants., There were some space problems and crowding. The
presentations that were the strongest were by Boese in music, Koen, in
storytelling, and Martinez and Burnside in dance/movement. The
Process Measures ranged from zero percent increase after training
(Problem Solving Ability) (although, there was a shift in actual
rankings from "above average" to "high" on the part of 3 DRCs) to a
high of 27% increase (Knowledge of Topic of Workshop).

The fifth workshop was the workshcp on Netwecrking (Craighill-Moran)
and the Use of Guided Imagery and Assessment with McVey which was held
February 26, 27, and 28, 1948 at the Kansas State School for the
Visually Handicapped (KSSVH) in Kansas City. The workshop evaluations
gave the presenters high marks in every category from clear objectives
to future usefulness of the material covered. Unfortunately, the only
assessment tool available for this workshop was the Workshop
Participant Evaluation form (WPE).

N
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The sixth workshop was held in conjunction with the Statewide Forum at
the Wichita Art Museum in Wichita, Kansas on April 7-9, 1988. Again
the DRCs made presentations, The strongest case study sessions were
those given by Burnside, Koen and Boese. The strongest workshops were
given by Martinez, Herl and Haffner (in that order). The Movement
Workshop given by N. Canner for the DRCs resulted in Process Measures
that ranged from an increase after training of 7% on Knowledge Level
of Workshop Topic, to a high of 37% on Feelings of Empowerment.

The seventh workshop was Bruscia's on Camunication through Music held
on May 5-7, 1988 at the KSSVH in Kansas City. The WPE revealed a very
satisfied group of trainces. This was, in part, because the group of
DRCs knew Bruscia from the first year of training. They had a high
level of trust in him and worked very well during this training
reriod. The Process Measures ranged from a level of increase after
training of 3% on Ability to Internalize the Process, to a 38%
increase on Knowledge lLevel of Topic of Workshop.

The final workshops covered a four day period in June (June 15-
18,1988). Nine different topics were covered by 11 presenters. Eight
of these presenters developed pre/posttests of workshop content. The
first day of training revealed DRC posttest scores that ranged after
training from a decrease of 13% to an increase of 47% on the Gifted
Education Test. It is difficult to provide an explanation for the
decrease score on the part of one DRC. In actuality this was the
difference in missing only 1 additional question on the posttest.

The scores on the Workshop Content Assessment (WCA) for the Work
Transition Workshop resulted after training in a range of increases
from 2 % to 95% on the posttests. The Early Childhood Test resulted
in DRC posttest scores that ranged from no increase to an increase of
42%.

The Process Measures for this first workshop day (June 15,1988) ranged
acter training from an increase of 8% on Problem Solving Ability to a
26% increase on Knowledge Level of Topic of Workshop.

Only one workshop held on June 16 had a pre/posttest of content. This
was the workshop on Learning Disabilities. One of the workshops was a
movement closing session and it was not appropriate to have either a
content measure or a process measure of this session. The DRCs'
scores on the learning Disabilities posttest had a range from a
decrease of 13% to an increase of 33%. Again it is difficult to
explain the decrease in score for one DRC (except that this in
actuvality represented only 1 additional missed question on the
postttest). The Process Measure for this workshop day showed after
training a range of increased scores from zero (Ability to
Internalize) to a high of 18% (Knowledge Level of Topic of Workshop).
It is difficult to explain the "zero increase" since this is the only
workshop in which scores actually decreased on the Process Measures in
individual ratings (which caused the lack of increase).

b
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The WCA for the 2 workshops on June 17th revealed increses in scores
on the posttest from 22% to 100% on the Prevocational/Vocational Arts
test and a range of from 22% increase to 83% in~xease on the
Literature Review test. Scores on the posttest for the Marketing
Yourself workshop ranged after training from a 30% increase to a 90%
increase on the DRCs' scores. The Photography posttest revealed
increased DRC scores from none at all to a high of 58%. The Process
Measures after training for this workshop day ranged from an increase
of 21% on Problem Solving Ability to a high of 42% on Knowledge Level
of Workshop Topic.

Summary of Data from Final Needs Assessment

The final needs assessment was completed after all workshop training
had been completed. It was distributed in mid August of this year to
all DRCs. 1In terms of increased skill levele in the arts, all
reported increases in skill level in every art form. In some cases
this was from a beginning level to and advanced (drama, visual arts
and storytelling). All DRCs reported an increase in their special
education expertise in at least one specific handicapping condition.
The most frequently reported areas were mentally handicapped, learning
disabilities, and behavior disorders (in that order). The DRCs were
asked to rank all the workshop training received during the past year.
Those workshops that were reported to be the most useful were (in
descending order); Communication Through Music-May, 1988; and How to
Market Yourself-June,1988; Networking and the year review/ Guided
Imagery-February, 1988; Curriculum Development Through the Arts-
October, 1987,

All the DRCs reported increased comfort levels in the arts as a result
of KARTS training. The arts forms most often cited were music, and
visual arts. Two DRCs reported feeling comfortable teaching all the
arts to both peers and students. Stated needs for arts training were
in the areas of music, movement and drama. The stated priority items
for training were as follows:

1. Identifying student needs

2, Evaluating student performance or progress (tied with)

2. Evaluating effectiveness of instruction

3. Writing IEPs in the arts

4, Planning instructional activities

5. Increasing knowledge in content areas

(Please refer to the appendix for the complete compilation of
responses on the KARTS Needs Assessment for the Third Year.)

7



Administrative Coamments from KARTS Proiject Director and Coordinator

It seemed appropriate at this point in the evalhnation report on the
KARTS program to include commentary from both Mr. William Freeman,
KARTS Director, and Ms. Maureen Craighill-Moran, KARTS Coordinator.
what follows then is this commentary.

I. Quality and Integrity in Project Implementation.

The following factors insured the overall quality and integrity of the
implementation of the KARTS project.

1. Selection process for the KARTS Prvject Coordinator.

The selection process for the project coordinator included both and
in-state and national search. Each of the fifty applications were
reviewed by the Director of Personnel, and then reviewed by a four
member applications review committee. Each application was rated on 17
competency areas. The resvlting top four rated applicants became those
who were interviewed. The interview was an oral one before a con uttel.
of five professionals that represented: a faculty person from higher
education in art therapy, and one in special education, a SEA special
education coordinator and a program specialist and the project
director. Each of the four finalists viewed a video tape a teacher
providing an arts experience with special students. Then eacl:i finalist
wrote an essay on how she/he would provide technical agsistance to
the teacher. This process enabled the comittee to determine technical
assistance skills and writing abilities. Finally, each applicant
conducted a 45 minute in-service presentation on arts in special
education with the interview committee. The interview committ(: “hen
rated and ranked each finalists on these tasks coming to a conse:.sus
recommendation for hiring. The SEA Director of Special Fducation and
Assistant Commissioner interviewed the highest ranking finalists. The
candidate that the conmittee recommended was selected as Project
Coordinator. This thorough process insured quality in the selection
of an employee who has proven to be highly competent, dedicated and
capable of meeting the demands and scope of the project in
accomplishing its goals and objectives in a distinguished fashion.

2. Selection process for the District Resource Coordinators (DRCs).

The selection process for the DRCs included an interview committee
comprised of: a disibled artist, faculty members from an institution
of higher education in art therapy, and in special education, and the
director and coordinator of the KARTS project. The selection process
enconpassed the following: an extensive written application,
documentation of participation and accomplishments in the field of
arts with the handicapped and an oral interview with the selection
committed. The interview covered additional areas including issues
related to working with people with disabilities, arts and special
education content areas, self-confidence, career direction and other
personnel develcpment issues.
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3. Needs assessment of the DRCs,

A comprehensive and thorough needs assessment was made of the DRCs.
This included DRC competencies and training needs in a pre/posttest
fashion for each of the three years of training. This approach
enabled the training content to be geared specifically to DRC needs,
while still satisfying general competencies recuired in the project.

4 .Nationally recognized consultants.

Consultants with nationally and internationally recognized expertise
were utilized for training in ail the art forms and in each special
education categorical area, and for program and DRC evaluation. These
expert consultants in the arts, in special education and in evaluation
represented the most highly skilled professionals in arts with the
handicapped.

5. Local Education Agency (LEA).

The understanding of and support for the project by the LEA was
evidenced by meetings of project staff with traineel, supervisorr,
principals and superintendents. These meetings were held to discuss
the project and its mission , and the requirements of the trainees and
the needs for specific cooperation from school districts. Signed
agreement forms by these individuals were to guarantee support for the
trainees and the project, for the project's duration. Specific
comitments of trainees and districts were fully and clearly
discussed. In addition, presentations on the project were made on
numerous occasions to teachers, special education administrators,

principals and superintendents through the state for the duration of
the project (3 years).

6. Project awareness and dissemination of information about KARTS.

A brochure, public service announcements, and a video documentation of
the project were all utilized to dissemination information about the
pro ject. Additionally, at the start of the KARTS project, awareness
and recruitment included presentations and field reviews by interested
educators in each of 5 regions in Kansas. Also, over fifty interviews
in newspapers, on radio and television were conducted throughcut the
state to further awareness of the project.

7. Apprentice program.

An apprentice program was initiated early on in the program to assure
backup support and assistance to the DRCs and to meet the geographical
needs of each region of the state. This apprentice program was under
the control of the DRCs. The plan for the apprentice selection was to
enable the project to respond to possible attrition of the DRCs in the
progrem. Also the apprentice program enabled each region to still have
an ide:svified re.ource specialist in arts with the handicapped.
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8. On-site technical assistance.

On-site technical assistance was comprehensive in nature. Technical
assistance was available to DRCs in their classrooms in demonstrations
sessions with handicapped children and vouth, as well as in in-servic
presentations for teachers, paraprofessionals and interest others.
These technical assistance sessions were also supervised by the
project coordinator, director, content consultants, and both third-
party evaluators over the entire 3 years of the KARTS proiject.
Technical assistance was individualized to the needs of each DRC and
was provided orally, in writing and with follow-up sessions as
required or deemed necessary.

9. Regional awareness ¢i DRCs as professionally trained resource
persons.

Through the provision of arts with the handicapped programming in each
region of the state by the¢: DRCs, the expertise and availability of
each DRC was made known to teachers, related service personnel,
parents and interested others. The facilitation of public awareness
in-services locally, and statewide support groups, arts festivals with
demonstration components and distribution of no-cost arts supplies for
constituents helped to achieve an awareness of the availability of
DRCs as professionally trained resource persons.

10. State Education Agency's support for KARTS.

An understanding of and support for the KARTs project on the part of
SEAd was promoted through KARTs staff and DRC presentations to SEA
staff. These presentations brought about understanding of the KARTs
program mission, goals, objectives and impact on personnel and the
students they serve. Involvement by special education program
specialists, the Kansas Special Education Coordinator and Director,
the Assistant Commissioner and Commissioner of Education for Kansas,
and a Kansas State Board of Education member, led to greater ownership
of the KARTS project by the SEA. This involvement included training of
DRCs in specific content and categorical areas, which also proved a
cost-effective approach to the DRCs meeting required competencies
while gaining recognition.

II. Project Impact and Outcarnes.

The impact and outcomes of the KARTS project include the following
items.

1. Trainees were provided with hands-on experience in planning,
coordination and presenting at local and statewide conferences and
functions. This training provided dissemination of, and training
opportunities and statewide recognition of the DRCs to special
educators, administrators and special needs students.

2. A cadre of related arts professionals for the State of Kansas has
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been trained. This cadre has learned to work together, be!ig aware of
each others strengths and weaknesses. The cadre can make referrals for
each other on specific training opportunities throughout the state.

3. Due to the length and depth aspect of the many hours of formal
training sessions with naticnally and internationally known experts
many opportunities have been established for hoth project staff and

- trainees, This establishment and expansion of perscnal and
professional contacts with nationally recognized consultants has
strengthened existing networks and built new ones.

4. The provision of greater acceptance and recognition for the value
of the arts in education for special needs individuals on a local,
state, regional and national level.

5. A collection of over 450 resource materials in the form of
handouts, articles, books, video tapes and manuals cn related arts
with special need individuals now exists. This collection has become
the basis of an ongoing Related Arts Resource Library which is now
part of the Accessible Arts Center in Kansas City. The availability of
this collection for use by any interest party has been and is being
advertised throughout Kansas.

6. A foundation for further (and greatly) needed training at the pre-
service level in related arts has been laid. The DRCS have and will
continue to make outstanding liasions for faculty at institutions of
higher education in Kansas. Universities and colleges in Kansas have
already indicated a need for staff training before related arts can be
incorporated into the special education curriculum in special
education, art, music, drama and other arts and other appropriate
undergraduate programs.

III.Areas for Improvement

1. There was insufficient staff to achieve fully and in an outstanding
way many aspects of the grant. While extensive goals and objectives
for the program were accomplished, and a comprehensive base was
provided, these goals and objectives were far too ambitious for the
limited staff to accomplish. There were only 3 staff members--one
full time secretary, one full time coordinator and -ne director who
was only assigned to work with the grant for a very limited percentage
of the time. Because of these staff limitations, portions of the grant
could not be accomplished in any in-depth fashion. These portions
included; recruiting, developing an out of state program,
disseminating information about the grant, developing public awareness
and implementing the program.

2. There was not enough start up time at the beginning of the grant.
Also, there was no time allowance and no funding in the grant for
staff recruitment, relocation costs and trainee recruitment.
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3. The original location at Emporia State University was not well
suited for the depth of the program. At the beginning the ESU
administraton was cooperative. However, there was a lack of
commitment and understanding of the full cocncepts that the project
represented and was trying to accomplish, ESU did provide a central
location for trainees but the campus was more than a 2 hour drive (one
way) for the Director and a 1 hour drive from the project sponsoring
agency ( the Kansas State Department of Education). These travel
distances added to the already heavy travel burden for the project
staff.

4, Same trainees never seemed to fully comprehend and value the
uniqueness, scope and potential of the training. The logistical and
extensive paper work recuired of the trainees seemed at times to
interfere and overshadowed the long term benefits of training.

5. Although the project's grant guidelines and agencies were given
out to all trainees, some failed to read or fully camprehend the
details of the project. This lack of comprehension caused confusion
in logistical and programmatic areas.

6. The sheer size of the state of Kansas became a problem in terms of
the travel demands made on the DRCs.

7. Although the content was field reviewed and DRCs were aware of the
commitment necessary, in reality, the time commitment resulted in too
many personal sacrifices for some DRCs to overcome. A different
program format in the future is indicated. One possibility would be
one week a month over the three month sumer vacation, or an
equivalent with two weekend seminars during the school year or on-site
technical assistance, or smaller scoped programs on one year's length
in regional settings.

8. The intention of the project was to develop a personnel development
system that would sustain itself after the project's completion. The
DRCs were informed of this intention and of suggestions for its
implementation. However, no clear and specific follow-up guidelines
were established for DRCs to provide post-project services in their
communities. As DRCs are now providing services after training
sessions have been completed, it still might have been helpful to have
an agreement with DRCs to engage in a systematic approach to training,
technical assistance and resources following the project's completion.

9. The accounting and fiscal management of the program had to be
redone every year due to logistical changes. These changes that
occurred three times was very difficult on staff.

10. An on-site evaluation consultant may have been a better
arrangement, This would have facilitated communicating with project
staff, gathering and computation of and housing of the vast amounts of
program and evaluation data required.
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SUMMARY, CONCLUSIONS, AND REOOMMENDATIONS

During this final year of training the DRCs rexreinved 112 hours of
instruction by way of 19 instructional days uid 17/ different
workshops. Five of these workshops over 10 days provided the DRCs with
opportunities for direct training in giving professional
presentations. With only one exception there was a constant steady
pattern of increase in the Process Measures after DRC training over
all the workshops and training sessions during the third year of
KARTS. The range was from a score of zero increase on Ability to
Internalize the Process (Movement and Learning Disabilities Workshops-
June 16) to a high of 59% on Knowledge Level of Workshop Topic- ( Art
of Body Movement and Drama in the Classroom-November 13 and 14,1987).
The average increase after training for each item on the Process
Measures for each workshop was at least 13.2%.

The 9 workshops that had content measures showed steady increases in
DRC posttest scores that ranged from none to 100%. In only two
instances were there decreases in the DRCs Posttest scores (one DRC on
the Gifted Education Test-June 15, 1988 and one DRC on the Learning
Disabilities Test on June 16, 1988). The average increase for the
DRCs on the Workshop Content Assessment Posttests was 46.5%! (And this
mean score includes the 2 minus scores cited above).

These "hard figures" substantiate the more subjective assessments made
by the KARTS Coordinator, Ms. Craighill-Moran, Dr. Nancy Brook
Schmitz, the third party evaluator, and the 5 member evaluation panel
of experts. The DRCs themselves reinforced the "quality training
aspects" of the KARTS project in their own final evaluations. They
perceived the major strengths of the KARTS program as:

1. In-depth hands on training with "the experts".

2. The opportunity to receive training over an extended 3 year period
that was definitely "in depth".

3. Personal and professional growth as a result involvement with the
arts.

4. Increased special education training and hands on experience with
students who had a variety of handicapping conditions.

5. An increased understanding of the power of the arts and how they
can be interrelated.

6. The development of a network of like-minded persons who are
committed to the arts for special needs persons.

Clearly the in-depth, quality aspect of tra ining in the arts and in
fine tuning these skills in work with handicapped students has been
achieved., Also, there is now a professionally trained cadre of
experts strategically located across the state of Kansas.
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The question arises as to whether the KARTS model for achieving this
goal was the most feasible. The DRCs themselves identified several of
the weaknesses of the KARTS program. These were:

1. Geography! The state of Kansas covers a huge area and trying to
serve the entire state became a travel nightmare.

2. Scheduling of training. The DRCs felt it was almost an impossible
task to work all week long(often in high stress teaching positions),
and then be ready for training on Friday evenings.

3. Intensity of Training. The DRCs felt that often there was too much
information and experiential training in too concentrated a time for
assimulation.

4. Need for Greater Cooperation from School Districts. Same schools
were reluctant to release DRCs for training and presentations during
the regular school day. This made it impossible for some DRCS to
participate in the statewide meetings such as the Kansas Art Therapy
Association meeting, the Statewide Arts Forum and the Arts Celebration
that held sessions on weekdays.

5. Loss of DRCs. Several DRCs dropped out early (one at the end cf the
first year and two during the second year). This had a negative effect
on group cohesiveness.

6. Failure to Include Apprentices Sooner. Many DRCs felt that it
would have been much more beneficial to the entire KARTS program to
have identified and included the apprentices much earlier in thc EA?TS
training program.

7. Endless Paper Work. Many DRCs were overwhelmed by all the paperwork
required of them. Many were late in getting evaluations and travel
forms returned on time—-some refused to complete the final evaluations
requested of them.

RECOMMENDMATIONS

From an evaluation perspective there were several other issues that
were not adequately addressed. The major issue throughout the three
year KARTS training was the difficulty in getting the workshop
presenters to author a brief {(xc more than Len item) pre/posttest of
the content they were to cover during their workshops. The initial
year, the evaluator was able to provide these items for three of the
workshops. The next year, the presenters were to do this as a part of
their contract with KARTS. This was met with minimal success. The
same problem occurred this year—-except that specific test examples
were given to all presenters. These examples were accompanied by a
specific request for each consultan. giving workshops to include one
of their pre/posttest comprised of forced choice items, true/ false

items, and multiple choice items as opposed to open-ended questions
that asked for opinicns.
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The conste:t issue/difficulty was that many of the presenters were not
trained t¢ write these kinds of tests, nor were they philosophically
sympathetic to "testing" the material/content they planned to cover.
This was especially true for the older generation of
artists/presenters who are "at the top" of their particular
discipline, Their training never included test making--nor test
giving in the paper and pencil sense of test giving. Fortunately, the
evaluator assisted by Mr. William Freeman and Ms. N. Canner was able
to develop a measure of the artist process that was utilized during
the second and third year of KARTS. These Process Measures did help
determine the degree to which participants have acquired the artistic
gkills being imparted to them by "the artistic experts". g

The demands of the KARTS evaluation plan necessitated the collection
of many measures of process and content. (At several points during
the training over the three year period, the DRCs lost patience with
all the forms they were asked to complete.) It is rare to bl able to
obtain assessments of both the more subjective "process" in *:a arts
as well as the "content" in the arts. It is also rare that evaluation
can include both objective and subject instrumentation (Anderson,
1988) as well as multiple measures of effectiveness. This multilevel,
miltifaceted evaluation methodology was one of several of the very
mique features of the KARTS program. Hopefully, this multiple
m2asures/o'. j.xctive/subjective evaluation approach can be continued in
future arts craining programs. (At the same time there is a need to
streamline and condense assessment instruments so that participants
are not overwhelmed with forms and paperwork.)

The success and uniqueness of the KARTS program has been due to: the
use of "the experts" for training; the strong abilities and commitment
of the Coordinator, Ms. Maureen Craighill Moran and the Director, Mr.
William Freeman; and the dedication of the DRCs that "hung in there"
for the three year stretch. It was the exceptional talents of Ms.
Craighill Moran, spurred on by Mr. Freeman's commitment to excellence
and professionalism that enabled a herculean project such as KARTS to
succeed. Also there are few professionals that possess the multiple
talents of administrator, artist, educator, therapist, author,
arcountant, and organizer, that were needed to run the KARTS program.
Iesser administrators would have failed.

One practice that was not dropped (although last year's evaluation
report recommended that it be discontinued this third year) was the
"piggybacking" of training on to another function such as the State
Forun. It 1s difficult to make presentations, and then be involved in
expert training as a student initially as a part of a larger
conference group, and then as a part of a smaller KARTS group, at the
same meeting., This confuses roles, makes it difficult to take full
advantage of the training available, and is hard on the "expert"
presenter as well. Future training projects in the arts should =void
this kind of "piggybacking of training".

r
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The KARTS training is the equivalent of a two year full time master's
degree program. It is unfortunate that not more DRCs (only one did
pay tuition and earn graduate credit from ESU for the training) took
advantage of earning graduate credit for the KARTs training. The DRC's
success is more formidable when one is aware that they all held down
full time jobs and had family responsibilities as well all during this
time.

In spite of all the evaluation data obtained, the third party
evaluator regrets that some standardized measure of self-concept (such
as the Tennessee Self-Concept Scale, (Fitts, 1971) or the Piers Harris
Self-Concept Scale, (1969) were not given to the DRCs as a pre/post
KARTS training test. It is so apparent that major gains were made by
all DRCs in the area of self confidence during the three years of
KARTS training. These gains evidenced through observational data,
undoubtedly would have shown up on these standardized measures of
self-concept.

Indeed, standardized measures of change are lacking or limited for
handicapped children in general. Those of us who are arts
professionals must address this important issue or we will not be able
to "sell"” the arts to the layperson. Future funded projects should
address this issue of documentation of child change as the result of
involvement in the arts. This recommendation is in keeping with the
DRCs stated top priority needs (reported in the final needs
assessment) in termms of future training. "Identifying student needs"
was first, followed by "evaluating student performance or progress",
which tied with "evaluating effectiveness of instruction " for second.
"Writing IEPs in the arts" was third (and IEPs necessitate measures of
child change).

The question arises how might one provide solutions to the weaknesses
raised by the DRCs about their training with KARTS? Perhaps it is too
ambitious to try to cover the entire state of Kansas with this kind of
training. Other training models might be more feasible; such as
shorter term in-depth training in only 2 or 3 population centers,
perhaps during summers; or, infusing key special schools with
artist/special educators in residencies for extended periods during
the school year, or the development of an arts center with satallite
programs in which not only training can occur, but child change data
can be easily obtained. After all, it is in the schools where the
arts training will mostly be implemented. Why not train direcily in
selected schools for 2 or 3 month periods followed by teacher
workshops during the summers? Certainly, it would be important to
provide degree credit for this training via nearby institutions of
higher learning--or stipends for the teachers (OR BOTH)!

Finally, greater direct involvement of local school administrators
would be a key element in the success of this kind of project. Without
strong local administrative support for the arts, nothing will ever
change, KARTS did make efforts to include local administrators. The
Kansas State Director of Education met with Special Education
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Department staff members who provided training sessions. Also, a
Kansas State Board of Education member met with the DRCs and opened up
dialcouwe between the DRCs and others at the Kansas State Board of
Education level. This kind of exchange and interaction helped make
the DRCs aware of how the system works in the state.

If a program such as KARTS were run on site in a school, then there
would more be a higher probability of increased local administrative
support. It is an axiom that those who are involved in the arts are
the strongest supporters of the arts. Administrators must ,therefore,
be directly involved in training projects such as KARTS, fcr we are
also after "adult change" as well as child change in the arts, If
more administrators could be directly involved perhaps the stated
needs that the DRCs expressed for more support for the arts in terms
of resources and payment for service/reimbursement for professional
delivery of arts programs to special needs individuals (on the final
needs assessment) might be more readily met.

In summary, Maureen Craighill-Moran, william Freeman and the DRCs must
be commended for their exceptional efforts to bring a very complex and
professionally run project to a successful conclusion., It is most
unfortunate that further funding for a continuation of the KARTS
concept was not deemed a priority at the national level. It is this
writer's fervent hope that funding will be obtained from other sources
so this outstanding program can he continued and can grow since the
key personnel (the DRCs) are already very well trained and in place.

KARTS was an excellent personnel development project that provided the
needs/evaluation data to indicate the benefits of further
institutionalization at the preservice level of arts with the
handicapped content material. Although the provision of in-service
training has a continued need and value, the data indicates the
advantages in providing this material at the preservice lewvel, where
future related service personnel and educators are developing their
methods and style of working with special needs students.
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Kansas Arts Resource Training System (KARTS)
District Resource Coordinator

POST WORKSHOP TRAINING NEEDS ASSESSMENT
Year THREE ,

Campilation

Directions: Please complete this form by BLOCK PRINTING or typing your
answers giving as complete answers as your are able. Then, return it
to: Dr. Frances E. Anderson, 311 Orlando Ave, Normal, Tl. 61781,
PLEASE RETURN THE COMPLETED FORM AS SOON AS POSSIBLE and WITHIN 7 DAYS
OF RECEIVING IT. ‘IYANKS!

Name: '
last first
Mailing address: ,City KS,
street Zip code
Phone # (home) (Work)
(area code) (area code)

Agency and/or program in which you NOW work:

Address: ' City KS
zip code

AREA OF EXPERTISE:

1. Has there been an increase in your areas of expertise in the fine
arts as a result of your participation in the KARTS program this
year?NO  YES 7

1.2 If yes, please rate your expertise on All arts forms listed below
and note your level of expertise ("B" for beginning, "I" for
intermediate, or "A" for advanced) BEFORE KARTS 3nd year and AFTER
KARTS-3nd year

Drama(level before KARTS)Beg. 6,; Cur.level:Beq.0,Int.5;Ad.2.
Vis.Arts (level before KARTS)Beg.2,Int.4,Ad. 1;Cur.level:Beq.0,
Int.2, Ad. 5.
Movement : (level before KARTS)Beg.5, Int. 2, Ad. 0 Cur.level Beq. 0,
Int. 1, Ad. 5.
Music: (level before KARTS)Beg. 3, Int. 4, Ad. 0; Cur.level Begq.0,
Int.4, Ad. 3.
btorytelllng(Level before KARTS)Beg. 4, Int. 3, Ad. 0; Cur.level Beg.
0, Int.2 , Ad.5.

Other: (please specify) (level before KARTS)
Current level .

o
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1.3 Has there been an increase in your special education expertise as
a result of your participation in the KARTS program this year? No  ;
YES 7 .

If yes, please list the specific special education area (content
and or handicapping condition and ages ) and note your level of
expertise BEFORE KARTS and your CURRENT Level)by placing a "B" for
beginning, "I" for intermediate, and "A" for advanced after the
special education area.

(Limit your answer to no more than 5 entries)

Ph.H. (BEFORE KARTS) _B (1)___ ; AFTER KARTS__ I(1)

Learn Dis.B (1); After Int..(l); Work with Ment. Hand. beg.(l) to
Ad.(1); Work with EMH Beg.(l) to intermed. (1) , Parents from
beg.(1);to Ad.(1);Gifted from beg. (1) to adv.(l); Adaptations from
intermed.(l) to adv.(l); Work with Deaf/Blind (beg. 1) to Ad (1) ; ID
from beqg, (1) to adv.(l); ™H from beg. to intermed (1); BD from
intermed. (1) to advanc. (1); SMH from beg. to intermed(l); physically
handicapped from intermed. (1), to advanced (1l).

FEEDBACK ON V\DRKSHO?S OFFERED DURING YEAR

2. For the workshops listed below, please provide an overall rating of
their usefulness to you a. personally and b. professionally. Would
you also please indicate on what topics from each workshop(if any) you
would like to have additional information/tra ning ?

1. Curric. Devel thru inter- Extremely Very Some Little No
active arts (Arcadia,KS) Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(3) 2(3) 3 4(2) 5
Professional Usefulness 1(2) 2(3) 3(3) 4 5

I would like more information about :



2. Body Movement-Mettler Extremely
Useful
Personal Usefulness of workshop
(circle one option) 1(1)
(not applicable 4)
Professional Usefulness 1(1)

I would like more informavion about:

3. Drama for Classroom - Extremely
Sanville _ Useful
Personal Usefulness of workshop
(circle one option) 1(1)
Professional Usefulness 1(1)

I world like more information about:

4, DRC Presentations in music, Fxtremely
movement and storytelling Useful
Personal Usefulness of workshop
(circle one option) 1(2)
Professional Usefulness 1(3)

I would like more information about:

5.Tech. Asst. & Demonstrat. Extremely
sessic s in music,movement, Useful
storytelling & visual art

Personal Usefulness of workshop
(circie one option) 1(3)

Professional Usefulness 1(3)

I would like more information about.:

&0

Very Some
Useful

2(1) 3

2(1) 3
Very Some
Useful

2(3) 3(3)

2{5) 3(1)
Very Some
Useful

2(4) 3(1)

2(3) 3(2)
Very Some
Useful

2(1) 3(3)

2(3) 3(1)

Little

Little

4

4

Little

4(1)
4

Little

4

4

Mo
Use

No
Use

5

5

No
Use

-

2

5

b
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6. DRC networking, year Extremely
review-Craighill Moran Useful
Personal Usefulness of workshop
(circle one option) 1(4)
Professional Usefulness 1(2)

I would like more information about:

7.Guided Imagery & Assess- Extremely
ment-McVey Useful
Personal Usefulness of workshop
(circle one option) 1
Professional Usefulness 1

I would like more information about:

8. State forum-Movement- Extremely
N. Canner Useful
Personal Usefulness of workshop
(circle one option) 1(3)
Professional Usefulness 1(2)

I would like more information about:

9. State Forum-Communic. Extremely
thru arts—Curry Useful
Personal Usefulness of workshop
(circle one option) 1(1)
Professional Usefulness 1(1)

I would like more information about:

Very Some
Useful

2(5) 3

2(6) 3(1)
Very Some
Useful

2(3) 3(4)

2(3) 3(3)
Very Some
Useful

2(3) 3(2)

2(5) 3(1)
Very Some
Useful

2(3) 3(4)

2(2) 3(5)

[N

Little No
Use

4 5

4 5
Little No
Use

4 5

4(1) 5
Little No
Use

4 5

4 5
Little No
Use

4 5

4 5



10. Communic tiwru music- Extremely Very Same Little No
Bruscia Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(5) 2(3) 3 4 5
Professional Usefulness 1(1) 2(5) 3(1) 4(1) 5

I would like more information about:

11. Pre-Voc,Voc training- Extremely Very Some Little No
Hoernike Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(1) 3(4) 4 5
Professional Usefulness 1(1, 2(4) 3(1) 4 5

I would like more information about:

12. Literature Review- Extremely Very Some Little No
F.Anderson Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(3) 3(2) 4 5
Professional Usefulness 1(1) 2(5) 3 4 5

I would like more information about:

13. How to market yourself Extremely Very Some Little No
Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(3) 2(4) 3(1) 4 5
Professional Usefulness 1(3) 2(5) 3 4(1) 5

T would like more information about:
Networking
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14. Photography Extremely Ve-y Some Little No
Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(3) 3(1) 4(L) 5
Professional Usefulness 1(2) 2(3) 3 4 5(1)

I would like more information about:

NEEDS AND PROBLEM IDENTIFICATION

3. What do you currently feel are your three most pressing needs in
enabling you to teach/ train persons in the arts for the handicapped?
(Limit your response to only three.)

1. (most pressing) time (2), supplies

2.(next most pressing) need for central office to act as a clearing
house, marketing and development of opportunities, networking.

3.(third most pressing problem) lack of monetary compensation, more
direct experience with the arts and handicapped children, energy,
public relations/advocacy for the arts.

4. What are the three most pressing problems you are having in
teaching the arts to persons with handicapping conditions:(Be specific
and limit your response to only three).

l.identifying groups of children who need arts, lack of pay for
working with special education and the arts.

2.(next most pressing problem) materials, lack . .upport of the
local school district.

3. (third most pressing)-in teaching the arts to persons with
handicapping conditions(be specific) lack of time and money, getting
children involved, the lack of a music library and music resources.

5. Has your comfort level increased in any of the arts forms as a
result of your KARTS training this year? NO___ YES 4 . If yes, with
what art form(s) experiences( limit your answer to no more than 5)
has your comfort level increased as a result of your KARTS training
this year?

1. music(2), visual arts, storytelling

2. movement (3)

3, drama, guided imagery, music

4, storytelling (2), music, drama



5.visual arts(2), integrated arts

5 b. Which of these listed above would you feel comfortable
teaching to peers? all arts (2), visual arts (2), storytelling (1),
music (1), movement (1).

5 ¢. Which of these listed above would you feel comfortable
teaching to students? all arts (2)visual arts, (2), storytelling
(2) ,movement (1), music (1),

6. With which art(s) forms are you least comfortable ? (Please list up
to 5 areas/or activities):

6 a. perscnally: music (2), movement (1), clay (1), drama (1).

6 b.in teaching to students: drama (1), music (1), movement(l),
clay(l).

7. Has your comfort level increased in teaching any specific
handicapping condition as a result of your KARTS training this year?
NO__ YES 4 . If yes please list (up to 5) handicapping conditions
in which there has been an increase in comfort level.

J. blind, visu-lly impaired, physically handicapped, paraplegic,
spina bifida.

2.8MH, multiply handicapped, deaf, blind and visually impaired(3).

3.TMH, EMH young adult, severely emotionally disturbed, multiply
handicapped.

4 ,FMH,autistic.

5.hearing impaireu.



8. Please assign a rank order from ONE (top priority ) to TWELVE for
the following items IN TERMS OF YOU OWN NEED FOR TRAINING : Please
assign only one number to each item.

Motivating, encouraging students 10, 12, 12
.Developing student self confidence 9 ll 10

Using a variety of teaching methods 12, 10, 9

Teaching students to read 8. 8. 1__

Evaluating effectiveness of 1nstruct10n 4, 4. 2
Managing disruptive behaviour among students_}l L 11, 9
Identifying student needs 1, 1, 1 _

Presenting individualized learning activities 5, 5, 8
Increasing knowledge in the content areas 7, 7, 3____
Planning instructional activities 6, 6, 4

. Evaluating student performance or progress . s 2, 2, 6
Writing IEPs in the arts 3, 3, 5

u-Nu-P-'J‘L.Q Z'h('D 0 5‘?’

identifying student needs was overall no. 1 (both year 'two and this
year); evaluating student performance or progress and and evaluating
effectiveress of instruction were tied for second. Writing IEPs in the -
arts was third. Planning instructional activities was
fourth.Increasing knowledge in content areas fifth. These were the
same top 6 priorities as last year accept no. 2-6 were in a slightly
different order (IEPs in the arts was 2nd last year and increasing
knowledge in the content areas was third last year).)

8.1 Are there any other items that should be included in this
list? Please list them and be as specific as you can.

9. IS there any other feedback, or comment(s) you would lik. to make
either about the program in general or in terms of any specific
component? (Your comments will be held in confidence by the
evaluator).

9.1 May we quote your comments? Yes (Please sign indicating your
permission to be quoted)NAME DATE

PLEASE RETURN COMPLETED FORM AS SOON AS POSSIBLE TO DR.
F.E.ANDERSON, 311 Orlando Ave. Normal,Il. 6176l. Thanks for your time
and effort!!!
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Appendix A

Evaluation of DRCs Based on Video-Taped Presentatiois
June, 1986 and April 1988

Dr. Nancy Brooks-Schimitz

~—. -
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An Evatuation of the KARTS Trainees' Development
from Jdune 1986- April 1958

This evaluation is based on presentations by the KARTS trainees which were
video taped in June 1986 and April 1988. These video taped presentations
were evaluated for structure, content, and methodology. The following
observations being made:

Bobbie Kagen:

6/18/86 At first, the trainee appears slightly nervous with shaking
voice and wringing of hands. It is obvious from her verbal and body attitude
that she listens we'l and is able to present materials from a strong
background with her subject, LD learners. The content of the presentation is
a sharing of her work with LD learners utilizing storytelling, drawing,
movement and music. This trainee uzes a voice tone which may be
interpreted as talking down to her listeners. During the presentation che
uses much positive reinforcement with the participants. At first, she
draws from them responses to her questions, making use of their answers in
leading from one activity to another. when working with music and drawing,
however, she responds to musical cues with own ideas rather than eliciting
responses from the participants. She provides suggestions about the story's
character rather than eliciting this information and details from the

- participants. The lesson is very slow paced. The use of movement is
developed by dividing the group into two with half of the group being
firedirds and half of the group observing. During this movement phase the
movement continues toc long without development or suggestions for
development. The other group then has a similar experience with the second
character from the story, the monsters. She uses a prop to get into the
movement thus involving the students readily.

She does provides clear directions throughout. Koen gave a good wrap up
about interrelationship of the arts to the classroom. She also shared t..2
development of these materials and other possibilities for use with
language development. She noted that she had moved through the materials
normally taught in a une week sequence in rapid order rather than .
demonstrating the content of a single lesson. The art focus of the lesson
seems to be that music tells a story. The outcome of the lesson seems to be
developing imagination through interacting with these four art areas.

/88 Whilr the voice quality and the tone is similar to first presentation,
this trainee presents a more comfu “ble presence as noted by the voice
o quality and her body attitudes. She p, 2sents a case study of vne of her
ERIC ‘
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atudents. This presentation is ciear. She demonstrates her own openness to
coming to know her student during the period of the case study, tracing this
student’s abilities, skills, challenges and behaviors in a sensitive manner to
enable the audience to share this experience and understand the child and
the methodologies and materials used with the student.

During the prasentation, Koen shows an understanding of the terminology of
Special education, the arts, and education. She used these terms in a clear
and unambiguous way whicn added to the presentation and her authority. She
handled questic1s well with refernece to assistance available to the field.

Summary: This trainee demonstrates a growth in presentation skills,
specific vocabulary, ebility te structure presentations and to adjust pacing
appropriate. She alsec clearly demonstrates new arts resources to draw upon
for her work with students/clients,

Sherri Austin (Borse)

6/86 This initial presentation to peers was active and engaged
participation of all members of the group. She limited quick answering of
her questions by the already informed, thus allowing others to think ang
grow. Her presentation was clear. She was supportive of the learners. She
clearly brought practice, uxperience and a solid understanding of her
primary art area to this presentation. She clearly brought insightful use of
research in child development, 1anguage acquisition and iearning theory to
her presentation while illustrating her presentation with concise examples
clearly demonstrating to the participants the main objectives.

4/88 Boese's presentation of a case study began with a song and rhythmic
involvement of the audience in a follow-the-1eader format. This
immediately attracted the audience's focus. Her introduction to her self
provided a way to link this focus to careful attention to what would follow,
especially having them look for the reappearance of the preceeding musical
format with the case to be presented. |

rer presentation of the actual case study initially focused upon what the

child did well and discussed problems in context to his skills and interests.
She utilized an appropriately paced slide presentation of student engaged in
interesting projects. Her simultaneous presentation focused on family,

family setting, and child's abilities. Moving from this slide introduction of
the child to discussion of learning disabilities in general, Boese clearly

defines how subject fits this profile. Her handouts provided guidelines to

o LD learners. She directs her case study from this handout to the child.
92 BEST COPY AVAILABLE



Integral with her presentation was a discussion of what zhe learned about
the child as a result of tests and observations of other professionals also
working with the child. The is a most complete presentation utilizing
vigual, auditory and kinesthetic modalities. S'.z provided clear
recommendation for further work with this student including developing
attention span and some accommuodation for his disabilities. Conciuding the
presentation, she integrated her eailier musical activity with participants
with child's needs and abilities,

Summery: While the initial presentation was well paced and demonstrated
Boese's skills and confidence, the final presentation clearly demonstrated
development and refinement of ability *~ utilize multiple modalities in her
presentations. An impressive presentation.

Joleen Haffner

June 18, 1986 In her initial presentation, Haffrer presents her material
without discovering from group behavior whether group is ready to move on.
No outward behavior of students is required by this teacher as a guide to
student understanding. Her presentation clearly validated her student
behaviors, otherwise. Her presentation demonstrated her abilities to use
self validating techniques, but a lack of skills and comfortability of
integrating arts activities as a too! for learning. Her usa of props in

presentation is well integrated and is 8 way to focus upon abstract
concepts. -

4/88. Presentation provides a way for everyone to introduce self and

something about seif to share. This acknowledges each individual taking
part in presentation.

Balloon provides a very good visual for self esteem, making concrete this
abstract and providing a focal point for the students. Presentation
demonstrated a need for Haffner to elict more responses from participants
and to work towards others to velue. Directions given during presentation
were fuzzy especially given the particular needs of the students. Quality
arts experiences are missing-- movement and art are used to enhance suject

areas which is seif-esteem. No new learning in the arts, however, is
developed through the presentation.

Surnmary: This trainee did not demonstrate much growth in the area of

co:tent or methodology from earlier presentation to later presentation.

Graw of arts concepts and strategies seems missing. She does, however,

o demonstrate that she is able to use, in a limited way arts, materials to

ERIC .
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enhance her own area. A sezond concern iz that she seems to react little to
student behaviors that might indicate a need to make adaptation to student
needs and comprehension. | wonder about the depth of learning within the
experience.

Kay Martinez

7/16/86  Presents a memorized story. This is obviously not a
comfort-hie presentation for this trainee. Her story wouid be enhanced if
she presented it in her own words rather than the worde from the book. Her

use of voice dynamics enhances the presentation. She provides a connection
of self to the story. She seems nervous at presenting.

4/88 Presentation is energetic. Her behaviors affirm the students
and acknowledges each as individuals. She uses clear and simple directions
in sequential development of her presentation. These are clearly based upon
participants’ needs. With children end aduits in presentation, she makes use
of the adults to hep in most difficult parts of priect thus fucilitateing the
experience for the children and ensuring ongoing interest and involvement of
the audts. She takes participants from the familiar to new insights and use
of materials. Lessen continually reconnects to earliest idea and main theme
of lesson. While verbal responses from the children are limited, Martinez
provides positive feedback and acknowledgement for responses given.

At @ second presentation the interaction with children was particulariy
positive including involvement of the children in verbalizing experience.
The presentation was well paced. She showed ability to accept children's .
ideas and then confirm 1dea by what followed. she allowed children to
problem solve by giving more cues rather than providing them with the
answer. She clearly linked her story to the art expeiences. Again she
integrated the adults in meaningful way with children to enhance the
experience and learning of both groups. Her facial expressions illustrated
the drama of the story and enthusiesm for her material. In reference to ti.-
taking the project home to Mom , she needed to be more awared that all
children do not necessarity have traditional parenting -- rather “Take home

to put in your room or o give it to someone special who you love or care
about.”

Summary: Shows definite growth in presentation skills, ability to develop
guality arts experiences for the enhancement of Tearning, and ability to
integrate a1l knowledges. Clearly demonstrates understanding of teaching
tc all children through presentation using all 1earning modalities.
Q
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Tammy Her!l

June 1986 Unsure of herself in prezentation to allow her own personality
to be exposed. Tends to work from notes and is not perceptive of
applications. Talks of activities as already set,"recipes”. Gives ideas for

project springing from dramatic experience, but provides toc much feedback
while students are working without ascertaing that students are listening.

Provides no summary to assist students in syrthesizing experience and to
refocus students upon the objectives/main points of the presentation.
Presentation skills lacking and personal ability to see what learning is
taking place is limited. Needs to develop arts understanding as well.

4/86 Pacing is quick. Slides, music and discussion about animals in zoo is
striking experience. Needed to take time to develop what children actually
saw and go back to talk about each animal and its particular body parts and
manner of moving in an indepth way. The presentation of the bag and the
imaginary mixing of animals was not clear. A better solution to this would
have been to use cutouts o as puzzles to put together or flip pictures to
create tangible demonstration of concept of mixed-up animals with
different parts of different animals creating "new mixed-up” animals.
Drawing on the board as a spring board for ideas, memory, sound and
movement seemed successful and finally enabled students to understand
concept. The structure of the lesson seemed choppy with links to previous
activities not clear. Did not make attempt to integrate on-lcoking teachers

into presentation or to address their necds. Does work well and relate well
with the children.

During art activities moved around room to talk to each child to provide
assistance and support for child to work through ideas. Provided time for
children to talk about their drawing. Did not have a way of closure which
synthesized experience thus refocusing students on learning.

summary: While this trainee clearly shows growth during training period,
there are still obvious problems in fully integrating learning and then
tranclating it to her own presentations. She needs encouragement to
continue to experience this type of presentation and to evaluate her plans
prior to and after the presentation to help inform herself of the

connectiveness of each part of the lesson to the others and to the msin goal
of the lesson. |

| Joleen Macy Thompson

ERIC -
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6/86 Choose exellent story which easily dermonstrated different
types of com: ¢ to know -- visual, kKinesthetic, auditory, smell. Her
introduction was authentic and unselfconscious. She provided clear
directions and appropriate pacing for this group. This presentation
integrated lecturae, class participation and acknowliedgement of the
learners' understanding. While she made use of small group participation,
she needed to listen in to =pecific groups as the discussion progresses o0
assist in knowing how successfully students were proceeding and to steer
obvious of f-task or off-subject responses back to main focus. Elements in
simple rhythmic pattern transferable to all stories. Clear development of
class from theroy presented to simple skills to growth of skills. Provided
resources for participants. Clarified different styles of presentation of
story-telling and of choices made by well known people who tell stories.
Completed presentation with an excelient story in her won style illustrating
all points of her presentation.

4/88 Provides an introduction of all participants by asking them to share
their name and tell their favorite season. This not only affirms each
individual but immediately sets the enviroment for student participation
and individuation, and focus of class on each other. Since this was a shared
lesson the pacing of the '2sson was a resuit of both teachers’ expertise and
planning. After her partner's presentation, Thompson changed her placement
as focus of grouup by comming into the center of the circle and talking to
students by turning her body in relation to the student's position in the
circle. She was capable at getting students to interact and showed skill at
having students develop many ideas. Her directions were clear., | am
concerned that too many directions were given at once for the disabled child
to fully essimulate. Sequencing of the distrebution of art supplies would
have facilitated a more orderly transition to art activity.

Summary: While the first presentation clearly cemonstrated a wide range
at prasentation skills and thoughtful preparation far the presentation, the
second example demonstrated only some of the same skills. This trainee
Gy nave been handicapped by the ineptness of her partner. | feel that the
workshon was not well planned out logistically or in concept. The lesson
was nresented at an awareness level which seemed appropriate but seemed
lacking intotel involvement of the teachers. Given this trainee's obvious

skills and understandings in the first presentation, | am left disatisfied
with this demonstration.

Toni Dort

o BE
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§/26 Opening perscnal background svows ramoteness from audiencs. Her
Ddy pasiure 13 enclosed with hands in cotvars, She gestiures Yiotla with
hiande, body or facial exproezsion Fai's 4o dawvalop ranport with qriuy by
virtue of this remote and closed oody plecement. Failed to acknowleage
gutience by behaviars. White proviging sersanat omiosaoby, it is not clear

-’

vrhat the focus of this portion of the presentation iz, This partion would
nave aeen clearer 1f ehe had demanstrated or brought ot this phviozoany
through her teaching, elaborating 25 she devaloped the tesson the
phtizzophical underpinnings,

Tha pacing of the presantatizn provided tog 103 3 time period Yor each
section without develantrent of mew copcant o understanding in the
participants. The apjective of tha fesson wes not clear Her directions are
hot Clear. Participanis seern unclear of when Lo tmove or respons. No depts
of understanding or new learning seems to ha exnibitag by participants,
aithough they maintain interest on the prasentation. Positively, Dort does
pick up on student cues to kaep intarast. Sshe also provides quidelines
white going along. Students wers nit aked ta respond about experience nor
was synthesis atteriptes by Dart.

when a student entered lete, Dort pravided her with a synopsis of cless and
suggestion of & way for student to enter into ewperience. Used imaginative
realm. Allowed students to do without much guidance tovierds e
development of specific skills or knowledges. Does synthesize througn
student input the philosophical statement made earlier, Privides resources
for participant use. Attemped to use relate. .ts in her appoach utilizing
mevement, visuals, music and storytelling. Pravided lovel: instuments but
did't introduce them or their capapilities, i.e. tone colar, 1o the participants.
This lesson stayed on an awareness level without attention to the needs of

this population, merely with the trainee's approach to teaching ( a limited
approach).

Sept 1986 In e workshop for students, similar problems are demanstrated
as in ealier lesson. Daort allews musiz to go on too long to make point, She
does not select out the zpecific focus for the student. Her philosephy of
starting where the student is or where their strenths are seems limited to
staying where the student 13 or where strengths are. She does not build
skills and new learning through her lessons, utilizing only resources
children already possess. This trainae does not have a clear 1dea haw to
devieap a learning experience which is sequential and builds new insights
6nd understandings on entry skille. She wastes much time in each lesson
providing 1ittle verbal direction or feedback. She tends to synthesize for
the children rather than having children synthesize from their experience.
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4786 working with Jotes: Macy Thompson, Dart emanstrates stronger
vaice and inflection thar in earlier presentation. Her behaviars cantinus to
ba strnilar inctuding tonding to walk around with hands in pockets rather
than truely interacting with ciidren. Seems much mara content in
presenting lesson than in noticing student behavicrs and making
adjustments in presantaticr accardingly. She alicts respanses from
children concarning specifics and does provide clear direciions. Her
positive reinforcement of appropriate signais, benefits the iearming
expertapnce. Again the lesson demanstrates oniy awareness level activities.
AN

Summary: This trainee hzs demonstrated some gains from work in prog -am.
She still needs to find material appropriate for age group and to develop
learning rather than prezent materials where child is. Har tendency to
remain remote from the learning experience gamonstrates her own
insecurities and protectiveness of seif. Rather than engaging studenis ina
learning experience, she places experiences out for the students to becorne
invovled in them as they may. Of the trainges, this is clearly the weakest in
content development, prezentatiunal skills, awareness of student learning,
and class structure.

Bonnie Burnside

6/86 Provides handout for participants. Elaborates on this nandout which
shows sjpecific music goaiz coorespanding Lo IEP goals. Handout provides
structure. Clear concapis. Summarizes at each step of the lesson. Cleariy
provides for a development of learning skills and concepts in music and in
application to other art areas and special education goals. Developed lesson
sequentially. Reinforces prirmary concepts of overall workshop. Provides
integration of materials {rom other trainees’ workshops, thus synthesizing
and applying and helping trainees to absorb and apply this material as well.
Frovides excellent resources for trainees to follow up lesson for greater
understanding and personal development.

4/88 Presents handouts describing eitiology of autism. Introduces us to
case client in an interesting and informative way so the audience becomes
personally involved. Talks about moving from child's own pattern to e new
pattern. Animated presantation of case study . smonstrates level of
personal involvement with client. Concludes yeur of study by summarizing
‘her own work, learner gains and assumptions of what “aused success.
Provides her assessment taols which provides 8 simpie and clear means for
others to assess their own clients or students. Demonstrated positive
behavior skills wih student/client through video tape: reinforces

©
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positively, clear direction giving, modifies 23 needed, moves clags along
quickiy, usas student natme to encourags t ending skills. everthing 1inks up
within lesson, and asks students 1o do as much a2 possible while cuing
student behavior, v

R
+
8

As she presents video tape she brings insight int' our viewing of it by her
remakes. She requires participants 1n case study to loox for cartain
behavioral cues while watching vigec. She provides references for teachiers
to use for further self dizcavery. Provides time for participant discussion
and questions. Interacts with and helps problem solve ywith group.

Summary: This trainee demanstrates involvement, growth, arid skills in
teaching and presenting related arts experiences ta students and 1o
teachers. She presents her matarial and insights in & way which
demonstrates enthusiasm, mastery of material, insightful synthesis of her

own learning experience, and & genuine understanding of the learning
process and learner needs.
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Appendix B
KARTS DRC Evaluation Committee Statements and Letters to DRCs




COMMITTEE EVALUATION STATEMENT
SHERRI BCGESE 8/3/88

Ms. Boese's file indicates that she has participated in the majority of the
DRC training activities.

. Ms. Boese hecame involved in the project as a person with a high level of
skill and has continued to improve. Qutside evaluators have indicated that
Ms. Boese is an excellent presentor. She is also highly committed to using
the arts with individuals with handicaps. An area of weakness, which was
noted, was in the “paper work” area, hut, Ms. Boese has taken steps {0 take
care of this area.

The Committee recommends that ™Ms. Boese be awarded a certificate of
completion. In addition, Ms. Boese should ¢ontinue with her plans to work
In the area ot arts with the handicapped.

kARTS DR Evaluation Committee.
Terry Bachus Nancy Mann

Ralph Rartley Elaine Kiugman

Placido A Hoernicke, Chair

Full Tt Provided by ERIC.



Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all corrvsmmk nee Lo
Arts with the Handicapped and
Kansas Aris Resource Training Sysiem
] sole souree contractor with
. Kansas State School for the Visually Handicapped
August 3, 1988 1100 Ste Avenue, Kansas City, Ransas 66102
phone 913-281-3308

" Ms. Sherr Boese
239 North Ridgewond v
Wichita, KS 67208-4158

Dear Ms. Boese:

- It is our pleasure to inform you that the KARTS Evaluation Commitiee, afler careful review of
tha materials in your file, has recommended that you receive 8 certificate of completion. The
certificace artests to vour involvement n & unique, high-quality tratming program to integrate
aris-related sei'vices into programs for individuals with handicaps.

The committee would like to recognize your professional growth over the past few years. You

have opened your mind to the possibilities of this area of special education. We would encourrage
you to maintain your enthiisiasm and continue to spread the word.

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continued SUCCess 1N your career,

Sincerely,

KARTS DRC Evaluation Committee:

\T LW?E)M@&&& 4(4 / o %//M

Terrv Bacnus ' Nancy Man

A Clat,e Kl
%4/ /gé’gt/é‘/,’——— Nyt l.h'a,w—n—»\_
Ralph Bartle, Claina Klugman

¢} Y stk

Placton A Hoermicke, Chair

PAH/1kh
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COMMITTEE EVALUATION STATEMENT
BONNIE BURNSIDE 8/3/88
After areview of Ms, Burnside's file, the committee wishes to express its

commendation to her for her efforts in providing art to the handicapped.
She not only meets the minimum requirements, but has far exceeded them.

- Thus, the Certificate of Completion should be granted.

we, as a committee, would encourage her to continue her professional
development in the arts for the handicapped. It is her type of
professionalism that will motivate and stimulate others, both teachers
and students, to greater aspirations in this field of special education.

KARTS ORC Evaluation Committee.

Terry Bachus Nancy Mann

Ralph Bartley Elaine Kiugman

Placido A. Hoernicke, Chair
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Kansas State Department of E'duoation

Kdum State Education Building
120 East 10th Street Topeka, Kansas 66612~1103

send all comsponda nee 1o
Arts with the Handicapped and
Kansas Arts Resource Training System
sole souwe conractor with
Kansas Sate School for the Visually Handicapped
1100 Staie Avenue, Kansas City, Kansas 66302
phone 913-281-3308

August 3, 19898

. Ms, Bonnie Burnside

1771 North 73rd Terrace & .
Apt. 2 “r
Kansa Sity, KS 66112 |

Dear Ms, Burnside:

L 15 our pleasure to inform you that the KARTS Evaluation Committes, after careful review of
the materials in your file, has recommended that you receive a certificate of completion. The
certificate attests to your involvement in a umque, high~quality training program to mtpgrate
arts-related services inlo programs for individuals with handicaps.

Ms. Burnside, the committee would like ta commend you far, not only completing the minimum

requirements, but for exceeding them far beyond what you would have needed to do to comply
with the prnject

We would a1so like ta take this opportunity to express to you what we see as your strengths. You

have quality skills as a group presentor and should continue to use these skills. It should pe

noted that you have shown a great deal of professional growth as you have worked with the:
project. This should continue to serve you and your students well in the future. You have made

a great deal of progress in vour efforts to 1earn about and integrate inta vour program other

"Art" areas. This and your other efforts are commendable,

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continusd success in your caroer,

Sincerely,

kART% DREC tvaluanmnmitteez
WP(L L{ﬂ 6{ ﬁ Zf’d 77
ney M

Terry Bachub

///'/&(“‘7-’ C.S’O-—-‘-w*—(—-. K U"':' \

Ralph Bartley Elaine Klugman
f/ ’#M
Placido A. Hoernicke, Chalr
PAM/ikN
irg
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COMMITTEE EVALUATION STATEMENT
TONI DORT 8/3/88
As noted by letters in Ms. Dort's file, she does well in working with

vartous levels of students. She has experienced growth in being in touch
with teachers and involved in the writing of student IEPs. Ms. Dort has

~attended every required meeting and did every required assignment. She

has also become more comfortable in using the art process and the
outcome of her final project. The committee recommends that Ms. Dort
receive a certificate of completion.

KARTS DRC Evaluation Committee:

Terry Bachus Nancy Mann

Ralph Bartley - Elaine Klugman

Placido A. Hoernicke, Chair
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Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all comspondc nee 1o
Arts with the Handicapped and
Kansas Arts Resource Training Sysiem
sole source conwictor with
Ransas Stare School for the Visually Handicappud
August 3, 1988 1100 Stue Avenue, Kansas City, Kansas 66102
phone 913-281-3508

" Ms. Toni Dort Fenn
2611 27th
Grest Bend, kS 67830-7123
Dear M3. Dort Fenn:

It 15 our pleasure to inform you that the KARTS Evaluation Committee, after careful review of
the materials in your file, has recommended that you receive a certificate of completion, The
certificate attests to your involvement in & unique, high~quality training program to integrate
arts-related services into programs for individuals with handicaps.

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continued success in your career.

Sincerely,

KARTS DR £valuation Committae:

f{\b\ﬂ.tgxl%(’M'g\"*’L / ,71.(_/ [2 7Z/d 22,71

Terry Bachus Nancy Marn
fityh Leutbli- Crira Kl
Ralpn Rartlsy : Elaine Klugman

Aot

Placido A. Hoernicke, Chair

PAH/§kh
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COMMITIEE EVALUATION STATEMENT

JOLEEN HAFFNER: | 8/3/88

Ms. Haffner's file indicates that she has participated in the majority of
the DRC training activities. Her relationship with school administrators
and other personnel, according to letters in her file, are positive.

- Comments from outside evaluators indicate a need for more organization
anc: growth in the area of arts content and methodology.

The Committee recommends that Ms. Haffner be awarded a Certificate of
Completion. Further, the Committee would encourage Ms. Haffner to work
on organizational skills and increase her use of arts in her work,

KARTS DRUC Evaluation Committee:

Terry Bachus Nancy'Mann

Ralph Bartley Elaine Klugman

Placidn A Hoernicke, Vhair

10 BEST COPY AVAILABLE



Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all correspondence 10:
Arts with the Handicapped and
Kansas Arts Resource Training Sysiem
: sole source contructor with
Kansas State School for the Visually Hundicappd
Augusl 3, 1988 1100 State Avenue, Ransas City, Kansas 66102
phone 913-281-3308

Ms. Joleen Haffner
5770 EWo Driva
Manhattan, & 6A5Q2

Dear Ma. Haffner:

it 18 our pledsure to inform you that the KARTS Evaluation Committee, afor carefui review of
the materials in your file, has recommended that you receive a certificate of completion. The
certinicate attests to vour 1nvolvemant in a unique, high-quality training program to intagrate
arts-related services into programs for individuals with handicaps.

A copy of this letter will be placed in your District Resource Coordinator fila. Wea wish you
continued success in your career.

Sincerely,

KARTS DRC Evaluation Committes:

\’-Q.WWL '/ﬂ '(‘// 2 ‘;Z;c%"’ e

Terry Bachus Nancy Mann
Cfl Lty Elloin K. Kl
Ralpn Bartley Elaine K lugman

@ /!/ ‘7;/&&-\%&/{.

Placido A. Hoernicke, Chair

PAH/ kI

BEST COPY AVAILABLE
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COMMITTEE EVALUATION STATEMENT
TAMMY HEKL B/ 3/88

Ms. Herl's file indicates that she has fuifilleq all the requirements and
‘will receive a Certificate ot Completion to be placed in her file. Ms. Herl
has a strong willingness 1o learn and adapt to new situations involving all
age groups.  She should continue to expand her work with the arts and be
productive in everything she attempts to do for people of all ages
invoiving the arts.

KARTS DRC Evaluation Committee:
Terry Bachus Nancy Mann
Ralph Fartley Eiaine Klugman

Placidn a Hnernicke, hair

BEST COP
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Kansas State Department of Education

Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all correspondence 1o
Arts with the Handicapped and
Kansas Arts Resource Training Sysiem
sole source contractor with
Kansas State School for the Visually Handicapped
August 3, 1988 1100 State Avenue, Ransas City, Kansas 66102
phone 913-281-3308

" Ms. lamara Her
RR. 1,Box 200
Mount Hope, KS €7102

Dear Ms. Herl,

IU 1s our pleasure to inform you that the KARTS Evaluation Committes, after careful review of
the materiols in your file, has recommended that you receive a certificate of completion. The
certificate attests to your invalvement 1n & unique, high~quality training program to integrate
arts-related services into programs for individuals with handicaps.

The committes would like to recognize your professional growth over the past few vears. You
have opened your mind to the possibilities of this area of special education. We would encourage
you to maintain your enthusiasm and continue to spreed the word.

A copy of this letter will be placed in your District Resource Coordinator file, We wish vou
continued SuCCess 1n your career.

Sincerely,

FARTS DRC Evaluation Committes:

A .
JUM?\EUJWJL %4&0‘?’ (Z , 74% 7L7L

Terry Bache ' Nancy Ma
gt/ Aok 00 e K

Ralph Bariley Elaine Klugman

Placido A Hoernicke, Chair

PAM/jkN

BEST COPY AVAILABLE
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COMMITTEE EVALUATION STATEMENT
BOBBIE KOEN 8/3/88
Ms. Koen's Tile indicates that she has completed a majority of the project

activities. Her case study was judged thorough and her presentations
were numerous. There is documentation in her file that her presentations

- were of above average quality. There were excellent visuals and she.

handied questions from the group very well. There was a good sense of
pacing and good motivation was provided.

The Committee has recommended that a Certificate of Completion be
provided. The Committee also recommends that the following areas be
reviewed for possible strengthening: Submission of materials in a timely
fashion and continuing to work on the expansion of her expertise in music.

KARTS DRC Evaluation Committee:
Terry Bachus Nancy Mann
Ralph Bartley Elaine Klugman

Placido A Hoernicke, Chair

111 BEST COPY AVAILABLE



Kansas State Department of Education
Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all correspondence 10
Arts with the Handicapped and
Kansas Arts Resource Training System
solv source contractor with
. Ransas State School for the Visually Handicapped
August 3, 1988 1100 State Avenue, Ransas City, Kansas 66102
phone 913-281-3308

~ Ms. Bobbie Koen
5209 W. 61st North
Wichita, KS 67205-9054

Dear Ms. Koen:

It is our pleasure to Inform you that the KARTS Evaluation Committee, after careful review of
the materials in your file, has recommended that you receive a certificate of compistion. The
certificate attests to your involvement 1n a unique, high-quality training program to integrate
arls-related services into programs for individuals wilh handicaps.

The committee would like to recognize yaur professional growth aver the past few vears You
have opened your mind to the possibilities of this ares of special education. We would encourage
you t0 maintain yvour enthusiasm and continue to spresd the word

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continued SUcness 1N vour rareer.

Sincerely,

KARTS DRC Evaluation Committee:

0 b

J WQQS&Q | “Danees 1. s
Terry Bachus ' Nanty Man

A{//éﬁw i K uZW\

Ralph Bartley Elaine Klugman
f?‘/ 'WCW
Placido A. Hoernicke, Chair

PAH/jkN
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COMMITTEE EVALUATION STATEMENT
SHARON LOVELESS 8/3/88
As noted by various letters in her file, Ms. Loveless works well with her

students and peers. She has persistence and fortitude in working toward
her goals. Ms. Loveless proves to be very energetic in her presentations

~and teaching. The Committee recommends that Ms. Loveless receive a

Certificate of Completion. |t is further recommended that she consider
better utilization of her time in attempts to avoid being overwheimed.
KARTS DRC Evatuation Commictee:

Terry Bachus Nancy Mann

Ralph Bartley Elaine Klugman

Placido A Hoernicke, Chair

115 BEST COPY AVAILABLE
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Kansas State Dspartment of Eduocation
Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all correspondence 10
Arts with the Handicapped and
Kansas Arts Resource Training System
i sole source contractor with
Kansas State School for the Visually Handicappxed
AUQUSl 3, 1388 1100 State Avenue, Ransas City, Ransas 66102
phone 913-241-3308

Ms. Sharon | oveless

1000 Piall

Olathe, KS 660612940

Dear Ms. Loveless:

I8 owir priasure to Inform you that the KARTS Evaluation Committes, after careful review of
the materfals in your file, has recommended that you receive a certificate of completion. The
certifnicate attests to your invoivement in a unique, high-quahity training program to integrate
arts-related services into programs for individuals with handicaps.

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continued success in your career.

Sincerely,
KARTS DRC Evaluation Committee:

o\ A et - )
JQ)\)’M.Q/BAQ/&\LW\. '/é(}_’f&’yﬁ /Z /;}ﬂ' 221 d

Terry Bachus Nancy Mann
Ralph Bartley ' Elaine Klugman

QA 4/WL

Placido A. Hoernicke, Chalr

PAH/iKh
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COMMITTEE EVALUATION STATEMENT
KAY MARTINEZ 8/3/88

Ms. Martinez' file indicates that she has completed a majority of the
project activities. Her case studies were thorough and extensive. There
i8 documentation in her file that she has utilized the professional growth
~aspects of the program. Her presentations were a specific area of growth
and her evaluation in 4/88 and her appearance on a prepared video were
energetic. Ms. Martinez made a major contribution to the production of a
video on the DRC experience.

The Cemmittee has recommendea that a Certificate of Completion be
provided. The Committee also recommends that the following areas be
reviewed for possible strengthening: Continue to work on pacing of

presentations, continue to concentrate on integrating all aspects of the
arts.

KARTS DRC Evaluation Committee:
Terry Barchus Nancy Mann

Ralph Bartley Elaine Kiugman

Placido A Hoerni e, Chair

.
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Kansas State Department of E'duoatjon

Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

send all comsmndc nece (o:
Arts with the Handicapped and
Kansas Arts Resource Training System
: sole source contractor with
Kansas State School for the Visually Hundicapped
August 3, 1938 1100 State Avenue, Kansas City, Kansas 66102
phone 918.281-3308

" Ms. Kay Martinez

1412 Morqan

Parsons, kS £7357-4338

Dear Ms. Martinez:

It 1s our pleasure to inform you that the KARTS Evaluation Committee, after careful review of
the materials in your file, has recommended that you recelve a certificete of completion. The
cartiricate attests to your involvement in a unique, high-quality training program to integrate
arts-related services into programs for individuals with handicaps.

The committes would like to recognize your professional growth aver the past few years, You
have opened your mind to the possibilities of this area of special education. We would encourage
you to maintain your anthusiasm and continue to spread the word.

A copy of this latter will be placed in your District Resource Coordinator file. We wish you
continued Success 1N your caresr.

Sincerely,

KARTS DR Cvaluation Committee:

j\BcLE.I\L&Q /j liz 5
Terry Kacrus Nancy Man{

Lo, Rhpcd— AN )&J{W
Ral;f;’ear tey “<(-/ Elaine Klugman {

PN Haouuc

Placido A. Hrernicke, Chair

PAH/fkR
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Aruitoxt provided by Eic:

COMMITTEE EVALUATION STATEMENT
JOLEEN THOMPSON Bs/5/88
Arter a review of Ms. Thompson's file, the Committee would hke to

recognize Ma. Thompson's protessional growth over the past three vears.
She has opened her rmind to the possibilities of this area of special

~education.  We would encourage her fo maintain this enthusiasm and

continue to spread the word. The Committee deoes recommend approval for
Certification of Completion

RARTS DR Evaluation Committee:

Terry Bachus Nancy Mann

Raiph Bartley Elaine Klugman

Placido A Hoernicke, Chair
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Kansas State Department of Eduocation

Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612-1103

~ send all correspondence 10:

Arts with the Handicapped and
Kansas Arts Resource Training System
sole source contrictor with
et 7 o Ransas State School for the Visually Handicapped
August 3, 1938 1100 State Avenue, Ransas City, Ruansas 66102

phone 913-281-3308

© Ms. Joleen Macy Thompson
134 South Elm
Ottawa, K& 66067-2135

Dear Ms. Thompson:
It is our pleasure to inform yvou that the KARTS Evaluation Committee, after careful review of
the materials in your file, has recommended that you reneive a certificate of completion. The

certificate attests to your involvement in a umque, high~quality training program to integrate
arts-related services into programs for individuals with handicaps.

The committee would 1ike to recognize your p- ofessional growth over the past few years. You
have opened your mind to the possibilities of this area of special education. We would encourage
your to maintain your enthustasm and continue to spread the word.

A copy of this letter will be placed in your District Resource Coordinator file. We wish you
continued SUCCESS 1N your caresr.

Sincerely,

KARTS DRC Evaluation Comm ittee:

N )
Jon s ﬁqﬂ,ﬂy A Tiigr
Terry Bachus ' Nancy Mann
r") - . -~
w &”‘(6" ) &o-hs.n_. )<¢(/,b~r ~
Ralph Bartley Elaine Klugman

(?/& - ///M/fu

Pl1acido A. Heermicke, Chair

PAH/jkh
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. Appendix C
Tabulation of Evaluation Data for KARTs Workshops for Third Year




. @bjeetives 1v8
 Weré workshop objectives clear? 13_413,5 Did they meet your needs? il»
- Suggested improvements: _ e

'Maéerials Gl
Did:materials fit. ob;ectives?ia Yes Are they meeting your needs?.' kel -
Suggested improvementss .

© 3, staff eblonk, "
‘Wag: the presenter thorough? _g_»#,g, €
Suggested improvements- .

4, Participants DT ”ﬁg
How well did the presenter relate to your needs (content or persenal)?

o ;O)y@u wgni to become better acquainted with other participants?- g
uggested improvements {3 N i { Lo gL
. Q‘orrm\ TeEBoNS ~ mbs, of; Boct W’\ Ap MQO i beronck o ocp'}e,r'

5. Seruoture |

T ave @raug size and composition helpful to learning? |R-yedl
- - Are physical arrangements for group work appropriate? g yes
sv@gested improvements "?“g‘ .

6. Media/ Auaio-Visual - blonk,
Aré learning aids appropriate?m e> Supplies adequate?\{_}*s,‘cz&,
Suggested improvements: '

7. Puture Needs U~ blonk.
“ Have you discovered additional learning needs?f-uas \~NO
3 what? '
8. Time ’ '
£ Was pace of learning activities appropr at ?;kge:, -blonk,
Suggested improvements s o re. Hima - De R PreLte.

e AT E T NG O Ty e € ity R s i WL
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2
i
5
i
i
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;
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-
?
3

RTINS OEARTE Bt A S A o R AR A AR SR

jes worked best? EW{,,

e, "--’ueen@ds
Which type of learning activit

va\@ AN were, g
Which encounitered problems? ’ﬂ}Qﬂ

inhibthioy

10. Energy/ A*tention
Are more/fewer breaks needed? Q___Q_fg\

Was your energy o attention lower, at certain times? &’Meﬁ Y- NO

A e e A e A R O

Covaa,

T AgLos Ninthe

When? [CihY Dd‘are,\m =\ o -
Why? hch mc&\m@\, L

11, Climate ;i
Is the overall climate or mood of this workshop supportive of your 4
learning? |Q- Ye s I~0K_ 3

Suggestions: o | ' 1o
L Con iy o engs -~ Mare. usrks hops Close-To mu‘
N~ ~ W\J\m\o\m/\cj Qelonesd Ve Yothe POk

12, Dates
was the scheduling convenient for you? j\- |~
Suggested 1mprovements : ﬂ—k‘fg‘s K

\pou \Q Wk v workde b ¢ .
enCowr e 1o senct Particip Qomhm with administn.bors

13, Facility
Comments: (hrony - ‘3:(\-\0@6#\?\6 — voendarFl

B N e T LIt 2 )

PRI O L T

Suggested improvements: ‘ . %
Reing MO Precise Congrete inoreen

14, Will you use information shared during this workshop when you make
presentations? (circle number)

Never===e—ec—awe ~SOME == oo 2 o e on e A Great Deal

. \ . ) 3 A blonk,

15, How would you rate this workshop? (circle number)

Terrible-~----~-~-~---~-s~-~cﬂ~¢~-ﬁ-~sxce1len
n=-blanks

1 2 3 @% é ®

16. I came to this workshop because: —  yonbed %0 Krouoodoony K- g\,\sb,_
(& o gan \ZWVUQ%L 1O benelit ij d.npcr)m\a/\’c ~(15) INteresrtec -

2/10,17-1(2) i1

"'
o)
“v
N
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. 4 ' i
General Asscessment [or Yorkshep on S E _? \'(\.k("‘\i BEST GOFY AVAILABL

DD\QS on the i~llowing C.ates‘___“\.Q_'QL\j\‘gv

Given by

Name: ~ .

AR

{
0;
2

Please rate the quality of the presentation by circling the appro-
priate response: (circle only one response per item,.

1. DLefore the workshop my level/kncowledge ]
in the arts topic of the workshop was: LOW@ :-lODEl-‘ATE@ i!IGH@
2, After the workshop my level/knowledge 3
in the arts topic of the workshop was: LOW MODERAdeD HIdﬁ](j) :
3. Before the workshop, my own ALCUE @
personal commitment to these NOWE  SMALL ~ AVERAGE yurot..  HIGH-,
kinds of arts experiences was 1 2 3 A GED : 5’;,”5
4, After +the workshop, my own ABOVE | :
personal commitment to these HNONE  SMALL  AVERAGE AVERAGE anmyg)g
kinds of arts experiences was 1 2 3 4 C@ . 5.
5. Before the workshop, my \BGVz ]
capacity to "own" these NON~-  LOW AVERAGE MVER; HIGH - -
arts experiences (ability  ENISTANT § 85) )
to internalize the 1 e 3 ~4 5 |
artistic process) was
6. After the workshop, my .'KbOVL |
capacity to "own" these NON=- LOW AVERAGE IAVERA HIGI |
arts experiences (ability  EXISTANT €§§ GE'
to internalize the 1 2 3 4 5
artistic process) was
7. Before the workshop my ABOVE
own feelings of being NON=- LOW AVE 5 AVERA hIGE§>
empowered were EXISTANT . €§>
2 3 a.. 5 T
8. After the workshop, my ABOVE
own feelings of being NON=- LOY:) AVERAGE %VEQQ . KIG
empowered were EXISTANT 3 : &§> &
1 2 3 ¢ 5
9. Before the workshop my ABOVE
personal level/ability 2ERO LOW AVERAZE :AVEQAJ EiG}
to be spontaneous 1 D 3 A 5
and to problem solve - '
in this art form was
10, I now feel (after this oy A SONL- TSOA <5 A
worxshop) confident thas AT ALL iT7TLE wu&zg) QOO0 SEpme  GRINT
I can work in these arts (I) LORYWOR

- e . A
YAt o ek e sl e @t L L o ot

areas without relving
on "xigid -~ cookbook'

S
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Aruitoxt provided by Eic:

ERIC

k,

MM L

~Toto\ ® OC Lo 9....

General Assessment Of DRC's participation in Workshop
‘ givenby OQ(C=
- on the following dates (3ck, on\ (037

Name of persen cowpleting forms 3 Major
Arts Area of Expertise Vim0 v‘r«stb) mws:c.(ﬁT\,DQ)
Were you the presenter of this warkshop? No (O ¥ES'8 blonk\)

Please xate the quality of the participants and situation by cireling
the appropriate response:(circle only one response per item), NA means
1. The physical space and equipment

(dairs.hzmes, E:V materials) were .

adequate for the workshop ’YE@ N N

[ 4
2, The participants were eager to
participate in the activities Pg:} M@ AME FEW. NONE NA

3. The participants were reluctant

to participate~—they just wanted to

observe and not get involved ALL  MOST @“ @ Cﬁ NA
4. The participants were skeptical ¢ -

about the arts activities and

expressed doubts as to their rel-
evanoe to the classroom

ALL, MOST SOME r@) N NA
3. The participant ¢learly under

stood the intent (purpose/goals) .

of the workshop A& @ SOME FEW NONE NA
6. The participants used the skills

I taught to create unique/personal
products or performances

/@M@ SOME FEW NONE NA

7. I would rate the participants workshop entxy level as follows

mcm%coom 00@5 (M@DE@?) F@? POOR?

8. I would rate the participants workshop EXIT level as follows
EXTREMELY D? r:&@ MODERATE? FAIR? POOR?

GO ON TO THE NEXT PAGE
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9, The participants asked where they
could get more information about the

activites covered in the workshop @ Mo& % @ NONE NA

10. TE:J"“‘“ pants did not want to 7
stay 1 the end of the workshop ALL MOST @@‘@

11, The participants left early ALL  MOST s@ @ NONE NA

12, The participants took my handout
materials and asked for additional

information ALY, w&r %m m&

13. The participants had come pre-
pared—had read the outside assign .
ment - . ALL, MOST SOME FEW NONE "@

14. Tha participants offered add-

itional' ideas amd mtlnds related to .

topics I covered M@l‘ ‘@ S@B NONE NA

15, The participants stated that the

activities were fun ' s& FEW NONE NA
()

16, The participants stated that ,

they doubed their students could

do the activities MOST SOME @ @ NA

17. The participants stated that \

the physical setup/materials needed | ‘

for the activites were too difficult -

to obtain for their own classrooms ALL MOST SOME @ N@ NA

18. The participants were inattentivekP

(did other things during my presentation) .-

such as read mail, graded papers ALL MOST SOME @ N

19. The paraticipants asked if I could

come back repeat the workshop for other

teachers who did not attend ALL  MOST % @ @E ( @

EOE CE

GO ON TO THE NEXT PAGE



20, The participants ‘asked if I could
do warkshops for thisr students  ALL MOST SQME @ n&g .r&

21, The participants asked for books,
films, exhibits, (other resources)

related ta'j:he workshop activities ALL V®T SOME @ @ &

22, Overall I would rank this group of participants
2.0M8 OF THE BEST I*VE HAD(2)

:'b.ym WODQ-D

. e.600D (3)

d.FAIR
e.JOOR

23, Othér “comments

VoA

ERIC
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(Q To acquire skills needed to teach art more effactively.

TR o vy r.m:.:l;m‘y:-:}_w'

ﬁ*a\ﬁo‘?ﬁwmﬂm '“"ACH[-.P (W(‘RI\ HOP FOR TCH,)a
Eraft cecpy, not for gen. dist,
Devel. Copyright (¢) 1984 by
Anderson/Morreau. Property of

NCAH,
LocaLion/Facullty (Site of Program) B )ggK MQW\‘\(M(\ - ﬁ;

Date !Q*‘.).‘L"Sgﬂ City ___w& State ¥  Region o
Specific Activities of Provided: __mg — — ﬁ

1.  Your present Position

1.1 __\ Special Education Teacher 1:4 X Aide

1.2 Regular Education Teacher 1.5 \ Voluntszer ) ,,

1.3 __B__ Art Teacher 1.6 Other (please state :
&%\ MY

: of

2. The number and ages of disabled and nondisabled individuals with wh.om you work: 1

Ages Served 4
\ \ Oved,
' 0-7 8-15 16-21 22
Trainable mentally handicapped — — 9 -
Educable mentally handicapned N L A

Learning disabled .-
Behaviorally disabled
Physically handicapped
Visually impaired
Hearing impaired
Severely handicapped

Nondisabled % -/
21

Unknown/not categorized
Other (please state)

TOTAL oy o

3. Is this the first time you have participated in a workshop on the Arts and Handicabpi

children? : i
3.0 ) Yes ;
¢ 1
3.2 ? No If No, how many other workshops (not counting this workshop)
have you participated in the past 3 years,
3.3 0.3 __ b 3.5 7-10
3.4 4-8 3.6 Other (fill in number) /

4. My purpose in attending this session/activity was (check all that are appropriate):

4.1 To acquire art skills for personal use.
4,2 , To acquire skills needed to use art activities to assist my students In
developlng soclal skills.,

1op
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T TR e . f
B B ol e

' () 1924 Anderson/uorreau (6) WORKSHGP FOR TEACHER -
4.4 S To acquire skills needed to use art activities to assist my students in
developing skills in other curriculum areas, e.g., math, reading.
4.5 D To acquire skills needed to use art activities to assist my students in
developing skills needed for mdependent living in the community
4.6 é Other (fill in) ¢ ocy - ; o Ak
m\y\hecm&w\xc. R !
5. Please rate the quality of the presentation by circling the number under the appropr
response:
5.1 Increased my awareness in the area , NONE SOP@ ,M,U.,C©‘
. 1 > s
5.2 Provided me with new skills in the area K NONE SO® ,.MUC
. 1
5.3 Provided applicable information for classroom use NONE SO@ ,MU‘@
' . \ 1 3
5.4 Contained clear content NONE SOI@ MU
1 2 .3
\
6. Please rate the effectiveness of the presenters by circling the number under the
appropriate response:
6.1 Maintained a stimulating environment LOwW MODERATE ' HIG@
1 2 3 !
6.2 Encouraged questions and opinions LOW MO@AT/E HI%
1 : .
6.3 Knowledgeable in content area Low MODERATE HIG
1 2 3
6.4 Explained material at appropriate level for . - LOow MODE TE jl
understanding 1
7. Please check all types of assistance which you recelved from the workshop by clrclinq
the number under the appropriate response: ' ,‘
7.1 The presenter helped me plan arts activilies which X NO NA/UNC,"
can be presented to my students. 1 2 3 ;
7.2 The presenter gave me quidelines and specific Y NO NA/UNG
suggestions for arts activities which | can use - .
for developing my own arts activities. 1 2 3
7.3 The presenter gave me ideas that | can use in Y N@D NA/U .
teaching other subjects through the arts. 1 3
7.4 The workshop presenter gave me specific art lessons VY NO NA/UNCL
and demonstrations of how to use art activities with ‘ v
o students having disabilities,  {om 1 2 3 1
ol ° "
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‘ 7'.'5 | learned how to do new activities (Increased my Y NO NA/UNC .
own skill level) which will help me use art activities :
in my own classes, 1 2 3 ;

7.6 | was given specific art lessons which | will use ¥ N@ NA/UN¢
with my students, i L 2 3w ks

8. Please élrcle the number under the appropriate response to the following questlons.'
Your options are: "YES", "NO" and "NOT APPROPRIATE/UNCERTAIN?" '

e T S

8.1 The presenter made the intent (purpose/objective) YEZ NO NA/UNC ,
of the arts activities clear to me. ‘ 2 3 .
8.2 | used the arts skills taught to create unique/ ,.\.( m NO NA/UNC :
personal products ar performances. 1 . 2 3 !

9. Please rate the level of your skills before and after the workshop by 'circling the
number under the appropriate response:

9.1 Level -* skill/knowledge In the area beforehand. L Moo%s're HIGH. |
S 1> 2 (3 s @i

9.2 Level of skill/knowledge‘ in the area after the LOW MOD TE ~HIG }
workshop. 1 2 (B 3 @ §

10. Please rate your impressions of the entire workshop by circling the number under the
response which is most appropriate. Your options are: "NONE," "PARTIALLY" and
"COMPLETELY." {

| ]
10.1 At what level was your purpose(s) reached by  NONE PART}ALLY .COMPE ?L,
the workshops? 1 2 @ . 8 i‘e’

10.2 In terms of my work, the  WORTHLESS OF VALUE  EXTREMELY VALUABLE
workshop was: 1 2 ' 3 . q

. Y
10.3 Would you attend a simitar or different workshop NO POSSIBLY DEF!
on the arts in the future? 1 2 (t'% -3
- 10.4 Are you more likely to use art activities as part NO POSSIALY DEF]
of your teaching as a result of the workshop? 1 2 | 3

Ihanks for your help in completing this form. Plase return it to the presenter, or to the
the front table before you leave today. Please be sure you also sign the attendance shaet,
giving your name and address so we can keep you informed of other arts workshops and
events. THANKS!! ' VTGV )

FAND N-3 4/85jc
O

o
™3
C;'s
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Toro\¥ & R
‘ WORKSHOP EVALUATION

Date \\! 18~ HJ}?Q Location_\ e'\ko.r\u‘_ ,,

1. Objectives b
Were workshop objectives clear? %gs Did they meet your needs?iq_@
Suggested improvements:

2. Materials 5 |

Did materials fit objectives? Are they meeting your needs?S™Cr(Qf
Buggested improvements: '52}@ 9:225

3, Staff %:rf)

Was the presenter thorough?—&w unsisteng or contradictory? \’b\mk
Suggested improvements:

4. Participants
How well did the presenter relate tu your needs (content or personal)?

excoland bo'\‘\'\ Mg;v\_m&w\- 1m&rm&um_ﬁmq_

Do you want to become better acquainted with other participants?

Suggested improveme ﬁ;
hoRs o Secred fima

5. Structure (, (9{6
Are group size and composition helpful to learning? > ,
Are physical arrangements for group work appropriate 51?5 G L;@

Suggested improvements: W\M ‘5@0\5‘-&.

6. Media/ Audio-Visual ,Q“blmk
Are learning aids appropriate?3(1g3 Supplies adequate? Ib/m.(\

Suggested improvements:

)
7. Future Needs
Have you discovered addigional learning needs?”ﬂ €s I‘HM“\
f)»
what? TNON OF 4L, =abel - ERD > Creoib .

o, Tine NOW PO PREL Wcatg*'Pﬂ“&‘\O\ O

Jlr p‘)ﬁ ANV
Wwas pace of learning activities appropriate? "ﬂ% %Pweﬂ/ \
Suggested improvements: W N

At Y Span 4o expl |
1729




10.

11,

12.

13.

14.

15.

16.

Methods

Which typeQf learning activities worked best? f_z‘Q_&f (_/lltaz o’“ﬁ MH

Energy/ Attention 1
, -0 ,
Are more/fewer breaks needed? Z A ’0(\%21‘ Lw\(,\f\ &

Was your energy or attention lower at certain times?14/ﬂ€ﬁ>
when? OAECher \Am\\a)\cx\v- in Qg 05tenoon M WW
wy?  Se\brushe A_Nob use. Yo mic MaAMeny

Climate

Is the overall climate or mood of this workshop supportive of your
learning? s

Suggestions:

Dates
Was the scheduling convenient for you? gi:&*g:b
Suggested improvements:

1
Facilit MaQsb
Comme;tg: (}ww30¢¥ ‘ \Nfﬁ

Toan was Chasming |

Suggested improvements:

ES /o\,sghj

Will you use information shaced during this workshop when you make
presentations? (circle number)

How would you rate this workshop? (circle number)

Terrible-—-w==vw-- r------~—-—-------2§xcelle \*AFQ
1 2 6 4 ® O%l
\

1 came to this workshop because:

'A)\)Jw\\'c& o leorn more i ordas b feaoi Mare

2/10.17=1(2)

130 r
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General Assessment for lorkshop on

Given by m'\ﬁy&&'_tﬁmm\\ao“ the following c\a.,o.s_j_!_:- \’;{j’g‘[j'—(
Name: " . ... . ., Major Arts Area of L\pertlae_y.\EEQSE[‘S§(57

MwaTe.
0%

Please rate the quality of the presentation by circling the appro-
priate response: (circle only ono response per item),

l. Bbefore the workshop ny level/knowledge .
in the arts topic of the workshop was: L(C% I«lODERAz‘§> . IIIGtD‘.

2., After the workshop my level/knowledge o
in the arts topic of the workshop was: LOW MODERA%gD‘ HI%&?D
S

3. Before the workshop, my own
pergonal commitment to these NONE S!AL AVLRA%gb
kinds of arts enperlences was

ABOVE r :

AVERAGRS HICIEY
4 .5

4. After the workshop, my own ABOVE

personal commitment to these WNONE SMALL  AVERAQG AVERAGE HIGr‘
kinds of arts experiences was 1 2 (f)

5. Before the workshop, my ’ NEOVE
capacity to "own" these NON- LO@ AVERA }ivmic HIG
arts experiences (ability  EXISTANT éb
to internalize the 1 2
artistic process) was ‘
6. After the workshop, my DOVL
capacity to "own" these NON=- LOW AVERAGE &VERA HIG
arts experiences (ability  EXISTANT E%S
to internalize the 1 2 3 5
artistic process) was
7. Before the workshop ny ALOVE '
own feelings of being NON=- LO AVERAGE AVERAG HIG)
empowere. were EXIS'{A@ @ 5 1
8. After the workshop, my ov
own feelings of being NON-  LOW AVERA Q’VERKG HIG
enmpowered were EXISTANT éé)
1 2 5
9. Before the workshop my KEOVE
personal level/ability ZL“@) LOt@ AVERAG@ AVERACE | HIGED
to be spontaneous ) A ) 4 5
and to problem solve -
in this art form was
10, I now feel (af=er this o A SOME- TG A oy o
worsshow) confident tha- ATOALL LITTLL WHAR GOOD Dl SR
I can work in these ars:s @ @ YANTEW -
areas without relving 1, 2 3 4 ' 5-
on "rigid - cookbook" 131  BesTcoOPY AVAUABLE = =
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Workshop on:__#4
Date:
Presenter:

Participant:

1.

Foum

List thiece major components or categories of. .‘“\-& . A’( X ?é. ./.j?/?"e‘/

* »

/
pefine.  {ut . a/uffz/sw

-

BEST COPY AVAILABLE

Assessment on Content
(Circle whether this is pre or post)

LI ) ......................................................

al

i i
.MQ..O..........

(AT

Give an example of how th&s.¢413¥¥$ﬁfs.y ,

CC&KIlZ&hi__¢176¢4£¢L=__-

activity could be adapted for:

a,

Visually Impaired or Blind Students

b.




c. Learning Disabled StuaentS___‘gihﬁh£L_;Zuéuizu&ﬂlt%jéxczfzuif

5. Give an example of an Individual Education Program (IEP) goal

this..&%@%&@d&ﬁ..?%%V%%ﬂ@@ﬁ%‘......activity would be appropriate

for if the student were learning disabled.

6. ««+se0s0. Information. Please place a check in the appropriate response
on Both Sides of the item,

*X31AT30®

STIY3l Op 03 Moy souy jou op I

WLV
\LQ‘ILL:L:D i Haux

e

*3o3load ayjy odeu

‘J19sAm 1T dSuop aaaau
ued 1 lo £3TATIOE STYI op.ueds.]

daeYy Inq ‘asuop sIYl udos aaey I
°S13Yyjo 03 3T yoea3z ued 1
£1(e21 3j0u) 3Juejzodwy jop

(303toad ,[3sa33juz eIJXd,, s®8

duop 3q pinod) juejxodwy A1pIIN
(mnindTxand Aw o3 pajdepe

39 pInod) jueixodwy A(3jexapop

(WRENdTIINd XeIndal Au yjia

(wnind>TIIN> Aw 103 ?3eradoadde
EI24 UT JTF pinom) 3Juejaodwy KLiap
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Kansas Arts Resource Training System (KARTS)

Workshop on: ,Z)_@gmﬁ ﬂZt yad 23 g.f&fomit-z

Date: ,1/@/.,1.5“- /Y Place: /'/z(l&/zu;jiL K4
Presenter: Z%:,"[Q‘ /7 5,_& wii E
Participant:

Assessment on Content = __
(Circle whether this is pre or( posQ

1. List three major components or categories of....HURAMA. ... ..

R RN I Y o = U
a. et te enteein rd/élfﬁf’t

prob [en Solvin o l@mﬂﬁiﬂ ¢z

!E’m YA 7‘301 / % /

e s g
2. Dpefine....Dernan.. Tof . 1o Cassiooin. ... .

YNk AT/ [Qégdé 4/@5 gnd disrks £ 4“@;&
3. Giee an e:é%gie 6 %Weﬁpyww>
activity that can ‘ge integ‘rated with an agademic are .
Lite o fefbr 7 Hpology & An lEject you here , -t PAIS, Stuclents
e C Pzl ‘ o . 4

C/il a. e sl TNAICAS £ alld cach oY oA <
“ d,
Inae € Scepes LR PRIAS Hey do te L 57""“‘ 0.
) ctno 5 Er PR aick ,cdzy. CLSW= 5775 SN RISV = &
/ 4, Give an example 6f how thiswm.c.é/ﬁ;;?ﬁ— 2 W%
ACena. .

I (un,a,
activity could be adapted for:
ﬂ%&g‘/ a. Visually Impaired or Blind Students -
b \ e o a 1w recoelec mw7ﬂlg 3 v

W; M_M B (I A4S
-\l ‘ ) 4.4 v ¥ . 7/




Wﬁwc&u tn éc-

¢. Learning Disabled Students Zé“ v 4£d 2¢1 Z,
o/ £ AM«I’ 1 %&Léz@éé_ﬁézﬁﬁf_z&‘m_

5. Give an example of an Individual Education Program (IEP) goal

this.... D"“’”‘!‘J“ ceseesssessssssessacCtivity would be appropriate

for if the student were learning disabled.

EN U Aucs iresd < Sel feoteo,.

6. +e.eeve..Information. Please place a check in the appropriate response

on Both Sides of the item.

T ' net Quae L. here_

( Mh&”‘“%li;};fé"
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*3%3load ay3 9yeW
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dABY 3Inq ‘suop SIY3l UIIS aaey I
*S3I2Yjo 03 IT yoea3z ueo J

A11e21 jou) 3Juezxodug 30N
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3uop aq pinod) juelaodwy AIpiiN
(uninotaand Au o3 p3aidepe
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WORKSHOP EVALUATION

Date DQ.QLL\ ;\Wﬂ Location TQWKMIKS _ KK'\'R
l. Objectives (\}o“)
Were workshop objectives clear?lygﬁLﬁbrnd they meet your needs?.
Suggested improvements: )

%%‘x“*

Materials .
Did materials fit objectives? Are they meetlng your needs?. ¥g§@)
Sucqgested i@provements: . ivko

Staff

Was the presenter thorough?ﬂg&@ consistent or contradmtoxy’ S Y }

Suggested improvements:
lonoer e For poedew andl Drame,

Ouiscissiop on Lxpangyon “of “Hdu be.gmnwj Qronp Rxestise

- Participants

How well did the presenter relate to your needs (content or personal)?

OK@S N %M@LW_MM

Do you want to become better acquainted with other participants?

Suggested improvements:
AT hernoon  Seassion wemt 100 Fosh.

.}

Structure 8
Are group size and composition helpful to learnzng? ¥g3&>

Are physical arrangements for group work appropriate Qggg) '\)()\) )’QS(&)
Suggested improvements:

®. ArOwPS. Aoo b Oicy - Foom WS Ho %m\l@\)

LT,

Medii/-audio- Vlsual

Are learn1ng aids appropflate°§&§m§b8upplies adequate° l[ §5§D

Suggested improvements:

Futur2 Needs
Have you discovered additional learning needs’%ﬁ;_gi)

. @QG'\'V%[(A)V\‘\\(\Q&(Q) Oreded m@mm&.&wm

Time ‘.

Was pace of learnlng activities apor opriata{)&ﬂﬂﬂi} Aﬂjﬁ)

Suqggested improvements:

Tr‘vsnr\os’ro S\‘o\v\ on schedule, — Too Slow)) Guida®

irroging %o\msm Too Fast o\i &Se,g lwnch:

What?




0

100

11.

12,

13.

14.

15.

16.

Methods

Which type of learning activities worked best? 1§$5xg:uzcﬂjaﬁggaw“____

Ahseol esds ond Qacdicipehian *#\Lc}oo&la) NAALS L

Which encountered problems? |\ S‘aﬁ‘\_(fm&)&@%”ﬁm‘é Necouse \wWe yoere,

riceQ, = L%XMMMMA@MM&?:@M&AW
Energy/ Attention
Are more/fewer breaks needed? S.nell Morelt)

Was your energy or attention lower at certain times? 5&5§5) ‘Voti)
when? _\.oXe i\ d»o»‘k&) 2y S&E«\-\ '\mm\
Why?  _Yueec@)

Climate
Is the overall climate or mood of this workshop supportive of your

learning?
Suggegtioné&eﬁi7>

Dates :
was the scheduhng codvenient for you? é&ﬁ@ (\)o(\)
Suggested improvements:

Facilit
Czri;\entgz N\CE, 1 ‘\\r\o:\ we C_o\,ch COJ \uf\d\ ‘“r\Lf‘&

N ey Y\‘er‘(-&)j Goo&® = Not So clome Yo christvos SeousoN

Suggested improvements:

AN

Will you use information shared during this workshop when you make
presentations? (circle number)

Never=——memmneaaGOME=——" ~m———e—— o= A Great Deal
@ & Fy
1 2 3 4 5 6

How would you rate this workshop? (circle number)
Terrible—=——meccccccurecnmmcnne mm—— Excellent
1 2 3 4 5 6

I came to this workshop because: | .
DRC Presentat: 0(\ O\I\C&“W‘N'\c)“ I Wes inte %k&
Tro\\t\\rws TCQ&\ S, o Yo otendl KATA meeting3,
T4 s o priof ‘1 T needed Yo wnderstand mygc e prexsion,

2/10.,17-1(2
134 BEST COPY AVAILABLE
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Location/Facility (Site of Frogram) ‘Nmm_[\\(_\(l%gfﬁ L S ____«_---._,;_4._,._.,'_..",-., .....

Date \Q-5H-XT city _IQ@JL_,KQ\ State \‘\5 Region

Specific Activities of Provided: _ Y‘ﬁovemer\%

1. Your present Position

1.1 ] Special Education Teacher 1:4 Aide

1.2 Regular Education Teacher 1.5 Volunteer

1.3 A Art Teacher 1.6 Other (please state)
AcY TheroDiat(a) L Theug

Studentla) &y e bock

2. The number and ages of disabled and nondisabled individuals with whom you work:

Ages Served

\ Ove
0-7 8-15 16-21 22
Trainable mentally handicapped \J \/
Educable mentally handicapped \ \ N v
Learning disabled vV v v vV v
Behaviorally disabled 20/ v v
Physically handicapped v Y V VvV
Visually impaired ——
Hearing impaired v vV
Severely handicapped A
Nondisabled \/ \ "4 v
Unknown/not categorized v vV Y v
Other (please state) TAXIT VY v \/
4 J
TOTAL
3. Is this the first time you have participated in a workshop on the Arts and Handicapp
children?
3.1 9 Yes
3.2 9 No If No, how many other workshops (not counting this workshop)
have you participated in the past 3 years. '

3.3 0-3 I 3.5 7-10
3.4 4-6 | 3.6 Other (fill in number) ,

4. My purpose in attending this session/activity was (check all that are appropriate):

To acquire art skills for personal use.

To acquire skills needed to use art activities to assist my students in
l developing social skills.

EI{ICB To acquire skills needed to teach art more effectively.

140

-




. Co U R e en Lrrean (G0 W R DO L T S

R ,2 To acquire skills needed 1o use arl activities to assist my students in
developing skills in other curriculum areas, e.g., math, reading.

4.5 3 To acquire skills needed to use art activities Lo assist my students in
developing skills needed for independent living in the community.

4.8 o Other (fill in) _\eorn Mare, \nau‘s Yo ceach VY\\(\‘DC\‘\iQ(\"S ' ;

5. Please rate the guality of the presentation by circling the number under the appropr
response:
5.1 Increased my awareness in the area NONE SOz MUC
5.2 Provided me with new skills in the area - NONE SOMg e
1 P 3
5.3 Provided applicable information for classrcom use NONE SOF-"‘@ Muc
1 U 2 G 3
5.4 Contained clear content NONE SOP@ NUC@
1 2 3

6. Please rate the effectiveness of the presenters by circling the number under the
appropriate response:

.

6.1 Maintained a stimulating environment LOW MODERATE H1GE
1 2 3
6.2 Encouraged questions and opinions LOW MODE@TE HI@
1 2 3
6.3 Knowledgeable in content area LOW MODERATE HIGH
L 2 3 1
6.4 Explained material at appropriate level for LOwW MODERAJE Hi
understanding 1 2 3 (€
7. Please check all types of assistance which you received from the workshop by circling
the number under the appropriate response: :
7.1 The presenter helped me plan arts activilies which 4 N N NC
can be presented to my students. 1 (4 2 3(A ,
7.2 The presenter gave mz quidelines and specilic Y E5 NO NA/UNC
suggestions for arts activities which | can use
for daveloping my own arts activities. 1 2 3

-

(&)

7.3 The presenter gave ma ideas that |ocan use in N L4 N SESVARIR RS
teaching othor subjocts througi the aects, RS O 5




(C) 1309 Anagerson/sworreal) (o) WOKKOHMQP POR TEACHRER

1

7.5 | learned how to do new activities (increased my Y;;%; NO NAYUNGC
own skill level) which will help me use art activities \f»:)
in my own classes. 17 2 3

7.6 1 was given specific art lessons which | will use YES- NO NA/U -‘
with my students. - 1 (3 4 3 3 ! !

1
’
]
'

8. Please circle the number under the appropriate response to the following questions.'
Your options are: "YES", "NO" and "NOT APPROPRIATE/UNCERTAIN?"

8.1 The presenter made the intent (purpose/objective) Y NO NA/UNC
of the arts activities clear to me. N 2 3 (1

8.2 | used the arts skills taught to create unique/ " YES. Ng NA/ SIC
personal products ar performances. 1 @) 2 fD 3 (&

9. Please rate the level of your skills before and after the wc *kshop by circling the
number under the appropriate response:

9.1 Level of skill/knowledge in the area beforehand. LO@ MODE.-‘@TE HIGH
C 1 2 3 .

9.2 Level of skill/knowledge in the area after the LOW MODERATE HI !
workshop. 1 2 3 D !

;

{

10. Please rate your impressions of the entire workshop by circling the number urnder th
response which is most appropriate. Your options are: "NONE," "PARTIALLY" and

"COMPLETELY." E

10.1 At what level was your purpose(s) reached by NONE PARTIALLY -COMPETE!
the workshops? 1 3):

10.2 In terms of my work, the WORTHLESS OF \’('-\5UE EXT@’!ELY VALLJAéLI

workshop was: 1 3 4 @ .
i
10.3 Would you attend a similar or different workshop NO POSQIBLY DEEMNITEI
on the arts in the future? 1 2 (R 3 '
10.4 Are you more likely to use art activities as part NO POSSLIBLY DE I TREL
of your teaching as a result of the workshop? 1 P 3 i

4
'

{

Thanks for your help in completing this form. Plase return it to the presenter, or to the
the 1ront table before you leave today. Please be sure you alsc sign the attendance sheet
Qiving your name and address so we can keep you informed of other arts workshops and
cvents,  THAMKS!! / | | '




\”:; L -WYD*f*\Q?CSHEBCNijé'

OuUod Ansor ot Lo Lerashor on _k(‘\-&hcﬂ_ Q\Q.bf‘Q\_‘“QO~ e
Givaen by _D.&,")_Sm Cen che rellowing watos ‘SQS[\L#\FI &> \j@h}l&%g

. . - Ve S - M de e N e ey ey ~ T RS N P .
Name: : SAg0or Larts Sroa orn BExpaertise
. ket 2 -’ -

Please rate the guality of the presentation by circling the appro-

priazte response: (circle only one response per iten).

1. slore the workshoo my lovel/mncwlodon
FEEEEN Y

wi bhle arce tople o the wWorishon was: afn il

2, Afrer the workshop my level/knowledge
was LOW HO?EE?TE
\

pa¢
in the arts toplc of the workshop
3. DbBefore the werkshop, my oun -

neLbre , e . e LovE i pves
Fersonal coummitment to these NOUR SHALL AVERAGE \VLQ ~ HIGE
. . ¢
kinds of arts experiences was 1 @ 3 @
\ B
4., After the wor op, my ow -
ter the kshop, my n ABOVE

personal commitment to thase NONE SMALL  AVERAGE AVERASL HIG(::>
kinds of arts experiences was 1 N 3 4di§ .5

5. Before the workshop, my ABGYE

capacity to "own" these NON-  LOW AVERAGE AVER:‘- HIG&§>
arts experiences (ability  EXISTANT (| ‘Effs
to internalize the 1 - 3 ~3 5

avtistic process) was

6. After the workshop, my .'KBOVL
capacity to "own" these NON=~ LOW AVLERAGE IAVERA HIG
arts experiences (ability EXISTANT (ﬁ? : Eg) 8:)
to internalize the 1 2
artistic process) was

7. Before the workshop my ABOVE
own feelings of being NON=~ LOW AVERAGE AVERA hIGH
envowered were EXISTANT L) ) agj
1 2 3 4. 5
8. After the workshop, my ; ‘

own feelings of being NON=- LOW AVERAQG Qgggﬁ - HIG
empowered were EXISTANT : %?)
] 1 2 3 ¢
9. Before the workshop ny ABOVE |

personal ]_e‘,rel/abilit'_,' ZERO LOW AVERAGE AVERAC :‘:ICI@
to be sponta.eous 3 N '.tfs
and to problem solve

1n thls art form was

—
to

10, I now feel (zftzr thisa o7 Y SQOMED- ma -
¢ OZ‘.'\SI‘O ;) CC“:.‘\ie"t .\;:.L:\‘-. ‘.l‘ Yidas JJI’: Prwrw "'1 '.L \:CQD .; ':?-:..‘.:I '
Q I can work in these arts G@D ORIy
areas without relvirng 1 2 3 : s.
on "rigid -~ COO\bOCa" 0
°n "rigid -~ 143
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WORKSHOP EVALUATION

Date TS(M\ \'-(" \%{!qu Location_ | H!'lﬁ SO KS
1. Objectives tXﬂ\QG§>
Were workshop objectives clear? Did they meet your needs?

Puses te?‘f\gfzv;mf‘gvse;\*mho(\ etwean e,\emszr\’ro! /Se(o/@w{
EMYTMH. — g re. oadvanced \f\‘?orrf\cﬁm

2. Materials Q)\onk-&“)
Did materials fit obJectlves"yg DS’.).Q)Are they meetlng your needs? ;zgs('&b)
Quroesteﬁ 1nprovements R e}

—- “Qm*\nu\m% eQuand 0N e xdettes's—
3. Staff . \) £
' wWas the presenter thorough? )Con51stent or contraégctory°(5k”*<’gl

Suggested improvement
Ungrepored for 2,0, Clhildren - not Wh \dRos,, PESOWr S
‘VCXD(“KM\v\c)ncncxs oiﬁkuvﬁlxr\\Jﬁsb&DA ¥N¢

4. Participants
How well did the presenter relate to your needs (content or personal)?

000 Sor TN Soc M - Neru G20 onk (D)

Do you want to become better acquainted w1th other partlcipants? Ei)
lvoi

i
Squeﬁ\tzfe ml\)mm’: gtfm\\’\ odeockhers - Did well foc Blonk. 1;5\
\NY\F*CéQ‘*\N\ﬂ- .

5. Structure
Are group size and composition helpful to learn1ng?j¥g§£&Q) PWT{QQ Eﬁyﬁ;C&)

Are phy51cal arrangements for group work approprlate?)a:;gagﬁ no- 1) bkmwiQD
Suggested improvements:

%\Oﬂv room('b) SAA0as obrowps (&)

6. Media/~Audio-Visual ':-;; e

Are learnlng aids appropriate? upplies adequate? }(gﬂ_@é)
Suggested improvements: ) Blonk (4)

-

7. Future Needs

Have you discovered additional learning needs?ye ;,SL” I\)(i'ﬂ b‘cﬂk“%)

What? )&mm ‘me\g\\f - e} \m*\'\ oC adahic U\owww\* \»3‘"\

MKIC

8. Time

Was pace of learnlng activities app*opr1ate° )\\Cﬁl} kﬂOﬂkiEQ
Suggested improvements:

ez e, More oSten— Moredimg For Con e oN \ﬂ)e.»

o f‘fSﬂ\k\o
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P e

lo.

11.

12.

13.

14.

15.

16.

Methods

Which type of learning activities worked best? %Qljﬁzggggyggggbtgfggkuo&@;
{ence- Music B \\J\smdé\u&\orw CLXVe

o Ugwyi%g$
wni?h encgt?ntered problems? Toommm&&u@_

T orde o aroups - \isteonna,

Energy/ Attention P \
Are more/fewer breaks needed? IDCE&&SYCEUJ@{ﬁ§) Qﬁer(Vi)
Was your energy or attention lower at certain times? S'Q/Q“A"{) ‘\O“B)

when? N\idilein Ak (osh € oe:ﬁ.on\ @) indreduciion (DA not W\l a\\mﬁm}@
why? Deoane® =~ Wos nod Audied - Ficed.

Climate
Is the overall climate or mood of2531s workshop supportive of your

learning? 5‘“3 >(9:1> !\Q(D) b\OI\

Suggestions:

Dates

Was the scheduling convenient for you? 3[533('@\‘3} [\)o(@

Suggested improvements:

Not 0N Sundoy s (L L\) “\or\&uj\\o bo\&ﬁ%u&ﬂ\l—s Corgert over

weskend — Seﬂ\g.%ﬂr PRSUN \"(,(PO‘"‘\’ S Were dues
Facility

Comments: \/U“U\ Cy_,@& Q\Lo) O KQB\)

Suggested improvements:

Cold roorns 00d oo (D)
ore. Toom(®)

Will you use information shared during this workshop when you make
presentations? (circle number)

Never=--==-==-==-50me============= -2 Great Deal
g H o O B O
How would you rate this workshop? (circle number)

Terrible——m s e e e e Excellent

- ) )

T came to thl; workshop because 'I wm-l.g& +Q &LD +O Q’XPOT\CQ

Studants Knowled Q‘D} \‘Y\pmve M\ e u-Qé@Q B
rO b New Ideas fr% wde in ClossS ™ o \ewr\ Yo \(?;ec:&ca ‘e Art
B1a) (NCQdeT\C5SQ;> AT

)
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Totu\ ¥ & x?orrﬁs_(a

Kansas Arts Resource Training System
General Assessment Of DRC's participation in Workshop

ond\cis qumﬁmgiven by KARTS
on the following dates {JaQ. . \_"N.\%\\Q‘éc&

Name of person campleting form: .. . : Major
Arts Area of Expertise -

.

Were you the presenter of this varkshop? No___ YEST Rlonk L

Please rate the qm.llity of the participants and situation by %.\rclmg
the appropriate response:(circle only one response per item).MNA means
Not Appli%table. ;

1. The physical space and equipment

(chairs, tables, a-v materials) were

adequate for the workshop ’YB@ (D M
2. The participants were eager to _ —
participate in the activities % n?'@ AME FEW NONE NA

3. The participants were reluctant

to participate—they just wanted to

observe and nat get involved ALL MOST SOME™ @ N@ NA
%

4. The participants were skeptical

about the arts activities and
expressed doubts as to their rel-

evanoe to the classroom ALY, MOST S@ (@ NCNE Na

5. The participant clearly under
stood the intent (purpose/goals)

of the workshop ag (Mf"f’ SOME FEW NONE NA

6. The participants used the skills

I taught to create unique/perscnal B

products or perfcrmances @ @I‘ SOME FEW NONE NA
7. T would rate the participants workshop entxy level, as follows

EXTREMELY GOOD? ? (PﬁD@'ﬂ?) F@? POOR?

8. I would rate the participants workshop EXIT level, as follows

EXTREMELY GOOD? Q‘@)}v mDFy\)TE? FAIR? DPOOR?
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CO CIT 10 T NLNT NG



9. The participants asked where they
could get more information about the _ )
activites covered in the workshop ALL, MOST - FEW NONE NA

10. The participants did not want to
stay until the end of the workshop ALL MOST @M@VN@@NA
: /

11. The participants left early ALL, MOST .3OME 1@ m@ NA

12. The participants took my handout
materials and asked for additional

information ALL l@l‘ % FEW NONE @
13. The participants had come pre-
pared—had read the outside assign

ment mmos'rsoemmmusf

14. The participants offered add-
itional' ideas and methods related to -.
topics I covered ALL, MOST g I@ NONE NA

15. The participants stated that the

activities were fun ALL ?@‘ FEW NONE NA

16. The participants stated that
they doubed their students could

& the activities ALL MOST SOME % P&ﬁ NA
17. The participants stated that .
the physical setup/materials needed \

for the activites were too difficult '
to obtain for their own classrooms ALL MOST SOME  FEW N&S NA

18. The participants were inattentivekP
(did other things during my presentation) “
such as read mail, graded papers ALL MOST SOME E@:} % NA

19. The paraticipants asked if I could
come back repeat the workshep for other

teachers who did not attend ALLL MOST SOME @ (’f

GO ON TO THE NEXT PAGE



20. The participants;asked if I -could

do workshops for thi¥r students + ALL  MOST S@E @ Nzg %

21l. The participants asked for bcooks,

films, exhibits, (other resources) .
related to the workshop activities ALL MOST OME, FEW NONE WA
22. Overall I would rank this group of participants

a.ONE OF THE BEST I"VE HAD Q.

b.YERY GOOD Q_

. €.G00D 9

d.FAIR

e.POOR

23. Other’ comments
Teadhers were atentve ol Seemed 4
ot wat From pur presentodion. Mot id not
© Porticigote. With thew students 41, n w4 day.

Vo
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NTTWINIYN IS P Wiy T wnny
foan L A :
oy s ~ o - o s - .
LIV C3TYy, ot Yor aqen, dics.
.

Tey \%og%pnjg Q4 Lrvell Copyrigns (o) 1620 Ly
snderson/Morreay. Firoperty of
Mo .

Location/Facility (Site of Program)_ KJK\\gifbeﬁb Sigxﬂ;mxA ¥\v\€s

Date\J \‘B\“}fﬁ City \M‘lﬁi . State KS, Region S, .

Specific Instruction/Activities Provided: Ncie C,Q\Q.b\“cx\'\(’)n

1. Your present position .
1.1 Q% Special Education Teacher
1.2 “:gular Education Teacher
1.3 Art Teacher |
1.4 | nide

———

1.5 - Volunteer

1.6 § Other (please state)

2. The number and agés of disabl®d and nondisabled individuals with whom you work:
AGES
Cver

0-7 8-15 16-21 22
Trainable mentally handicapped AR A 5
Educable mentally handicapped 1R a 40O
Learning disabled ; 2 2 3
Behaviorally disabled R
Physically handicapped T Q
Visually impaired
Hearing impaired | 2 ~
Severely handicapped 7 |
Nond1isabled |

Unknown/not categorized

Other (please state) oo Taweed

]
\ ;
TOTAL ~NGege. | 44 \2,’2 3 4R

ERIC a

Full Tt Provided by ERIC.



My purpose in attending this session/activity was (check all that ars appropriate):

/v

3.1 \\ To acquire art skills for personal usa.

3.2 \r7 To acquire skills needed to use art activities to assist my students in
~ developing social skills.

3.3 I To acquire skills needed to teach art more effectively.

3.4 r? To acquire skills needed to use art activities to assist my students in

—

developing skills in other curriculum areas, e.g., math, reading.

3.5 \Lf To acquire skills needed to use art activities to assist my students in
developing skills needed for independent 1iving in the community.

3.6 & Other (fi11 in) _TO bg}_\;(egnﬂ QD& oD

. Please rate the quality of the presentation by circling the number under the

appropriate response:

4.1 Increased my awareness tn the area Nogj) Sg%f:> MUETE>
\

4.2 Provided me with new skills in the area NONE S MUC
| 1 ? 300
4.3 Provided applicable information for classroom use NONE SQ%f)
1
4.4 Contained clear content NONE  av MUC
1 205) 3(3

Please rate the effectiveness of the presenters by circling the number under the
appropriate response:

5.1 Maintained a stimulating environment ng MODE%ﬁfS uisle
: 2

5.2 Encouraged questions and opinions LOW  MODERATE B&G%ij:>
]

5.3 Knowledgeable in content area LON MODEinS ‘——E?Eig)
5.4 Explained material at appropr1ate level for LOW  MODE }
understanding 1 3

Please clieck all types of assistance which you received from the workshop by circling
the number under the appropriate response:

6.1 The presenter helped me plan arts activities which Y NO._ NA/UNC.
can be presented to my students. &) -

6.2 The presenter gave me guidelines and specific sug ggestions YEZ=_ N \Lya®
We D (S

for arts activities which I can use for deve]op1ng my own
arts activities.
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Pleuse check all typas of assistance which you received from the workchop by ¢ircling
the number under the appropriate response:

6.3 The presenter gave me ideas that I can use in teaching Yg&:) N NA[U%§>
other subjects through the arts. N , 32

6.4 The workshop presenter gave me specific art lessons and Y%E:) N@§§ NA/U
demonstrations of how to use art activities with 19 2 )
students having disabilities.

6.5 I learned how to do new arts activities (increased my Y§§§> NO NA/%ﬂf)
own skill level) which will help me use art activities 2 3
in my own classes.

6.6 1 was given specific art lessons which I will use with YE N NA/L%EE)
my students. 1@ 2&9 3

Please circle the number under the appropriate response to the following questions.
Your options are: "YES", ."NO" and "NOT APPROPRIATE/UNCERTAIN?"

7.1 The presenter made the intent (purpose/objective) of Y NO  NAJUNC
the arts activities clear to me. & 2 3

7.2 I used the arts skills ‘taught to create unique/personal %&gb NEE> NA/UNZ
products or performances. 2 3 (5

Please rate the level of your skills before and after the workshop by circling the
numoer ur.'er the appropriate response:

8.1 Level of sk%ll/knbwledge Tn «1e area beforehand. LOW. MODEBAIE

' " 4%

8.2 Level of skill/knowledge in the area after the LOW  MODERATIE
workshop. 1 26@5 ;"Hgﬁg)

Please rate your impressions of the entire workshop by circling the number under the
response which is most appropriate. Your options are: "NONE," "PARTIALLY" and
"COMPLETELY," ' P g

9.1 At what level was your purpose(s) reached by NONE PART;?ESY COMRKEEE&Y
the workshop? | 1 ) 3.
9.2 In terms of my work, the workshop was: WORTHLESS  OF VA EXTREMELY-VALUABLE
| 25 TR
9.3 Would you attend a similar or different NO POSS{be UEE.
workshep on the arts in the future? 1 2! 3=
9.4 Are you more 1ikely to use art activities h%t) PQSSEE}Y DEFINLTELY
as _part of your teaching as a result of 1 2 . 3

the workshop?

Thanks for your help in completing this form. Please return it to the presenter, or to
the front table before you leave today. Please be cure you also sign the attendance
sheet, giving your name and address so we can keep you informed of other arts workshops

and events. THANKS!!
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*v\gj}%\g\%ﬁ&\":ﬁ%ﬁ? Tota\® G

WORKSHOP EVALUATION

Daté &l&b - 87/‘8% Location KSS V H

1. Objectives _
Were workshop objectives clear? [;#gs Did they meet your needs? Qﬁs

Suggested improvements:

| -
2. Materials - ¢
Did materials fit objectives? , Are they meeting your needs? 5{426

Suggested improvements:

3. Staff

b
Was the presenter thorough?&rggs (gpnsisteqé)or contradictory?
Suggested improvements:

Nery nEFormuhive. ¢ Pesitive

4. Participants ,
How well did the presenter relate to your needs (content or personal)?

(Ruerywell = oddessed an Importesk Tssud.

Do you want to become better acquainted with other participants? 5“'5‘{4,5
SuggesteG improvements: ]

More Sessione lKkudhts,

5. Structure
Are group size and composition helpful to learning? ()"HES

Are physical arrangements for group work appropriate? éthﬁS 9:{)k\
Suggested improvements:

6. Media/ Audio-Visual é}:‘>k\
Are learning aids appropriate? ey Supplies adequate? ﬂ@ﬁ,
Suggested improvements:

won\ Al Tike trst of albums

7. Future Needs \-NG

Have you discovered additional learning needs?5~Y€R

What? k4o forin ¢ m'i_vnoeo\(a&
8. Time

Was pace of learning activities appropriate? (I‘QQS
Suggeste$\improvements:

M Se6Sion yoos Nacd 10 Sik througin

[,
94
&



10.

11.

12.

13.

14.

15.

16.

+

Methods

Whic%trybpcz\of‘ lea%nli)gg a‘ztivslil s i?rksed\bes-\::?( \
u\\é} oy o F ok~ Stotisdc s, QCMZ“L&%%{ML&(Q(&.\,V = - ‘ahw(
QS erperiencesd &13005(0) ) PP i

Which encountered problems? Lec)vm (\kﬁf\l(‘an [AAT AN ) YN ?or‘

AN RARTS

Energy/ Attention
Are more/fewer breaks needed? Bk_ie,b BNO

Was your energy or attention lower at certain times? a_u'@ AV
When? K'B\u\zu,%m~mw\m~ st o Rous shwtr\%x
why? @Duoos A S?e;z,\m ueN\ = %’w&?\r\@&w\qe\o@i

Climate
Is the overall climate or mood of this workshop supportive of your
learning? S

Suggestions:
g Yo ‘W\o\(ﬁw‘ oquwj Rw/}'s SMfmﬁ

Was the scheduling convenient for you? 59&g;5 Y§0&P,
Suggested improvements:

Facility

Comments : CO\&@B - Ngel VV\,QM\Q_,OL\O\U\S

Suggested improvements:

Will you use information shared during this workshop when you make
presentations? (circle number)

Never==——=m=—===== SOme===~—==m———————— A Great Deil
S R N B
How would you rate this workshop? (circle number)
Terrible——==remwmem e nn e m e m o m = Excellent
1 2 3 4 @% @

I came to this workshop because:

2/10.17-1(2)
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WORKSHOP EVALUATION

Date L\ ,l"l"q ,l‘gﬁf Locationgn\)}\@f\ﬁL

1. Objectives 1-0 %

Were workshop objectives clear?¥-uUes Did they meet your needs?’)-uesS
Suggested improvements: —‘%" 1_54_

2. Materials V=0
Did materials fit objectives?g~¢’£s Are they meeting your needs?_]_-_%_gs
Suggested improvements:

3. Staff
Was the presenter thorough?¥-yes @onsicéte@ or contradictory?
3 — S

Suggested improvements:
Co(\s@-\'(n-\', \pol\dlmr;m\) INSIC h‘\‘:u\) \O\MN.M
ANde oSPRERNR '

4. Participants '
How well did the presenter relate to your needs (content or personal)?

@_bdb&ev% well = et }?\m\% re\ated

Do you want to become better acquainted with other participants?- S

Suggested improvements: I~ blank

5. Structure 3_0‘&
Are group size and composition helpful to learning? 3*%3
Are physical arrangements for group work appropriate? 5‘32,5 l*(g%
Suggested improvements: . - -
QoML NEOMS W2 c)f\\\\A Nends-on CSC'*NT“% Qtes oo M
_ 3 A~ o AMNONSEeAT DN ST )
WS TNWD Xﬁef ‘ O 4255101
oo MMANY adwi ks in my LK
6. Media/ Audio-Visual

Are learning aids appropriate?’/-{¢s Supplies adequate? j'!’gﬁ \= UJA
Suggested improvements: \—- /&

I\

7. Future Needs
Have you discovered additional learning needs? 7"(4gs, I“O/MK

what £3novemint ondineus Deomen = Aore, grsonol

8, Time
Was pace of learning activities appropriate? 4“i_€5 10K /’b/@l/(

Suggested improvements:




10.

11.

12.

13.

14.

15.

16.

Me:hods
Which type of learning activities worked best?(Q.)Q.XMle\-}m\\"

LO 2hudents, movemant, Coee. stody
Which encountered problems? jnJQ hﬂudiﬁsﬁfkﬁgﬁul%r

Energy/ Attention
Are more/fewer breaks needed? 3-NO 3-OK

Was your energy or attention lower at certain times? 3’/\}() S;qes

When? M\Aﬂ(b\“cﬂi??ﬂ‘%‘\' Hres  labe B‘ncOm,r AH(’JZHOO/'\ So:hmpmf_ﬂbrm
Why? ms\ro\\(ﬁc buno Full dmj

Climate
Is the overall climate or mood of this workshop supportive of your

éﬁg;gégg“ifw ?pfr: Ny FoFi iy -
oN & ONO VN NG ~
CiGh oF her Presento bodntr iy = Tow, prokess Sessions

Dates

was the scheduling convenient for you? 1”$4f§5
Suggested improvements:

Facility
Comments: QX U?J\x/\* = Gread —

Suggested improvements:

Will you use information shared during this workshop when you make
presentations? (circle number)

Never—======w=== SoMme===m=====n=m=== A Great Deal

How would you rate this workshop? (circle number )

Terrible===-======~==-==s======s=so=oss 2 xcelleng
I came to this workshop because: ’ -
T woenk 10 1nGrecsR. W\u\ Rw\c&% ¥ “'l\.l A S
@) DR

2/10.17-1(2)
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A B - W eEwny

KANSAS ARTS RESOURCE TRAINING STYSTEM

General Assessment for Workshop on ‘FOI"I.MY\ - movU/Y\R/’\j( ¥ Dmmo\

Given by on the following cates u-Q*CA%'
Name: Major Arts Area of lLxpertise & (D M(Iﬁ)(b
(1) Oroma, @G)Mmovemant
Please rate the quality of the presentation by circling the appro-
.prlate response: (circle only one response per item).
1. BLefore the workshop my level/knowledgyge | " {
in the arts topic of the workshop was: LOW MODERATEL iIHIGh

2. After the workshop my level/knowledge

in the arts topic of the workshop was: LOW  MODERATE  MIGH

3. Before the workshop, my own 3 APE%E [
personal commitment to these NOWE  LMALL  AVERAGE A&"QAGE HIGH
kinds of arts experiences was 1 2 3 "z- 5

4, After the workshop, my own ABObE
personal commitment to these NONE SMALL AVERAGE HIGH

kinds of arts experiences was 1 5 3 AVD?AGL 5
5. Before the workshop, nmy 2 a AégVE
capacity to "own" these NON-- LOW AVERAGE AVERAGE HIGH
arts experiences (ability EXTSTANT
to internalize the 1 2 3 4 5
artistic process) was
6. After the workshop, my A;gvu g
capacity to "own" these NON-  LOW AVERAGE  \orin .. UTGH
arts experiences (abilily  LNISTANY | S
to internalize the 1 2 3 4 5
artistic process) was
7. Before the workshop my \ P J . {
o foal s . - e n . ADOVE -
own feelings of beingy NON- LOW AVERAGL AVLRAGE nign
empowered were EXISTANT 9 3 4‘ c
8. After the workshop, my AQ%VE 7
own feelings of being NO = Low AVERAGE AVERAGE HIGH
empoweted were EXISTANT -
1 2 3 4 5
9. Before the workshop my { 3 =3
personal level/ability 7ERO  LOW AVERAGE isgzgcn EIGH
.0 be spontaneous ] 2 3 2 ’ 5
and to problem solve ,‘
in this art form was
3 b
10. I now feel (after this NOT “n SOME~ TO A TO A
workshop) confident that AT ALL LITTLE WHA'T 100D DEAL  GREAT
I can ‘ork in these arts EXTENT
,areas without relying 1 2 3 4 5

" "
E (yn rigid -~ cookbook o
£$m4pproaches to the arts 1138




TO*&\*{ 0‘

WORKSHOP EVALUATION

Date mw_gj QKD Location__ K SSVH
l. Objectives 9 q

Were workshop objectives clear?z g‘rgc,, Did they meet your needs?é -—#gg
Suggested improvements:

Dec\(\(-\e\vs (52N PU‘JL)’\O\ (’.,X(PQ)’!"C/\(L_

2. Materials 9 0\
Did materials fit objectives? §-Ye:s Are they meeting your needs?i'_\%gs
Suggested 1mprovements-
Would \ike Yo have had the Chnese bells | buy Tenjoqed ol
T ok Lxperiencedt:

3. staff %*-__
Was the presenter thorough?ﬁ 542 fnsxsten.) or contradictory?
Suggested improvements:

4, Participants
How well did the presenter relate to your needs (content or personal)?

(fyl\/e:u,% we L= et Content ¢ Qersanal Neg ds

Do you want to become better acquainted with other participants?%
Suggested improvements: -

LJoOnl! Rowe Deen (ﬁoo& to have Pﬁ&&le uef\wﬁ e For
Socio\NHerachion= Keep WP Netudo ik

5. Structure
Are group size and composition helpful to learning?% j
Are physical arrangements for group work appropriate? hlfg,b a-oK
Suggested improvements: ‘
RlenKets For Visunl VNVE € LS—“ Y\(,\(‘&F\()or) almost too QMO\.\\ |
Ca ©OOM

6. Media/ Audio-Visual -0 K Iy O I
Are learning aids appropriate? Supplies adequate? M

Suggestﬁsﬂn%%;ﬁg&ﬁa howe Video Yo PUQ SomML OF the (&kaj

7. Future Needs { ~NO bl

Have you discovered additional learning needs? (b~ yes oS

What? Imxwdiwhﬂdlw\- xsrul | e®_IModer PRS-
2. Time e wk Music ‘fherupa*%\,\\ oY .

Was pace of learning activities appropriate?&_(f_gg ’wOK
Suggested improvements:

BEST COPY AVAILABLE




L

@. Methods o
Wwhich type of learning activities worked best?ﬁiﬁﬁgﬁg{mrﬁ103\"Qravg)

OV\K\I\Q\\Q WO MGEC o) 0Ede \.\(‘m\\‘ -(2) K&\‘QQAMMM%;E&M;‘WLAW
(3 )T(N*\\ < \QDO\'\\O N - .
Which encountered problems? Sl¢ LU !.j_‘)g_xq'ojgé ©.XQ SR Guidedl e -y *

@\u\l\\ \0 VAR N ng&\”\()xcw(‘)mw\t DTN-0,

10. Energy/ Attention
Are more/fewer breaks needed?‘i_ﬂgl I~ 60047

_>
Was your energy or attention lower at certain times? Qi -0k

When?

why? Nter luncin = @f\u“tc_,u\\

1l1. Climate
Is the overall climate or mood of this workshop supportive of your
learning? g y{ es,
Suggestionsi:

&7:104 4gc,--\.Hcr LanC e

12. Dates l«()#\ '
Was the scheduling convenient for you? <, |- NO
Suggested improvements:

13. PFacility , |
comments: Orecal ! +hg Conter s A Goid pdae

@K/ ﬁFMW ~60m§~nwj

Suggested improvements: Moo Cushenns

14. Will you use information shared during this workshop when you make
presentations? (circle number)

Never—-———=—==--=- Some========-c===== LCreat Dei%
15. How would you rate this workshop? (circle number)
Terrible~—-=—werememme e v e —— Excellent%
1 2 3 4 ’\15) (6)
16. I came to this workshop because:

LES ) D(RC. Trua V1A c} - \c o N N0 ANOOWY M- Sic + hero. Pj

Q 2/10.17“1(2) 158
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KANSAS ARTS RESOURCE TRAINING STYSTEM

General Assessment for Workshop on  YY\uSse Tiwe conima
' \y

Given by VQP\QSCLQ;QAC\A on the following Cates Y\Tgéb&rj.\<%§£
} [ ]

Name: Major Arts Area of Lxpertise_o-Vieuaul Arle
, “YVWEIC =

-0

Please rate the quality of the presentation by circling the appro-

priate response: (circle only one response per item).

l. Before the workshop my level/knowledge ) 2.
in the arts topic of the workshop was: LOW MODERATE HIGH

2. After the workshop my level/knowledge 3{ (
in the arts topic of the workshop was: LOW MODERATE HIGH

3. Before the workshop, my own { | R Y APS%E ii
personal commitment to these NOWE  SMALL  AVERAGE AGE?A’E HIGH
kinds of arts experiences was 1 2 3 4 v 5

4, After the workshop, my own \ ABO%E 35
personal commitment to these NONE SMALL AVERAGE AVERAGE HIGH
kinds of arts experiences was 1 2 3 4 5

5. Before the workshop, my \ &£ 2 ABOVE gz,Lf
capacity to "own" these NON- LOW AVERAGE AVERAGE HIGH
arts experiences (ability EXISTANT
to internalize the 1 2 3 4 33
artistic process) was

6. After the workshop, my \ AngE ﬁé

- capacity to "own" these NON~- LOW AVERAGCE AVERAGL LIGH
arts cxperiences (abilily LEX 1S TALYL ' TR
to internalize the 1 2 3 4 5
artistic process) was :

7. Before the workshop my \ { 3 AP!VF 3
own feelings of being NON-  LOW AVLERAGE AVLRA% L1Gll
empowerec were EXISTANT 2 3 4 5

8. After the workshop, my \ ASEVE
own feelings of being NON=- LOW AVERAGE AVERAGE HIGH
empoweted were EXISTANT .

1 2 3 4 5

9. Before the workshop my i KN AngE I
personal level/ability ZERO LOW AVERAGE AVERAGE HIGH
to be spontaneous 1 5 3 ‘; 5
and to problem solve .
in this art form was

L & \ =

10. I now feel (after this NOT A SOME- TO A TO A
workshop) contfident that AT ALL LITTLE WHAT GOOD DEAL GREAT
I can work in these arts EXTENT

o areas without relying 1 2 3 4 5

FRJCON "rigid - cookbook"
ammmm Approacines to the arts 159 )




Q*-g_:j.ﬁso'\' oS Yoty msw%) TO’\‘CJ»\"", 2

WORKSHOP EVALUATION

Date \‘QQ& \s !IB‘%“& : Location KC____KA
1. Objectives 1- NO g, - Sofi k..

2.

3.

4.

7.

8.

Were workshop objectives clear? fp—Yes Did they meet your needs? §-— gje,s
Suggested improvements: ‘

Materials 1= Somre | = SOML

Did materials fit objectives?&j@& Are they meeting your needs?§- YeS |- plor
Suggested improvements: 1-T gyasS \—-0OK
staff 1= blonk, e

Was the presenter thoroughm (Consistent) or contradictory? |~ Dlank

Suggested improvements: N
glg(’aoo owa?*vmoa onck cose Stndies- Chuek Showldnd prefuce. Nis made ol o>

Doty (3) Chnck Terrell poas ~oe® 4o Follows -

Participants
How well did th resenter relate t our nee content or personal

~TON \\m'\%cri «R\urmww\\ pfc.%ef\?ca&\‘of\ wxcgs-\nr(\mu Eg)r vé_ux&g)-hom .ms-)go\cr-[qw
I Nes W woodlu's awidud celonohion o dresd = . Yo W\u)rv.uﬁ
EocW Presento {rs 0 Presey What tha o thought was oo
Do you want to become better acquainted with other participants? K-
Suggested improvements: - No

T jwst ned Yo Yoks tha inidiative from e on, V= NJA

Structure

Are group size and composition helpful to learning? (- es
Are physical arrangements for group work appropriate? -0k
Suggested improvements:

o little crovoded around Hha duo\e

Media/ Audio-Visual I~ 0K 1-0K
Are learning aids appropriate?ma&Supplies adequate? @~ UaS
Suggested improvements:

~ waow\d Wave Viked more Wendloudts, esp- R H -
< AW e we |~

Future Needs Q -Sony

Have you discovered additional learnin needs?b\gas 1‘* NO A
y-—Trwws.\\'o'\Ox\ sk\(&tmm'\g— ei;\).)O‘“av\cﬁ WA Prese. People 10 MVB Aisdeick -
\,

What?  Relnlinude impus hing Susdens =~ g walhboodons, For BCH

Time 2~ 0k

Was pace of learning activities appropriate?&ges_, 1= Messt of Hal b,
Suggested improvements: .

Meves ROOWARN Wine £y~ DRE Niu.vo"kimﬁ -
Pacs (onld be pieked up - MNice Presend abiobs -

16¢



10.

11.

12.

13.

14.

15.

Methods CE
which type of learning activities LYorked best? (%b“oerucu&\omﬁ %) E'\‘\\'\)
PO G DOWY Sne - O Jokon, A iS Latsion P rotesy ~ ';-:,,guwv\ml\ W

0%V OO AN %m\&g& re oot N é@gg*‘ac,l\gﬁ\ Oﬁg\"\i\‘(’@' ST s o S

Which encountered problemsmmx\«; ares oo N 00 —\-nm‘.sr\.or\‘" \-\a&
c\\QQ\w\'\)k&\rw\&“\ s Fossk puke = Sy \r\‘.c\'ioo B‘\Fy" eckwe ~
“(l\rV\\C)JL ’ \(Y\(.‘\,(.\“ h%/&\gg_({) —

Energy/ Attention a-0¥.
Are more/fewer breaks needed? NO \~blunk. - N
- $i R -
Was your energy or attention lower at certain times? Eﬁﬁeﬁ;‘*ﬁW“h‘

when? QO \aneXe ;)@,,m—h}& onN= ‘5’.\-\'\'\0}'\ 00 \O(ﬁm ‘\‘Q‘\_lf noony D rﬂ‘.\k ¥R b\()f‘&“

[h)
Why? T anowd hove \ ke S 4o See waog NOE, &\J‘(()V\N\ apDed (vsesd y Y

mate

Is the cverall climate or mood of ﬁ‘is workshop supportive of your

learning?qng-'D V-0 \mues/ oo ol

Suggestions: " ) & ~ \
T Senvde S NN V\(&i\h‘&u\&\ ree s i O'\M_rs bt X tes
oMl w\r\m\ \<~JQ\CA*' LQ VO Syt 0N

Dates
Was the scheduling convenient for you? i ~CSS |~ lonk,

Suggested improvements: Ok,
Facilit _ . o | o
Commentgz ColX ress, ot e, buy o O\C\LAPJ:M.)LL

S i )T Ve ® b VD A posters s e wonlls, =
“K;f)cggodl“‘

Suggested improvements:

Will you use information shared during this workshop when you make
presentations? (circle number)

NEOY O L o o o aw w w sas in Soggmmnmmnut;_*a__uA Great Deal

A \
1 @ @g‘ (1) 5 (&
How would you rate this workshop? (ciycle number)

Terrible«w=~mmwmw st i s e o s e s Excellent

T@'\PD%, @) 5 ( .;t‘*) é C‘5> *@H\»Mg

16.

I came to this workshop because:
(éi)ibﬂﬁl T?u&\th
Hogh inteesd OF KARTS Teauniny
2/10.17~1(2)
161
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KANSAS ARTS RESOURCE TRAINING STYSTEM

General Assessment for Workshop on ©re “cdro) !654%& !M\FK:\“(‘(M\%;?\\O/\

Given by on the following cates b=\~

Name: Major Arts Area of Lxpertise Y-\ l{)V\.L\\ ;\.r\s
V-Mmusic
\- O

Please rate the quality of the presentation by circling the appro-
priate response: (circle only one response per item).

)

l. Before the workshop my level/knowledge 3 / (\_ N(
in the arts topic of the workshop was: LOW MODERATE HIGH (g
2. After the workshop my level/knowledge 2 |_.QJ/\
in the arts topic of the workshop was: LOW MODERATE HIGH
3. Before the workshop, my own Q AP%SVE J
personal commitment to these NOHE SMALL  AVERAGE A\;B.{AGE HIGH
kinds of arts experiences was 1 2 3 2' 5 =
V2
4., After the workshop, my own o} AngE gi
personal commitment to these NONE SMALL AVERAGE AVERAGE HIGH
kinds of arts experiences was 1 2 3 4
5. Before the workshop, my \ ' | ABé%E é}
capacity to "own" these NON-  LOW AVERAGE opi> o HIGH Vi
-arts experiences (ability EXISTANT
to internalize the 1 2 3 4 5 (i:>
artistic process) was
6. After the workshop, my \ | ABg%E <?¥N
capacity to "own" these NON- LOW AVERAGE o r ol hIPH
arts experiences (ability  EXISTANTY ‘ MR '
to internalize the 1 2 3 4 5
artistic process) was
7. Before the workshop my ' 3 o } (j:)
own feelings of being NON-  LOW AVERAGL nggoﬁ 110’11 32
empowered were EXISTANT 2 3 4 5
8. After the workshop, my \ | ABd%E %;
own feelings of being NON-  LOW AVERAGE oo .n C
empoweted were EXISTANT :
4 2 3 4 5
9. Before the workshop my 2 AEBVE l
personal level/ability ZERO LOW AVERAGE AVERACE IGH (
to be spontaneous 1 5 3 Z ' 5
and to problem solve , -
in this art form was
2§ \
10. I now feel (after this NOT A SOME - TO A TO A<'
workshop) confident that AT ALL LITTLEC WHAT GOOD DEAL GREAT Dl
I can work in these arts ' EXTENTO 7
Q areas without relying L 2 3 4:
FRIC  on "rigid - cookbook" !
e approaches to thu arts ﬁQﬁNﬁ& 1(;2 .



% %Q}D\N\P‘L
Pre-Post Questionaire A«\s/wex/ M

Topic, Girteqg BEducation

Ancwer True or False

_E_1 Cnildren in the gifted programs have no need for the arts because they are high
academ|c achisvers,

,...E.?. All cnildren in gitted programs have highly developed creative abilities and can expand
even further through the arts.

——
_{___3 The arts cen be used effectively to deal with some of the social/emational issues of the
gifted child.

'——*‘—. . I3 I3 I3 . 1 I3 J 1
1 4. Gifted education is considered for categorical reimbursement from state special
education funds.

.E;S. Oifted education is a fri}l that should be reconsidered and cut when funds are limited.

:[:6. The arts can be used to expand the creative imagination of nifted students and ran
address 1P goals and objectives for these students,

Fill in the blanks:

7 Improvisational dr‘ama nan be eyplor‘ed with gifted students tn provide_ M,QAM_D‘H 071an

Mi& o (AC,QCQLW@} - '

| r

8. TheBreative arts address the QI}'IML_Q M&Am&s_ _ q ¢ C'_/
learning styles and needs of gif ted students.

9. Gifted students have et tonak __M— %_Q_Qii%

special needs.

10. The education system can explore the potential of the arts for i1fted education by. /)4

BEST COPY AVAILABLE
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Pre-Post Questionaire a,waw-‘w %Q\uﬁ‘

Topic: Early Childnhood Education

Answer Trye or False:

_.E._l. Early Childhood education can utilize the arts to teach the basic only rarely.

/
__1 2. The housekeeping area is a natural place to introduce drama.

st
.3 Storytelling, drama and movement can flow together to emphasize acagemic topics.

..E_4. The visual arts should emphasize «ne "right" way to draw or paint objects.

_E_S. Movement should only be done outside and is disruptive to the classroom if allowed to
happen indoors

_E_S. All children are on the same developmental level at the pre-school age.

Fill ip the blanks:

7. Pre=school children draw and paint at their own-d.u&&?fm&\@vgrﬁlmﬁ .
g, The_%’f_Qﬂéﬁ_of the arts is of equal value tc a preschoo] critid as teaching the

proper Technigue

9. The purpose of early childhood education is to provide gé._qu_.:éQaaQ ,e,wovhm

I I YN W NI W W W AN He N W NN NN NN

10. Please list five (5) ways the arts can encourage growth in social, academic and amational

Areds.

M OLU\QMLO 00.th @tw KL@/\@AAJ\(’L 10 1L it
%‘MQQ as Wus (owea0) ¢

6 Choldine i 4o Ble aeun 66}\@ man

QO/V\C,LAJS Sin el as QJL(.LOQ,(S LaTans” 4 %mela@l

(PfouLoQM/\ Q% 5 and. l()wdls /br& msm
PPO/V (/U“@V s on A “PUUVLQLV (,U»\CQGQ

4 (oo Mﬁ)/’u‘acg«(;% Had 13 vl ed
J.i";n_ prouwes “rha ehuld (s o+ ma’/\&
<O +s oottt o <l b ethesim 184
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POST TEST 3
TRANSI'-’IONAL COMMUNITY WORK SETTINGS

CHUCK TERRELL
June 15, 1988

IR TSN I T PR o AT S Uy TN ) WA I

1. List the four key elements of Transition:

2. Write five services listed in the Individual Transition Plan

3. When are individuals referred for Transitional Planning?

4. Y wu need to focus on what four domains when developing a students Transition Plan?

- —

5. What groups are targeted for Phass | 1.T.P. planning? *

_ ERIC 165
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WORKSHOP EVALUATION

pate__ (o ’ | (o |<§<A Location_ KDV H

1. Objectives IR
Were workshop objectives clear? loues Did they meet your needs? '7-%@ \-blonk,
Suggested improvements:

ANFrernoon falk SRSSION VOO t&m*e&, MO re.
N0 VRNV~ exce\\ent Yo,

2. Materials

M
Did materials fit objectives? %~ %gﬁ Are they meeting your needs? \.,cnl |
Suggested improvements: "W'mﬁa_

\- yesINO

3. Staff (,,AL. )-Doth
Was the presenter thorough? }- %gs Mor contradictory? -blonk

Suggested improvements:

4. Participants

How well did the presenter relate to your needs (conten or personal)?
som\s%msimmwhkonw& Qms\uce\c‘-% &afwno%mmowmf\*
{

od— very in e — OK = bereSiled ¥eom personal aspechv
Qs W a6 RN | AYormaden OGS IS

Do you want to bécome better acquainted with other participants? (- g‘c‘

Suggested improvements: =Hlen

5. Structure

Are group size and composition helpful to learning?_%—\4e3 ¥
Are physical arrangements for group work appropriate?ge-54g§ kcsrwd O

Suggested improvements: :
W or. \ch,\&us Yo Inave, +ha Co\.(.i\r\ﬁ"
Cine bune. cur Conditones

6. Media/ Audic-Visual \~ N/y
Are learning aids appropriate? (s Supplies afequate? "l:_;llﬁ, I-N/A
Suggested improvements: FOlonk

Pope tore 0on 30F ug loast Sessiion do 4o cg.u\,o»\i*j of
moderiod ondl eneryi o use Mmedion 1o & ¥pess Sell
7. Future Neecils 4 additional 1 4824 es & NO \
Have you discovered a onal learning needs?lip~ueS A« < -
o5 bilites Forexrtension oF kab Ssc,&\w\ Yo wibWita~ Gﬂ“&m*q“ Shudy \
~l Yo~ a\™

What? _
T%%mrvwa%kl O o My Scheol S for possible, gpe

W\ Seryrdud

Was pace of learning activities appropriate?jZ*;—%Qﬁ \“"W\Cﬁ\-\j
Suggested improvements:

8.

| ‘ 166



10.

11.

12.

13.

14.

15.

16.

Methods . .
Whictbtype of l,earrgng activities worked best? Cose S ,
OF ARrormaYioN = N ONORION Y ARG VW REY = QesdorioNn on

expaieniioh~ M =S loud Wodsonsinput .
Which encountered problems? Obfervodion WS Short ond non-direcked:
Lechure, Y oneraoe oduly Mo nhon SEen 1S 13 minite ST None.

Energy/ Attention | =0 K \=More,
Are more/fewer breaks needed? %~NO Zblonk

i

2~ Dlonk,

Was your ener or attention lower at certain times?4- \— NO
d 6&&\»‘*?\?\030&‘ Yer-\uwAaon- 500 w\& OF by m

When? a2 X S \\Jﬁﬁ\% LL\()N;&:&\(WL - D&)S“\f\o‘\) 2120 Session

Why? ngz% %‘ Aed aneneraun= 3 heodoches = Page uxs YooSlow =
Needed Yo mpue =

Climate
Is the overall climate or mcod of this workshop supportive of your

learning? o~ e I AL
Suggestions:

Dates
was the scheduling convenient for you? 2-OK 3>~we<...'35'b\m\<\
Suggested improvements:

Coomants; O~ Good |
Freelunk observadionel Set-up

Suggested improvements:

Will you use information shared during this workshop when you make
presentations? (circle number)

Never——=====c=w= SOME-==mmm—a A Great Deal

1 2 3 @ ® é 2~ Dlonk
How would you rate this workshop? (circle number)

Terrible-=-wecmmrom e s e wmmm e m épxcellenﬁ

1 9 3 A @ @ 2~ Dlonk

I came to this workshop because:

2/10.17-1(2) 167
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KANSAS ARTS RESOURCE TRAINING STYSTEM

General Assessment for Workshop on Sune Mo ks LD mMovement
Nudeen y Colzon o ! '

Given by $ice.tt0iov on the following dates

Name: | Major Arts Area of Lapertise l—{-\);()u\(Q Neds,
3~ Music
\ = LD

Please rate the quality of the presentation by circling the appro-
priate response: (circle only one response per item).

l. Before the workshop my level/knowledge ] U RY
in the arts topic of the workshop was: LOW MODLERATE IHIGH
2. After the workshop my level/knowledge Q © <§£§9
in the arts topic of the workshop was: LOW MODERATE HIGH
3. Before the workshop, my own 2 ABS%E L BX
personal commitment, to these NONE SMALL  AVERAGE AVERAGE HIGH
kinds of arts experiences was 1 2 3 ;* 5
4. After the workshop, my own ABCL)'\VE y -
personal commitment to these NONE SMALL  AVERAGE AVERAGE HIGH
kinds of arts experiences was 1 2 3 4 5
5. Before the workshop, my jo) 2,
capacity to "own" these NON-  LOW AVERAGE igg\ﬁc‘s nron (22
arts experiences (abhility  EXISTANT
to internalize the 1 2 3 4 5
artistic process) was
6. After the workshop, my ) ABS%E Y 'TEE;:
capacity to "own" these NON- LOW AVERAGE AVERAGL HIGH
arts experiences (ability  EXISTANY ' B
to internalize the 1 2 3 4 5
artistic process) was
7. Before the workshop ny \ > Q2
own feelings of being NON-  LOW AVERAGL QSSXX% 16l @
empowered were EXISTANT 2 3 4 5
8. After the workshop, my &+ (o
. own feedings of being NON-  LOW AVERAGE :\%g\ékcn HIGH @
empoweted were EXISTANT -
1 2 3 4 5 —
9. Before the workshop my \ ABéeE’ .
personal level/ability ZERO  LOW AVERAGE AVERACE  BIGH —53
to be spontaneous 1 5 3 ; : 5
and to problem solve _
in this art form was
, Y L
10. I now feel (after this NOT A SOME~ TO A TO A
workshop) confident that AT ALL LITTLE  WHAT GOOD DEAL GREAT
n7~ I can work in these arts EXTENT
omn  Areds without relying 1 2 16% 3 4 5
on "riaid =~ cookbook! e



Learning Disabilities

Onswer Shae

() 1. Children diagnosed/identified as learning disabled have
low intelligence?

T (F) 2. Identifying children with learning disabilities is easy.
T @ 3. Children will outgrow their learning disability.

T G) 4. All Children with learning disabilities have perceptual -
motor difficulties.

5. Optometric training, food dyes, Feingold diet, and Jm "&
neurological recrganization are_{A% omd. M LM \.LA

6. Another term for "learmng how tL learn" is ﬁl_ﬂ_c%ﬂ Q‘L&M\M)

7. The most popular program in public schools is _Q&Q_ﬁ& —
Ausnlled o L8 Resbaner irom 0

(T) F 8. The field of learning disabiliies is relatively young?
@ F 9. There are generally more boys than girls in an |.d. classroom.

@ F10. Written language and more specifically spelling is the major
academic skill deficit in l.d. children.




9. Methods .~ o .
Wwhich type of learning activities worked besi? w_gq-gr@u,,,\;,_&wrg

. N SCNEENON) = ALt TR OF Lad Y PPAMAY RN Rt N NI ot
\CALOE @ J '
Which encountered problems?ﬂgmggg¥~iﬂmﬁ@iu—"\Pcﬁmwtf

10. Energy/ Attention _ _ o
Are more/fewer breaks needed? (=NC ATEVLENL S ot

Was your energy or attention lower at certaln times? {3-NC h&tis

o -~ " ' v '~ -:‘ i .~
When? T \'\Q\l‘};_* O ATV A %&f,‘ VOGS, LY ‘lr\, AR

Why? T ove Sie S e,

11. Climate
Is the overall climate or meod of this workshop supportive of your
learning? T--Uez, S-hlony, '
Suggestions: '

12, Dates
was the schoduling convenient for you? gﬁ;ggﬁ, Qy(3§i
Suggested lmprovements: K :
Contlict “‘}/ Pracs Eyendie Oith o i Gt £ NI :‘T}"u ‘}

13. Facility
Comments: . .y
G’C(‘.I‘CQ‘-““W NaYS "\,‘J.;""‘:(& f’ U:&‘ ‘ - N;(z [P S ST Comera O w:.‘ o N

e e e Ve wlade &0~ Sk,

suggested improvements:

14. Will you use information shared during this workshop whern you make
presaentations? (circle number) |

NEVEL = nce e e e SOMEwwwmm——a Smme——- A Great Deal
- | N
1 2 3 ' (‘fﬁ‘) (5> { 6) S Dlen i,

15, How would you rate this workshop? (circle number)

Terrible=wememme mom e s ~w-w-Eycellent
g .
1 2 3 (f‘ 5 @ﬁ o= Dl

16. I came to this workshop hecause:
() DRCTEMAAc =~ T recdido Continue. Grofensone and
(pszsw'scr\u\ ( 3?0\_0"(‘/\-"'«‘ Tovoestediin 0 wnd i'*‘ét‘}.&’-\rw& “or KARTS |
| - Y end ,nl\. Ll o
WARTE Regon @y, 17-1(2)
ERIC 171
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WORKSHOP EVALUATION

Date F’TM Q(//?/S% : " Location RSV H

1. Objectives  A=four
Wera workshop objectives clear?_m_ *:5 Did they meet your needs? |~ &%g_;s
Suggested improvements: _
Just o be.cyr\
2. Materials -0k

Did materials fit °bje°flves?&fW%ﬁb Are they meeting your needs? |~ yeS
sSuggested Jmprovements. "
’ R AL S sUEY B SRR AR {T\O“"ﬁ"\:‘g 0‘} V\\Wg&c\auk‘s
Bordours \;_)QOK hhs, CoSe ":m&\ﬁ nro. helpha

3. Staff Ao
Wwas the presenter thorough?'] VConmstent or contradictory? \” Dlo {- Dlmx"
sSuggested improvements: & mm—

4. Participants ! '
How well did the presenter relate to your needs (content or personal)?

- @veen el Goodlexgitent: uitert (6 Fo saptiona v well on poth levels -

Do you want to become b&tfer acquaintod with other participants? LS
- Suggested improvements: \~

5. Structure
Are group size and oomposition helpful to learning? S

Are physical arrangements for group wOr K appropriate? “ 4@&;
Suggested improvpments° ,

6. Medig/ Audio-Visual

Are learning aids appropriate?’ 7~5’g Supplies adequate? ‘.o e 1= O
Squested improvements:

. @\uo\\‘uj wor k. Samnple

7. Future Neads
Have you discovered additional learning needs?’/ 54?:

what? Coses %I&&n__&mv’du})rk oA Ao oV reodin G\~
MR (Miem‘s wSecl 4o Amtument ¢ in Selbe OO XTLNL TS

8., Time "tor< f*cgw\u TN g BN EEA IATION abhow D/CP, MO

Wae pace of learaing activities appropriate? 25, A~k
Suggested improvements: 5“%" | blenk,

Tores 10O ShorY o Mederiol ~ {,j Q& Ceoncss N\oJ@LQ
c,\\)‘ur"c?mc. )Qor Ty nYe cinr«:qof\ han \Ner(‘.’, 1~ Q. - T4 wud v\Qrthum
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KANSAS ARTS RESOJURCE TRAINING STYSTEM

General Assessment for Viorkshop on @vc, \SQLx\\\O(\&\TCu\\f\\r\C\/V\e Qecx(c\f\ ):" <
\,\| U“(/\ A
Given by Woetneke /Al c.on on the following dates K[LXT\%fG
d i

Name: Major Arts Area of Lxpertise o- NUSc.

fy*d&n;u&’ﬁiyb

Please rate the quality of the presentation by circling the appro-
priate response: (circle only one response per item).

l. Before the workshop my level/knowledge Li R
in the arts topic of the workshop was: LOW MODLERATE HIGH
2. After the workshop my level/knowledge S 3
in the arts topic of the workshop was: LOW MODERATE HIGH
3. Before the workshop, my own | ABSLB
personal commitment to these NONE SMALL AVERAGE AVERAGE
kinds of arts experiences was 1 2 3 A'“
4. After the workshop, my own \ ABO%E
personal commitment to these WNONE SMALL AVERAGE AVERAGE
kinds ¢of arts experiences was 1 2 3 4
5. Before the workshop, my A ABgVE
capacity to "own" these NON- LOW AVERAGE AVERAGE HIGH hfﬂy
arts experiences (ability EXISTANT
to internalize the 1 A 3 4 5.
artistic process) was
6. After the workshop, my ABé@E 3
capacity to "own" these NON- LOW AVERAGE vl LTGH 0’4%
arts cxperiences (ability  EXISTANT ' B
to internalize the 1 2 3 4 5
artistic process) was L
7. Before the workshop my i _ H
own feelings of being NON= LCW AVE&AGU QSSKKGE uudl(:;q
empowered were EXISTANT 2 3 4 5
8. After the workshop, my 3 -
own feelings of bLeing NON-  LOW AVERAGE R OPRAGE HIéH'(E%é
empoweted were EXISTANT :
1 2 3
9. Before the workshop my | , 4
personal level/ability ZERO  LOW AVERAGE A0D- ﬁIGH(FAJQ
to be spontaneous 1 5 3 ; ' 5 6§1
and to problem solve _ ;
in this art form was
/ 4
10. I now feel (after this NOT A SOME- TO A TO A
workshop) confident that AT ALL LITTLE WHAT GOOD DEAL GREAT Q A?
I can work in these arts EXTENT
o areas without relying 1 2 3 1 5 %)
FRIC on "rigid - cookbook" -

aprroaches to the arts
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KARTS Pre/Poiit Assessment on Arts Resources

Prepared by
Frances E. Anderson, Ed.D.,ATR
Professor of Art
Illinois State University
Normal,Il
For June,17,1988 Presentation
Kansas School for the Visually Impaired

Name or identification number date

1. Three major computerized data bases through which one may £ind
information on arts for the handicapped are: (circle one option)

1.Educamp, Artsinfo, ERIC
2. ERIC, Psyinfo, Educomp
3. Psyinfo, CDI, Educcap
4. Psyinfo, ERIC, Artsinfo
5. ERIC,CDI, Psyinfo
6. none of the above
2. The computerized data base that includes a comprehensive listing o

over 50 thousand educational <ucuments, journals and grant final
reports is: (£fill in the blank) .

3. (circle)True or False: The majority of published data related to
arts for special needs children may be found in the Artsinfor system.

4. (circle)True or False: There is an established format for reporting

case studies that is generally accepted by the American Art Therapy
Association.

173



5. The most convincing arguements for justifying the arts for special
needs students to a school board will be in the form of: (circle one

option)
a. Quoting hard data research studies

b. Citing one or two subjective case studies that really
demonstrated child change

c. None of the above

d. aand b

6. Briefly explain the Greene and Hesslebring study and why it is
important to justifying the use of art in the classroom.

7. The first comprehenusive review of the research literature was
undertaken in 1981 and is titled A Review of the Research Literature
on Arts for the Bandicapped: 1971-1981. This review is till in print
and may be purchased by writing to:(circle one option)

a. the author

b. the resocurce center at the KS School for the Visually Impaired

¢. Sterns Book Store in Chicago

[2

te

. KS Very Special Arts
f. Very Special Arts/USA in Washington,D.C.

g . options a,c, and £

e 174




8. A gocd source of publications on arts for the handicapped is:
(if you wanted tn purchase them) (circle one option)

a. Very Special Arts/USA in Washington,D.C.

b. American Art Therapy Association national office in Chicago

c. Music Educators National Association Office in Washington,D.C.

d. Sterns Book Service in Chicago

e. University of Kansas Bookstore
9.0ne basic reference in the visual arts for the handicapped that
would be appropriate for parents and laypersons is: (circle one
option)

a. Art for the Handicapped by Anderson,Cochado and McAnally

b. Approaches to Art in Education by Laura Chapman

c. Preparation for Art by J.K. McFee

d. Beyond Creating by the J. P. Getty Trust

e. none of the above

f. all of the above
10. Cite one basic text in music for the harlicapped child that would
be approprite for parents/and laypersons (give title and author).

11. Of the two basic special eCucation texts- (a)Kirk, S. A. and
Gallagher, J.J. (1986). Rducating Exceptional Children (5th ed.)
Boston: Houghton Mifflin, or

(b) Hallahan, D.P. and Kauffman, J. M. (1988). Exceptional Children.
Introduction to special edncation (4th ed.). Vew Jersey: Emylewood
Cliffs.

(1) which would be more appropriate for parents and laypersoris?
aor b

(2) which would be more appropriate for arts teachers/therapists?
a or b.
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WORKSHOP EVALUATION

Date M (]//8/3 5 - Location \(SQ\J H

1. Objectives * :
Were workshop objectives clear?7 ~{f¢s Did they meet your needs?-/“#;gs

Suggested improvements: t

2. Materials

Did materials fit objectlves? 149.5 Are' they meeting your needs?lg_es
Suggested improvements:

3. . Staff

Was the presenter thorough? Qons&%tent}or contradictory? l’l))Mk

Suggested improvements:

4. Participants
How well did the presenter relate to your needs (content or personal)?

(2D both good (8 veru well

Do you want to become better acquainted with other participants?%%
lonk_

Suggested improvements:

5. Structure
Are group size and composition helpful to learning? 7~¢€S

Are physical arrangements for group work appropriate? Z"(‘zﬁs
Suggested improvements:

6. Media/ Audio-Visual

Are learning aids appropriate?z QQg Supplies adequate? Z—f{e‘:‘;
Suggested improvements:

7. Future Needs Z"b/‘v’k
Have you discovered additional learning needs? ’ﬂCS

Was pace of learning activities appropriate? Z"# &S
Suggested improvements: ' Con

Q. 176




10.

11.

12.

13.

14.

15.

16.

Methods

which type of learning activities worked best? MZ__M@!Q

xCa\lank) ¢\ W1 kg ,QLD‘.‘IQQNAEM o bivtd 1)

Which encountered problems? ¢\oee\ -
mﬂi@ﬁsw&@\%chss
Energy/ Attention S blhnk.

Ar.- more/fewer breaks needed? R-QKR "H“-ﬁ YO

Was your energy or attention lower at certain times? W-NO 9"‘1@3

When? _s_dﬁ_msmﬁgm%jg trpelevont dodai\s = Nder luncin

Why?

Climate
Is the overall climate or mood of this workshop supportive of your
lear~ing? b~yes
Suggestions:

Dates
Was the scheduling convenient for you? (o~ Ued
Suggested improvements:

wNe yoishe® yoe could owve V\ox(& WUy 2 d i for € ol

Presente in . o
Facility

Cowments: Greonk -~ ComtortoolL BPacL —

Suggested improvements:

Will you use information shared during this workshop when you make
presentations? (circle number)

Never—====c=<acw Some-=======- de———— A Great Deal
2 t = blnk
1 2 3 ® ®

How would you rate this workshop? (circle numher)

Terrible-=-==—cmccccccrcccccn e wccn—— Excellent

Y -
1 . é . @ 1-blank

I came to this workshop because:

DORC Trosnvey - T reeded 1

2/10.17-1(2) 7%



10.

11.

12,

13.°

14.

15,

16.

Methods !

Which type of learning activ1t1es worked best? E_meiroﬂ:__Mﬁ!g

Which encodntered problems? m\%wﬂp_&pmqmm_l&cﬁax_

’Energy/ Attention ' S blonvk.

Are more/fewer breaks needed? ~OR \‘W‘-& YA O

Was your energy or attention lower at certain times? \‘-NO Q‘%Q’S

When? mmm%m_mw

Why?

Climate

Is the overall climate or mood of this workshop supportive of your
learning? . '

Suggestions: \

Dates
Was the scheduling convenient for you? (o—Ued
Suggested improvements:

NS yoishe® uie could .
Presenher 1 oo W howve. inadd e Fipne for eocin
Facillty

Comments : Greay- Comfortolol Bpoace —

Suggested improvements:

Will you use information shared during this workshor when you make
presentations? (circle number)

Never=====mm=m== Some-==~v=wm—w= ----A Great Deal
2 2 t - blonk
1 2 . ® © ©

How would you rate this workshop? (circle number)

Terrible-=--—cemccc e c e c e Excellent
o , ' , S \-blenk
1 2 3 5 6) |

I came to this workshop because:

:))DQC Tmmvg T reedad I

2/10.17-1(2)
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Nl Qs Nyswers,

NAME DATE
TRAINING SESSION: PREVOCATIONAL/VOCATIONAL ARTS
TRAINER: HOERNICKE

PRE1EST

Please respond to each of the following items.

l, A good source for quickly reviewing a great numbgr of .

jobs gnd tasks assgciated with those joba  j
_M%_QQ&LGAQM_L _QC_VMM}'%O&?‘M
2. A good approach to assessing a studentc vocational F%JAAQQ.kyatﬂy

potential for a particular job is
S

3. Personnel who provide vocational assestment in special

education ,(in Kansas) are usually certified by ,-
_ No ome lo (ot . e Qwa

4. A students vocational interests méy be categorized as

B._ ol R

5. The Kansas State Plan for Special Education mandates that
vocational education for special education students be
provide.. by special education personnel.,

A, Frye '
\\P. False )

6. A worker function code of 063 is an indication of a job

which is probably appropriate for a person in the mildly
mentglly retarded category.

A. e
B. False

7. The worker function code for Sculptor is: Cj}lb.~[ K
3.

A vork sample should be ,developed from the reults of a
=t mﬂéj&‘S
9. Two critical factors of awork sample are:

10. The ARTS are an appropriate vocational aspiration for
students with disabilities

T T
( A. True )

railse
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Toro\ ¥ 7

VO i e e et N

KANSAS ARTS RESOURCE TRAINING STYSTEM

General Assessment for Vorkshop

Given by

Name:

Please rate the quality of the presentation by circling the appro-
(circle only one response per item).

priate response:

Protessona) Geowin

on

CW

1. Lefore the workshop my level/knowledge

in th. arts topic of the workshop was: LOW
2. After the workshop my level/knowledge
in the arts topic of the workshop was: LOW
3. Before the workshop, my own |
personal commitment to these NOHE SMALL
kinds of arts experiences was 1 2
4, After the workshop, my own
pecsonal commitment to these NONE SMALL
kinds of arts experiences was 1 5
5. Before the workshop, my )
capacity to "own" these NON=- LOW
arts experiences (ability  EXISTANT
to internalize the 1 2
artistic preccess) was
6. After the workshop, my
capacity to "own" thesc NON=- LOW
arts cxperiences (ability LEX1STANT
to internalize the 1 2
artistic process) was
7. Before the worksliop ny
own feelings of being NON=- LOW
empowered were EXISTANT 2
8. After the workshop, my
own feglings of being NON - LOW
empoweted were EXISTANT
1 2
9., Before the workshop my /
personal level/ability ZERO LOW
to be spontaneous 1 2
and to problem solve _
in this art form was
10. I now feel (after this NOT T A
workshop) confident that AT ALL LI"TLE
I can work in these arts
o areas without relying 1 2
“RICon "rigid - cookbook™" .
mmmE approaches to the arts lbU

L g

- e e

p)

AR 4

on the following cates (,/_/8'/?? |

L Musie

MODERATE  HIGL
7
MODERATE  HIGH
. ABOVE
AvERAGE AVERAGE
3 4
A ABg§E
AVERAGE  pynRAGE
3 4
AVEéAPE ABOVE
> AVERAGE
3 A
/ AGOVE
AMERNCE Ay 1At
3 4
/ g
L ADBOVE
AVERAGE  popba o
3 4
ABévn
AVERAGE  pyERAGE
3 4
/ _ ABOVE
AVERAGE pummsCE
3 4
3
SOME- TO A
WHAT  GOOD DEAL
3 4

Major Arts Area of Expertise@_ﬂw\Af‘ﬁ

&

HIGH

S
HIGH
5

1
HIGH

5

&

TG

n1GH
5

6

HIGH
5

HIGH
5

&

TO A
GREAT
EXTENT

5

@3

®
&
&

&



Appendix D

Compilation cf Needs Assessment Data Given at Close of Third Year of
KARTS
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Kansas Arts Resource Training Syster (KARTS)
District Resource Coordinator

POST WORKSHOP TRAINING NEEDS ASSESSMENT
YEAR THRER

Compilation

Directions: Please complete this form by BLOCK PRINTING or typing your
answers giving as conplete answers as your are able. Then, return it
to: Dr. Frances E. Anderson, 31l Orlandn Ave, Nermal, 11, 61761.
PLEASE RETURN THE COMPLETED FORM AS SOON AS POSSIBLE and WITHIR 7 DAY
OF RECETVING IT. THANKS!

Name: ’
last first
Mailing address: ,Clity KS,
street Zip code
Phone # (home) (Work)
(area code) (area code)
Agency and/or program in which you NOW work:
Address: City KS .

zip code
ARFA OF EXPERTISE:

1. Has there been an increase in your areas of expertise in the fine
arts as a result of your participation in the KARTS program this
year?NO__ YES 7

1.2 If yes, please rate your expertise on All arts forms listed below
and note your level of expertise ("B" for beginning, " for
intermediate, or "A" for advanced) BEFORE KARTS 3nd ; «r and AFTER
KARTS-3nd year

Drama(level before KARTS)Beg. 6,; Cur.level:Beg.0,Int.5;Ad.2.
Vis.Arts (level before KARTS)Beg.2,Int.4,Ad. 1;Cur.level:Beg.0,
Int.2, Ado 5.

Movement: (level before KARTS)Beg.5, Int. 2, Ad. 0 Cur.level Beg. 0,
Int. 1, Ad. 5.

Music:(level hefore KARTS)Beg. 3, Int. 4, Ad., 0; Cur.Level Beq.0,
Into4' Mo 3-

Storytelling(Level before KARTS)Beg. 4, Int. 3, Ad. 0; Cur.lLevel Beq.
0, Intoz (] MoSo

Other: (please specify) (level before KARTS)

Current level .



1.3 Has there been an increase in your special education expertise as
a reglult of your participation in the KARTS program this year? No_ ;
Ym L

If yes, please list the specific special education area (content
and or handicapping condition and ages ) and note your level of
expertise BEFORE KARTS and your CUPRENT lLevel)by placing a "B" for
beginning, "I" for intermediate, and "A" for advanced after the
special education area.
(Limit your answer to no more than 5 entries)

Ph.H. (BEFORE KARTS) B (1) ; AFTER KAR'I'S__I(I)

Learn Dis.B (1); After Int..(1); Work with Ment. Hand. beg.(l) to
Ad,.(1); Work with IMH Bey.(l) to intermed. (1) , Parents from
beg. (1) ;to Ad.(1l);Gifted from beg. (1) to adv.(l); Adaptations from
intermed.(l) to adv.(l); Work with Deaf/Blind (beqg. 1) to Ad (1) ; 1D
from beg, (1) to adv.(l); TH from beg. to intermed (1); BD from
intermed. (1) to advanc. (1); SMH from bey. to intermed(l); physically
handicapped from intermed.(l), to advanced (1l).

FEEDBACK ON WORKSHOPS OFFERED DURING YEAR
2. For the workshops listed below, please provide an overall rating of
their usefulness to0 you a. personally and b. professionally. Would

you also please :nadicate on what topics frow each workshop(if any) you
would like to have additional information/training ?

1. Qurric. Devel thru inter- Extremely Very Some Little No

active arts (Arcadia, XS) Useful Useful Use
Personal Usefulness of workshop

(circle one option) 1(3) 2(3) 2 4(2) 5
Professional Usefulness 1(2) 2(3) 3(3) 4 5

I would like more information about:

£

-—-



2. Body Movement-Mettler Extverely Very Some Little No
Ugeful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(1} 3 4 5
{not applicakle 4)
Professionul Usefulness 1{1) 2{1) 3 4 5

I would like more informaticn about:

3. Drama for Classroom - Extremely Very Some Little No
Sanville Useful tUgeful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(3) 3(3) 4 5
Professional Usefulness 1(1) 2(5) 3(1) 4 5

I would like more information about.:

4. DRC Presentations in music, Extremely Very Some Little No

movement and storytelling Useful Useful Use
Personal. Ugefulness of workshop

(circle one option) 1(2) 2(4) 3(1) 4(1) 5
Professional Usefuilness ' 1(3) 2(3) 3(2) 4 5

I would like mere information ahout:

5.Tech. Asst. & Demonstrat. Extremely Very Soms Little No
sessions in music,movement, Useful Useful Use
storytelling & visual art

Personal Usefulness of workshop

(circle one option) 1(3) 2(1) 3(3) 4 5
Professional Usefulness 1(3) 2(3) 3(1) 4 5
I would like more tion abouit:
Q ' ] ’Q ‘é J.




6. DRC networking, year Extremely Very Some Little No
review~Craighill Morarn Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(4) 2(5) 3 4 5
Frofessional Usefulress 1{2) 2(6) 3(1) 4 5

I would like more information about:

7.Guided Imagery & Assess— Extremely Vexy Some Little No
ment-McVey Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1 2(3) 3(4) 4 5
Professional Usefulness 1 2(3) 3(3) 4(1) 5

I would like more information about:

8. State forum-Movement.— Extremely Very Some Little No
M. Canner Useful Useful Use
Personal Usefulness of workshop
(cixcle one option) 1(3) 2(3) 3(2) 4 5
Professional Usefulness 1(2) 2(5) 3(1) 4 5

I would like more information about.:

9. State Forum—-Commnic., Extremely Very Some Little No
thru arts-Curr-r Useful Useful Use
Personal Usefulne.s of workshop
(circle one option) 1(1) 2(3) 3(4) 4 5
Professional Usefulness 1(1) 2(2) 3(5) 4 5

I would like more information about:
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10. Cammnic thru music- Extremely Very Some Little No
Bruscia Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(5) 2(3) 3 4 5
Professional stefulness 1(1) 2(5) 3(1) 4(1) 5

I would like more information about:

11. Pre-Voc,Voc training- Extremely Very Some Little No
Hoernike Useful Useful Use
Personal Usefulness of workshop _ :
(circle one option) 1(1) 2(1) 3(4) 4 5
Professional Usefulness 1(1) 2(4) 3(1) 4 5

I would like more information about:

12, Literature Review- Extremely Very Some Little No
F.Anderson Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(3) 3(2) 4 5
Professional Usefulness 1(1) 2(5) 3 4 5

I would like more information about:

13. How to market yourself Extremely Very ba: Little No
Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(3) 2(4) 3(1) 4 5
Professional Usefulness 1(3) 2(5) 3 4(1) 5

I would like more information about:
Networking




14. Piotography Extremely Very Same Little No
Useful Useful Use
Personal Usefulness of workshop
(circle one option) 1(1) 2(3) 3(L) 4() 5
Professional Usefulness 1(2) 2(3) 3 4 5(1)

I would like more information about:

NEEDS AND PROBLEM IDENTIFICATION

3. What do you currently feel are your three most pressing needs in
enabling you to teach/ train persons in the arts for the handicapped?
(Limit your response to only three.)

1.(most pressing) time (2), supplies

2. (next most pressing) need for central office to act as a clearing
house, marketing and development of opportunities, networking.

3.(third most pressing problem) lack of monetary compensation, more
direct experience with the arts and handicapped children, energy,
public relations/advocacy for the arts.

4. What are the three most pressing problems you are having in
teaching the arts to persons with handicapping conditions:(Be specific
and limit your response to only three).

l.identifying groups of children who need arts, lack of pay for
working with special education and the arts.

2. (next most pressing problem) materials, lack of support of the
local school district.

3. (third most pressing)-in teaching the arts to persons with
handicapping conditions(be specific) lack of time and money, getting
children involved, the lack of a music library and music resources.

5. Has your comfort level increased in any of the arts forms as a
result of your KARTS training this year? NO__ YES 4 . If yes, with
what art form(s) experiences( limit your answer to no more than 5)
has your comfort level increased as a result of your KARTS training
this year?

1. music(2), visual arts, storytelling

2. movement (3)

3. drama, guided imagery, music

4, storytellir (2), music, drama

1R7



5.visual arts(2), integrated arts

5 b. Which of these listed above would you feel comfortable
teaching to peers? all arts (2), visual arts (2), storytelling (1),
music (1), movement (1).

5 c. Which of these listed above would you feel comfortable
teaching to students? all arts (2)visual arts, (2), storytelling
(2) ,movement (1), music (1),

6. With which art(s) forms are you least comfortable ? (Please list up
to 5 areas/or activities):

6 a. personally: music (2), movement (1), clay (1), drama (1).

6 b.in teaching to students: drama (1), music (1), movement(l),
clay(l).

7. Has your comfort level increased in teaching any specific
handicapping condition as a result of your KARTS training this year?
NO__ YES 4 ., If yes please list (up to 5) handicapping conditions
in which there has been an increase in comfort level.

1. blind, visually impaired, physically handicapped, paraplegic,
spina bifida.

2.SMH, multiply handicappud, deaf, blind and visually impaired(3).

3.™H, EMH young adult, severely emotionally disturbed, multiply
handicapped.

4 .FEMH,autistic.

5.hearing impaired.

‘ IRS




8. Please assign a rank order from ONE (top priority ) to TWELVE for
the following items IN TERMS OF YOU OWN NEED FOR TRAINING : Please
assign only one number to each item.

a. Motivating, encouraging students 10, 12, 12

b .Developing student self confidence 9, 11, 10

c. Using a variety of teaching methods__lz, 10, 9

d. Teaching students to read 8. 8. 1

e. Evaluating effectiveness of 1nstruct1m 4, 4. 2

f. Managing disruptive behaviour amving students_. 11, 11, 9
g. Identifying student needs 1, 1, 1

h. Presenting individualized . learnmg activities 5, 5, 8
i. Increasing knowledge in the content areas 7, 7, 3___
j. Planning instructional activities 6, 6, 4

K. Evaluating student performance or progress . s 2, 2, 6

j. Writing IEPs in the arts 3, 3, 5

identifying student needs was overall no. 1 (both year two and this
year); evaluating student performance or progress and and evaluating
effectiveness of instruction were tied for second. Writing IEPs in the
arts was third. Planning instructional activities was
fourth.Increasing knowledge in content areas fiith. These were the
same top 6 priorities as last year accept no. 2-6 were in a slightly
different order (IEPs in the arts was 2nd last year and increasing
knowledge in the content areas was third last year).)

8.1 Are there any other items that should be included in this
list? Please list them and be as specific as you can.

9. IS there any other feedback, or comment(s) you would like to make
either about the program in general or in terms of any specific
camponent? (Your comments will be held in confidence by the
evaluator).

9.1 May we quote your comments? Yes__ (Please sign indicating your
permission to be quoted)NAME DATE

PLEASE RETURN OOMPLETED FORM AS SOON AS POSSIBLE TO DR.
F.E.ANDERSON, 311 Orlando Ave. Normal,Il. 6176l. Thanks for your time
and effort!!!
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KARTS FINAL EVALUATION

""'NAHF' JQ&M Hzavé/b oA

DATE____(=)9-3Y

1. Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts
with the Handicapped Program.

v

3. What are the areas of improvement you needed to work on in the KARTS training program?
Logo 4.7 W= el IO, N0 e A b lo 2o da. 102407 nee
Qo diiiod wt 4,4g,t o ~{fis ATts, f1hu o Z a
‘ﬁaimku% Gl a.&uuia b O vy ser ans@ales 3

4. How have you reached your goals on improving these areas?

eadbad ; ¢ . , 27 Jfnd

5. _What were the S most important and bensfi<ial aspects} of the KARTS training for you? Please list in order of
W Ndssing , Wtdivo pirh m»a,u_um,b
7 y ’ 0 M:«.ﬂ
i -ul ' Y y "2

__@__bkr_g@uu{u — i)eﬁ,s‘ As.0! M&.u::
; g s WLh pa.&Q'sa 0y adre
©. What were the S least beneficial aspects of the program for you?
m qumf-’ 2 DEds hyvy tht Ddiweiad pieosidgy,...
(3 /Lﬂt’,clul)l figit —Amj'w Usgede v
(3 Foad o /gmua s Licess
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@ Jro el Omf LQM,L > ’
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NAME____Bonnle Burnside

KARTS FINAL EVALUATION

1.

4,

<

indicate three strengths you urought to the KARTS training program and how they have helped you expand t*e Arts
with the Handicapped Program.

I entered the program with experience in adapting the art form of music to_reach chiidren

of many handicapping conditions. I also had some presentation experience and undersicod
the "

of the Arts with the Handicapped Program in Kansas,

2. Please narne at leasl three new skills or strengths you have developed through the KARTS Lraining prograr,

I have been able to fine tune my presentation skills
I am much more comfortable usinz art forms other than Jjust music

I now have a network of people and resources to draw upon when needed

. What are the areas of improvement you needed to work on in the KARTS training program?

Personal and professional growth

Believing in my expertise and knowing I should share it with others

Getting comfortable with Visual Art for myself

How have you reached your goals on improving these arzas?_. I worked with a movement therapist using

movement, dance, and visual art to foster my personal growth and comfortability in

working with others. I took time to really listen, observe, and receive from my

_students which affirmed my skills in teaching them.

. What were the 5 most important and beneficial aspects of the KARTS training for you? Please list in order of

importance.
Training with the "experts" in a variety of art forms

Public and Statewide recognition, possibly natlonal exposure

__Presentation 2rportunities

Networkj g with others in the field around the State

Small group size helped the experiences to be intense and personal when need be

. What were the S least beneficial aspects of Lhe program for you?._The apprentice program

_Paperwurk - pre/post tests, evaluations at the end of each session

Intensive training sessions longer than three days

Weak adaptive strategies training 4 0
134

Q
ERIC paveloping IEP goals in the Arts could have been a beneficlal process with a working

FullToxt Provided

ERIC.



KARTS FINAL EVALUATION

NAME_ ot DoRt iy
'
DATE__ C’/ B&
1 Indicate three strengths vou brought to the KARTS traning program and now they have helped youy expand the arts
with Lhe Hendicapned Program,

| . | .
S\\&S&\%&\; e \s'\\m\,,f%\k Ao e KARTS \:mma\gmx ey cr

\\&\.;\; v N (\DM\\L b\ Q(xxk asds QIOSETD uf{&%\.mib(s“(\h&:b An g(s_i\\\&\x X S ’ QA
.

~An) W Q\;\.isl\\\\\ Ao e whe) und wwe AT o\ Ao p} Wangt Ao
w\h*&ms Gresordrashic s do Sdust, 1 voen kalugadh v ‘Q*¥Q‘>‘\é~\:\r% R 'elxmg-\gi\rv\\

Mease name at eact Lhree new skails or steengths viou have developed Lhrounh the KART LAty program,
___m»_gm SJ%\BQ@(Q\S \ o o&\\\&m\m &\ ‘\% \mx&\ The  XRRYTS
‘u'\'\\\\[‘}\‘ A
\
S % WAy a '293.. Cnalocnn O\ ™ N L \
o)

S, Whaal arg the areas of improvement you nesded Lo work omn Lhe KARTS tr aming proaram’s

r. A

\ WA o \\3‘*@3\3&3&‘_ RSO k."qo.\\\&q(z\nrl e o&{ "R.& o) Geesss @\"K&m\&

N
GQT (‘N\% AW - SAVANN OopnaNndig & OS(" hemedss e QQ, \\i\C& c.mc\xp\\ QS O.N\Q\\

\'m;“ag_ Q&M\:\B 3«0, \m\ BNV \'f\\_v_\:}Q &L\ Q \N‘,_) \\‘N\_\):) SL&%.% o lr\ .

<. Huw have you reached vour Qoals on imiroving these areas?” \x C\\&m\'\&‘mﬁ\ Mo koS mwmmm\w&
/

m.m\\’(\y MEOWITS paTaaNs, Q&\\&Sﬁw AR —\Sm. an._\x\ W\SX ot

mm&%&@\%\ Ao O x\%q. AR \ms\msmx .

Wm \\Q§®®O\ GAroaT™ .

441

. What were the 5 most important and bereficial aspects of the XARTS traimng for you? Pluase hst in order of
impartance.
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KARTS FINAL EVALUATION

NAME "/ﬁ = N\Prq/Ne>
DATE (oll‘/ /ﬂ/

1. Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts
with the Handicapned Program.
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4. How have you reached your goals on improving these areas? W
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. What were the 5 most important and beneficial aspects of the KARTS training for you? Please list in order of
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€. What were the 5 least beneficial aspects of the program for you?
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KARTS FINAL EVALUATION
g ' —tT - BEST COPY AVAILABLE

NAME_ /OlQOL' /\ \ow /L’Lbc'va):QC»l\
DATE June 2?, 1985

1. Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts
v th the Handicapped Program.

1. a variety of experiences with Special Populations, 2. training as an art

educator (XK-12), 3. a willingness to listen,, try new experiences, and learn

(both personally and professionally).

2. Please name al least three new skills or strengths you have developed through the KARTS Lraining prograrm.

1, a "comfortableness" with arts areas (previously unknown or limited/guarded

experience), 2. an awareness of personal growth in the arts as well as profes

ional growth & readiness, 3. a sense of self & a stronger sense of direction,

4. the friendship and mutual understanding of 10 other committed individuals,
5. What are the areas of improvernent you needed to work on in the KARTS training program?

1. understanding, familiarity, and knowledge of various arts areas (movement,

music, and drama specifically), 2. awareness of the impact the arts can have

an individual, 3. the presentation of a "professional" self, 4. knowledge of

the overall system and how it works., ; " .
4. How have yoy regched your goals on iproving these areas? Most of my “"goals" were not conscicusly known
at the beginning of the training. I was oriented to become involved and learn more about the

overall program through the regular training sessions. However, much more occurred. By the er
of the first complete year of training I knew so much more about the program and its potential.
If I became goal-oriented, it was to gain as much (both professionally and personally) as I
could within the remaining time of the program. I was able to become "honestly" involved in
each session, absorbing and processing what I could handle. Being able to .EXPERIENCE wacs the
best learning procedure for me. Hearing/seeing/feeling & sharing with others also had great

. What were the 5 most important and bereficial aspects of the KARTS training for you? Please list in orderl/3tue:
impartance. 1.  Personal growth & developed awareness of self and therefore, and increased aware-

wi8s-0of patential 2. Persaonal & profegsional rp]1t4nnqh1nq4ulth_JLLJJLJndluldnals_posess1ng
similar appreciation and value of the arts. 3. An increased "comfortableness" and knowledge of
warinig arts thrnnnhiexnpr1pnﬁp—haqu expasure. 4. An aoﬂu1rpd collection of reference & re-

source material and personneLkelated to the five arts areas as well as various types of special

needs_and/or handicapping conditions.. 5. The sensed and stated awareness (of others) of accept

ance, respect, and encouragement....of being valued.

(4]

b. What were the S least beneficial aspects of the prograrn for you? 1. Time demands (away from family and at
times in comflict with other responsibilities), 2. The loss of two or three DRC's and an in-

ability to resolve the lack of closure, to re-establish a relationship (thought to be valued),
and to really have an acceptance of each person's decision. 3. Limited time with presenters was
valued more in retrospect (often, we may have needed more intense training and less break-time

to really benefit as much as pos51ble...maybe allowing some personal or 1nformal one-to-one.
(I_recognize thi ) ¢
I:R\(:Agaln in retrospect, the apprentices should have been involved sooner to also "take advantac

mw=mm experiences with presenters. 5. High expectations for thD continuation/extension of tha r
Without any Conmyodos ortee Cl /ey m Y e rde o - ) R )
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. Whal were the © least benelicial aspects of the program for you?
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- 'KARTS FINAL EVALUATION YL 05 1388
NAME Sharon Loveless |
DATE_ July 1, 1988 BEST COPY AVAILABLE

Vodndicate three sirengthe ywou hrougnt to the KARTS trair. .9 program and how they have helped yau expand the arts
with Lhe Handicupned Frograrm.
Enthusiasm for the art processes I had 2xperienced in Arts for Special Needs individuals

prior to KARTS training.
Willingness to risk personal growth through art processes.

Understanding of a variety of art processes be they grounded in music, the visual arts,

Previous exposure to programing, in other words. dramatic arts or movement
SoPleate tame al el e new skiils or strengths vou have developed throuah the BARTS LA Ly progran
—Confidence in my abjility to be a consultant to others.

Knowledge of the nuts and bolts of presenting successfully involving publicity,
"tiging, needs of target population (how to assess and facilitate communication),
adaptations, materials, skills in integrating the arts, etc

Marketing knowledge.
> : o hals ere . B e et . N .
3 Whal arg the argas of iepruvenent you needed by work onoin the KARTS U QNG progrant

I had difficulty with anxiety or comfort level before groups of people

I tried to accomplish ton much at one setting, overwhelming peers.

I was afraid and unsure as to how tn write IEP goals that involved the art processes

S Fuw have o reachiod vour Quals on ireoroving Lhese areas’

Practice and the receiving of positive feedback have reduced the anxiety level enabling
me to utilize the skills with a wide variety of populations including Lansing Maximum
Security prisoners in protective custody without a guard in the room giving weekly sessir
for six mornths this past year and working with the physically multipl, handicapped at
Ulyses KS and personnel who serve this group at KNI and a blind woman in the Lawrence
Support Group presentation with copresenters. 1 have convinced supervis~rs as to the%*bac

TOoWRG ety the D onest cigartant and Denedioal aspects of Lhe BARTS trarng for wout Fiease nst o grder yi S
Mt nre

—1l. Ongoing training in the arts processes.

2. Awareness of my own personal strengtls through interactions with feedback fr-m a
fellow school district teacher s comments to William Freeman shared with me and my
being reinforced by Roberta Shoemaker on skill level coupled vvith outcomes in art
therapy techniques, seeing Maureen's interactions with staffed BD s-udent artwork
Craighill-Moran's and her reinforcement of my work
3. The opportunities afforded to practice with student special needs populations
of widely varying disabilities and abilities and with KARTS peers‘%rt processes technigq
4. Promotion of KARTS program consultants (mailings, printings, publicity, visitations)

o Wit vigce Whe Toeatt Dene T A @800l D the pranrat Tor wonu®

5. Marketing techaique session and vocational goals (last session) information

Least: 1. T am the type of personality that I want what I want right now and I wish we had
been able to have no resistance to leaving our school setting to attend the invaluable
very Special Arts Festivals. I tried to negoiate mrre than two days off this past

school year and Wichita went beyond this prior to employment agreement so I missed
that session and sobbed in the school restioom.

2., The competitiveness that all of us, in my opinion, are or were largely unware of
as we joined with one another in KAR?S”ﬁnd the pow

v 4

er struggles with Cnergy



valu:bgf the arts in home school districts and gained knrwledge through training of
IEP assessment tools for measurement and how to concretely write up objectives to
remgdiate weaknesses and build upon existing or unknown/unexplored strengths of students.
Olathe School District Special Education Director had view arts as nice §ut not that
important until he saw the results of mainstreaming, academic performance I was asked
to provide training tn the district’'s personnel at the beginning of the school year
(unable to do so as I was completing 15 hours of summer school Gifted Education certification
and seeking a job in this field with numerous interviews scheduled so Bonnie led sessions
without me). My Special Education Director also nominated me for an International
Award for Innovations in Special Education involving the US Dept of Commerce, Paris, France
and Independence, Missouri cosponsorship. This allowed me to document, share photographs
and data with school district personnel.

diverted into the mistrusting, guardedness and lack of good open communication and therefore
respect for one another's work until we began with our sporadic connectedness to make
connections and support one another.

The needing to meet on Friday evenings and being often exhausted after travel and

school load of high stress crisis interventions and pressures to document and teach

all subjects to widely dispersed academic levels of performance. At times I just

tried to copy notes to absorb details of what I was to be aware of, vote on, think about

etc. feeling very overwhelmed. Personal needs for relaxation. were greatly accomodated
however in KARTS programing blessedly

I missed interacting with Betty Wellsbacker, Roberta Shoemaker, Bob Ault, Art Hoernicke,

reduced time with William Freeman and those early on people-Wanda Huffman, Eletra Vanlarberg,

and those who needed to leave our program as DRC such as Judy Heil and dear Auggie

None of this is a fault of nor could have been remediated by KARTS programing and I

missed our last Council session (my fault) I just wonder if all know how much they

have meaat to me personal, professional and to all of us gals?

EXTREMELY BENEFICIAL BUT EXTREMELY FRUSTRATING - bait in magnitude of reading materials,
and other media to grab ahold of and such little time to read with wrrk schedule, travel
schedule and professional activities cornected with teaching workshops and coursework
running interference BUT the sadness of the loss of the second KARTS grant means time
tn organize and sift through the many gifts.

BEST COPY AVAILAGLE
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KARTS FINAL EVALUATION
PEST COPY AVAILABLE

NAME Sherri Boese_

DATE __ June 29. 1988

1. Indicate three strengths you brought to the KARTS training program and how they have h:'ped you expand the Arts
with the Handicapped Program.

I had been involved with Very Special Arts Kansas through the apprentice
) 11 | It L ved 11ent . ining i
. . i , £ ' ] ichita State University.
2. ﬁea%?nz?n‘?e 31' I %H‘n vendme Ay alerenqt?s youpt% & r}evelo d‘%ﬁr ouq%]lw KS’\H'H' 51%'\}@ pﬁ?qrsaslu%y

I believe my presentation skills, ¥hoiigh good from the start have become

more attuned with the audience. I feel that I am more able to internalize

arts experiences on a personal level. I am more knowleahle of arte areas

Rd their relatedness.
What are the areas of inprovenient you needed to work on in the KARTS training program?

Being on time with paper work has and always will be the bane of my

personal and professional lives.

<. How have you reached your goals on irnproving these areas?_ 1 _hired a secretary and am in the

nrocess of moving mv office out of mv home. Hopefully this will leave work

at work and give my time to use my home as a place for relaxation and family.

O. What were the S nmwst important and bereficial aspects of the KARTS training for you? Please list in order of
impartance.

L. Training with the high caliber of consultants was forever heneficia

2. Consultanting at a major Arts Festival

3. Working and sharing with the other DRC's

4. _Internalizing arts areas on a personal level

5. The support and caring of all persons involved with the
KARTS family

6. Whal were the O least beneficial aspecls of the program for you?

l. Time spent on paperwork

2. Working hard for no financial gain

3. Personality conflicts between DRC's

4. Personality conflicts between the leadership 19¢

5. Communication was an ongoing problem, not unlike any other group



Appendix F
Evaluation Forms

(See Appendix C for some of these forms and for examples of the
content measures usad. )
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KANSAS ARTS RESOURCE TRAINING SYSTEM

General Assessment for Workshop on

Given by on the following dates

Name : Major Arts Area of Expertise

Please rate the quality of the presentation by circling the appropriate response:
(circle only one response per item).

1. The workshop experience increased my awareness

in the arts NONE SOME GREATLY
2, The workshop experience provided me with n

skills in the arts - TONE SOME MANY
3. The workshop experience gave me information

that will apply to classroom use NONE SOME GREATLY
4. The workshop contained clear arts content LOW MODERATE HIGH

5. The workshop increased my personal camfort
level in the arts LOow MODERATE  HIGH

6. The workshop increased my professional
comfort level in the arts LOW MODERATE  HIGH

7. The presenter maintained a stimalating
enviroment LOW MODERATE HIGH

8. The presenter encouraged questions and
opinions Low MODERATE HIGH

9. The presenter was knowledgeable in the
workshop topic LOW MODERATE HIGH

10. The presenter explained materials/demonstrated
skills at appropriat: levels for my under-
standing LOW MODERATE HIGH

1l. The presenter gave me guidelines and
specific suggestions for arts experiences
which I can use for developing my own
personal arts experiences YES NO N/A

12. The presenter helped me plan arts

experiences which can be utilized
with my students YES NO N/A

A 201 BEST COPY AVAILABLE




13, The presenter gave me ideas that I can
use in teaching other subjects through
the arts . YES NO N/A

14. The presenter gave me specific arts
lessons and demonstrations of ways to
use the arts with students who have ,
specific disabilities YES NO N/A

15. I learned how to do new arts experiences
(increased my own skill level) which
will help me use the arts in my own
classes YES NO N/A

16. I used the arts skills taught to
create unique/personal products,
or performances NONE SCME MANY

17. I was given specific arts lessons/
experiences which I will use with .
my students - YES- - NO N/A

18. The presenter made the intent
(purpose or goals) of the arts

experiences clear to me YES NO N/A
19. Before the workshop my level/knowledge
in the arts topic of the workshop was: LOW MODERATE HIGH
20, After the workshop my level/knowledge
in the arts topic of the workshop was: LOW MODERATE HIGH
21. My own purposes in attending NOT PARTIALLY TOTALLY
this workshop were: REACHED REACHED REACHED
. 22. The workshop was valuable NOT SOMEWHAT MODERATELY  VERY EXTREMELY
3 g to me personally AT ALL VALUABLE VALUABLE IMPORTANT VALUABLE
gﬂ 23. The workshop was valusbie NOT  SOMEWHAT MODERATLY  VERY EXTREMELY
L to me professionally AT ALL VALUABLE VALUABLE  IMPORTANT VALUABLE
INE
o gg 24. I am more likely to use arts experiences
§ o8 in my teaching as a result of this
workshop NOT SOME- MODERATELY MORE A GHEAT
AT ALL WHAT OFTEN DEAL MORE

25. As a result of this workshop
I feel I can teach/provide
these kinds of arts experi-
ences to non-handicapped
persons ' YES NO N/A

BEST copy AVAILABLE

202



26.

27.

28‘

29.

30

31.

32.

33.

35.

36.

I have taught these same types of workshop experiences tc the following

types of handicapped persons (circle all handicapped populations to
wham you have taught this activity)

HI VI LD EMH ™H PH BD S OHI D-B ECH Sp/L

As a result of this workshop, I feel confident that I can teach these
same sorts of arts expariences to the following handicapped
populaticns (circle all that apply).

HI VI LD EMH T™H PH BD SMH OHI D-B ECH S~'L

I can teach the workshop arts experience to peers YES NO N/A

Before the workshop, my own
personal cammitment to these NONE SMALL AVERAGE ABOVE HIGH

kinds of arts experiences was AVERAGE

1l 2 3 4 5
After the workshop,my own :
personal camitment to these NONE SMALL - - AVERAGE ABOVE HIGH
kinds of arts experiences was AVERAGE

1l 2 3 4 5
Before the workshop my
capacity to "own" these NON- LOow AVERAGE ABOVE HIGH
arts experiences (ability EXISTANT AVERAGE
to internalize the artistic 1 2 3 4 S
process) was
After the workshop, my
capacity to "own" these NON- LOW AVERAGE ABOVE HIGH
arts experiences (ability EXISTANT AVERAGE
to internalize the artistic 1 2 3 4 S
process) was
Before the workshop my own
feelings of being NON- LOW AVERAGE ABOVE HIGH
empowered were EXTISTANT AVERAGE

1l 2 3 4 5
After the workshop, my own
feelings of being NON- Low AVERAGE ABOVE HIGH
empowered were EXISTANT AVERAGE

1l 2 3 4 5
This workshop has made
me aware of the importance NOT A SOME- A GOOD TOA
of my own personal "process" AT ALL LITTLE WHAT DEAL GREAT
in the arts EXTENT

- 1 2 3 4 5

As a result of this workshop
I feel confident that I can NOT A SOME- A GOOD TO A
improvise in this art form AT ALL LITTLE . WHAT DEAL GREAT
(as opposed to falling back 1 2 3 4 ' EXTENT
on recipes) : S

203



37. This workshop experience

"turned me on" (made me NOT A SOME-~ A GOOD TO A

aware of abilities/skills AT ALL LITTLE WHAT DEAL GREAT

I never knew I had) 1l 2 3 4 EXTENT
‘5

38. As a result of this work-
shop, I have gained

increased respect for NOT A SOME- A GOOD TO A
different styles/unique AT ALL LITTLE WHAT DENL GREAT
ways of working in EXTENT
the arts 1 2 3 4 S
39. This workshop experience
has increased my per- NOT A SCME- A GOCD T0 A
sonal investment in AT ALL LITTLE WHAT DEAL GREAT
(excitment about) EXTENT
these arts forms 1 2 3 4 5
40. As a result of my work-
shop experience, I am NOT A SOME- A GOOD TOA
more personally aware AT ALL LITTLE - . WHAT DEAL GREAT
of the energizing EXTENT
aspec* of the arts 1l 2 3 4 S
4l. Before the workshop my
personal level/ability ZERO LOW AVERAGF ABOVE HIGH
to be spontaneous AVERAGE
and to problem solve 1l 2 3 4 S
in this art form was
42. I now feel (after this
workshop) confident that NOT A SOME- A 0 2
I can work in these arts AT ALL LITTLE WHAT GOOD GREAT
areas without relying DEAL EXTENT
on "rigid - cookbook" 1l 2 3 4 5
approaches to the arts
43, I am now more able to
transfer my personal
skills in the arts to NOT A SCME~ TO A TO A
problem solving/creative AT ALL LITTLE WHAT GCoD GREAT
adapting of the arts : DEATL EXTENT
to my classroom work 1l 2 3 4 5
with children.
44, This workshop experience
has made me open to NOT AT A SOME - A GOOD A GREXT
(more vulnerable) to ALL LITTLE WHAT DEAL DEAL
my personal issues 1 2 3 MORE MORFE.
45. This workshop experience ‘ 3
has made me aware of my NOT A © SOME- A GOOD A GREAT HN/A
own needs to work on AT ALL LITTLE WHAT DEAL DEAL
"personal issues" (need MORE MORE
for healing, wholeness) 1. 2. 3 4 S

24
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46. This workshop has made me NOT AT A SOME-~ A GOOD A GREAT
feel more personally grounded ALL LITTLE WHAT DEAL DEAL
) § 2 3 4 5

47. Before 1 can be a good
arts/special educator, STRONGLY DISAGREE, UNCERTAIN AGREE STRONGLY ' N/A

I need to have "my own DISAGREE AGREE
act" put together

48. I am aware of the importance

of integrating my personal NOT A SOMEWHAT A GOOD A GREAT
arts experiences with my AT ALL LITTLE DEAL DEAL
professional work 1 2 3 4 S

49 As a result of this work-
shop, I feel able to make
the transition from
personal artistic involve-

ment to the application of NOT A SOMEWHAT TO A TO A GREAT
these experiences to my AT ALL LITTLE GOOD EXTENT
work with special needs ) _ . EXTENT

populations 1 2 3 4 S

50. I feel that this workshop OF NO NOT VERY IMPORTANT VERY EXTREMELY

was personally IMPORTANCE IMPORTANT IMPORTANT IMPORTANT
1 2 3 4 S
51. I feel that this workshop OF NO NOT VERY IMPORTANT VERY EXTREMELY
was professionally IMPORTANCE IMPORTANT IMPORTANT IMPORTANT
1 2 3 4 5
52. My overall assessment POOR FAIR SO soO (DbD TERRIFIC
of this workshop was 1l 2 3 4 S

53. ;s there any additional information you would like to have? Please camment
if you would like more information.

54. Other Comments:

ERIC R05
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Kansas Arts Resource Training System

General Assessment Of DRC's participation in Workshop
on given by
on the following dates

Name of person completing form: ; Major
Arts Area of Expertise

Were you the presenter of this workshop? NO YES

Please rate the quality of the participants and situation by circling

the appropriate response:(circle only one response per item),NA means
Not Applicable.

1. The physical space and equipment
(chairs, tables, a~v materials) were
adequate for the workshop YES NO NA

2. The participants were eager to
participate in the activities ALL, MOST SOME FEW NONE NA

3. The participants were reluctant

to participate—they just wanted to

observe and not get involved ALL MOST SOME FEW NONE NA
4. The participants were skeptical

about the arts activities and

expressed doubts as to their rel-

evanoe to the classroom AL, MOST ©SOME FEW NONE NA

5. The participant clearly under

stood the intent (purpo: z/goals)

of the workshop ALLL MOST SOME FEW NONE NA
6. The participants used the skills

I taught to create unique/perscnal

products or performances ALL, MOST ©SOME FEW NONE NA
7. I would rate the participants workshop entry leveL as follows
EXTREMELY GOOD? GOOD? MODERATE? FAIR? POOR?

8. I would rate the participants workshop EXIT levelL as follows

EXTREMELY GOOD? GOOD?  MODERATE? FAIR? POOR?

GO ON TO THE NEXT PAGE
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9. 'The participants asked where they
could get more information about the
activites covared in the workshop ALL MOST SOME FEW NONE DNA

10. The participants did not want to
stay until the end of the workshop ALL MOST SOME FEW NONE NA

11. The participants left early ALLL MOST SOME FEW NONE NA

12. The participants took my handout
materials and asked for additional
information ALI, MOST ©SOME FEW NONE NA

13. The participants had come pre-
pared—had read the outside assign
ment ALLL, MOST SOME FEW NONE NA

14, The participants offered add-
itional ideas and methods related to
topics I =nvered ALL  MOST SOME FEW NONE NA

15. The w.ic-icipants stated that the
activities were fun ALL MOST SOME FEW NONE NA

16. The participants stated that
they doubed their students could
dn the activities ALL MOST SOME FEW NONE NA

17. The participants stated that

the physical setup/materials needed

for the activites were too difficult

to obtain for their own classrooms ALL MOST SOME FEW NONE NA

18. The participants were inattentivekP

(did other things during my presentation)

such as read mail, graded papers ALL, MOST SOME FEW NONE NA
19. The paraticipants asked if I could

come back repeat the workshop for other
teachers who did not attend ALL MOST ©SOME FEW NONE NA

GO ON TO THE NEXT PAGE
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20. The participants asked if I could
do workshops for thier students ALL MOST SOME FEW NONE NA

21. The participants asked for bcoks,

films, exhibits, (other resources)

related to the workshop activities ALL MOST SOME FEW NONE NA
22. Overall I would rank this group of participants

a.ONE OF THE BEST I"VE HAD ’

b.VERY GOOD

€.G00D

d.FAIR

e.POOR

23. Other comments




KARTS Pre/Post Assessment on Arts Resources

Prepared by

Frances E. Anderson, Ed.D.,ATR

Professor of Art
Illinois State University

Normal,Il

For June,17,1988 Presentation

Kansas School for the Visually Impaired

Name or identification number date

1. Three major computerized data bases through which one may find
information on arts for the handicapped are: (circle one option)

1.Educomp, Artsinfo, ERIC
2. ERIC, Psyinfo, Educomp
3. Psyinfo, CDI, Educomp
4. Psyinfo, ERIC, Artsinfo
5. ERIC,CDI, Psyinfo
6. none of the abcve
2. The computerized data base that includes a conprehensive listing of

over 50 thousand educational documents, journals and grant final
reports is: (£fill in the blank) .

3. (circle)True or False: The majority of published data related to
arts for special needs children may be found in the srtsinfor system.

4. (circle)True or False: There is an established format for reporting

case studies that is generally accepted by the American Art Therapy
Association.
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5. The most convincing arguements for justifying the arts for special
needs students to a school board will be in the form of: (circle one
option)

a. Quoting hard data research studies

b. Citing one or two subjective case studies that really
demonstrated child change

C. None of the above
d. aand b

6. Briefly explain the Greene and ‘Hesslebring study and why it is
important to justifying the use of art in the classroom.

7. The first comprehensive review of the research literature was
undertaken in 1981 and is titled A Review of the Research Literature
on Arts for the Handicapped: 1971-1981. This review is till in print
and may be purchased by writing to:(circle one option)

a. the author

b. the resaurce center at the KS School for the Visually Impaired

c. Sterns Book Store in Chicago

e. IS Very Special Arts

f. Very Special Arts/USA in Washington,D.C.

g . options a,c, and f



8. A good source of publications on arts for the handicapped is:
(if you wanted to purchase them) (circle one option)

a. Very Special Arts/USA in Washington,D.C.

b. American Art Therapy Association national office in Chicago

Cc. Music Educators National Association Office in Washington,D.C.
d. Sterns Book Service in Chicago

e. University of Kansas Bookstore

9.0ne basic reference in the visual arts for the handicapped that
would be appropriate for parents and laypersons is: (circle one
option)

a. Art for the Handicapped by Anderson,Cochado and McAnally

b. Approaches to Art in Education by Laura Chapman

/
c. VYreparation for Art Ly J.K. McFee

d. Beyond Creating by the J. P. Getty Trust

e. none of the above
f. all of the above

10. Cite one basic text in music for the handicapped child that would
be approprite for parents/and lLaypersons (give title and author).

11. Of the two basic special education texts- (a)Kirk, S. A. and
Gallagher, J.J. (1986). Educating Exceptional Childrem (5th ed.)
Boston: Houghton Mifflin, or

(b) Hallahan, D.P. and Kauffman, J. M. (1988). Exceptional Children:
Introduction to special education (4th ed.). New Jersey: Englewood
Cliffs.

(1) Wwhich would be more appropriate for parents and laypersons?
a or b

(2) Which would be more appropriate for arts teachers/therapists?
a or b.
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NAME .. DATE
TRAINING SESSION: PREVOCATIONAL/VOCATIONAL “ARTS
TRAINEZR: HOERNICKE

PRETEST
Please respond to each of the following items.

1. A good source for quickly reviewing a great number of
jobs and tasks associated with those jobs is

2. A good approach to assessing a students vocational
potential for a particular job is to use

3. Personnel who provide vocational assessment in special
education (in Kansas) are usually certified by

4. A students vocational interests may be categorized as

5. The Kansas Scate Plan for Special Education mandates that
vocational education for special education students be
provided by special education personnel,

A. True
"'B. False . >
6. A worker function code of 063 is an indication of a job

which is probably appropriate for a person in the mildly
mentally retarded category.

A. True
B. False’

7. The worker function code for Sculptor is: -~

8. A work sample should be developed from the reults of a

9. Two critical factors of a work saumple are:

A.
B.

10. The ARTS are an appropriate vocational aspiration for
students with disabilities

A, True
B, False
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he arts add discovery and dimension to the lives of all of us, including special

fmmmmm  needs individuals. Movement, visual arts, music, drama, storyteiling, and
creative writing advance the expressive, emotional, cognitive, sacial, physicai, and life
skills of special students. The related arts integrated within the curriculum can support
student progress towards attainment of educational and therapeutic goals and objectives
listed in an Individualized Education Program (IEP). Active learning experiences in the arts
proces: can: engage the child’s interest, lengthen his or her attention span and on-task
behavior, increase aesthetic awareness and imaginatio~ to respond, interact, express,
create, vwnd enjoy a fuller life. The value of ongoing quanty arts experiences with special
students is avident in the impact on child change in the acquisition and transfer of skills,
rasulting in increased self-confidence, realization of potential, and unc'arstanding of the
unique capabilities of the individual.

The Kansas State Department of Education, Special Education Administration Section,
in.tiated training and technical assistance programs in Arts with the Handicapped in 1980.
As this state-wide effort developed from providing services to a hundred educators, related
services personnel, parents, and administrators, to several thousand, it was necessary to
initiate new approaches to personnel development. it became apparent that cost
effectiveness and self-sufficiency in programming could be achieved by systematizing the
delivery of personne! devalopment in arts related services, resulting in reliance upon
Kansar resources. An advanced comprehensive training program was designed in
response o the identified needs of Kansans, and, after extensive field review, it was
subminad as a grant application to the United States Department of Education, Office of
Special Educaticn Programs, Division of Personnel Preparation. This program, called the
Kansas Arts Resource Training System (KARTS), was funded in October 1985 and today
brings guality trairina in arts related services geographically closer to Kansas schools and
ensures ongoing programming and resource availability through 12 highly-skitled District
Resource Coordinators (DRCs). It is through these efforts that more Kansas educators and
related services perscrnel will become more comfortable, experienced, and confident
with the arts process v integrcate quality arts experiences in the educational deveiopment
of the special students they serve.

(Front cover Lnoto captions read left to nght f-on: the top row )

Tammy Herl, Bonnie burnside. Toni Dort, Sherr Austin. Sharor: Loveless. Joleern Macy Thompson. Kay Maitinez.
Fobbie Koen. Juaqy Heil, Joleen Haftner, Maureen Craighill-Morun. Coordinator. Norma Canner. Consultant,
Aggie Leach-Clark
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RELATED ARTS TRAINING PROVIDED BY LEADERS IN THEIR FIELDS

M ara Capy. £d.D., Movement and

= Storyteliing Consultant, brings joy to
special students througnh participatory arts
sessions in Wichita.

M ovement Training with Dianne Dulicai,
m=e MA, ADTR. Training of educators is a
major portion of the program. Nationally
known experts from related arts fieids teach
theories and methods for ¢c'assroom use, and
provide high quality arts experiences.

—ACLEE O

Photo by Vic Bilson

A dapting
m—Arts
Experiences
for Special
Populations
ina
workshop
with Frances
E. Anderson

ond_DRCs at
Photo by Vic Bilson gﬁﬂier
D ianne Dulicai and William C. Freeman fraining
d Retreat.

sharing their expertise with DRCs and
other educators
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—THE PEOPLE THAT-MAKE THE KARTS PROGRAM WORK FOR KANSAS-COMMUNITIES -

h) - -

(Descriptions read right to left.)

M aureen Craighill-Moran, MA, Coordinator KARTS

"W Program. Her background as an art therapist working
in public and private schools has enabled her to bring
vitality and excellence to the coordination of this special
grant program.

W illiam C. Freeman, MA, ADTR, Director, Arts witn the

Handicapped and KARTS Programs. His expertise is as
a movement therapist providing direct services for special
education students and in the development and
administration of in-service training with teachers and
related services personnel.

N orma Canner, MA, ADTR, Program Consultant. A movement therapist with over 35 years
™ experience with special popuiations and author of ...And a Time to Dance.

,' rances E. Anderson, £d.D., ATR, Program and Evaluation Consultant. Protessor of Art at lllinois
"™ State University, founding member of the American Art Therapy Assn. and author of Art tor
All The Children.

Photo by Aggie Leach-Clark

DISTRICT RESOURCE COORDINATORS

District #1 (Northeas!)
(Descriptions read lefi to right.)

B onnie Burnside, MME., Special Music Education. An
™ Adaptive Music teacher in the Kansas City school
system who incorporates music and movemeii with a
wide variety of special needs students.

S haron Loveless, MS Ed. Special Education. She works
™ with special education students in the Olathe school
system and specializes in visual arts.

District #2 (Southeast)

J oleen M. Thompson, MS . Special Education. She woOrks
"™ with special students in the Oftawa schoo! system and
uses the related aris to focus her students on their
academics.

K ay Martinez, MA. MS. AIR, Art Thercirast. Director of Art
** Therapies at Parsons State Hespital. Kay uses art
therapy t0 expand the boundaries of self awareness to
the special populations with whom she works.

20, Photo by Aggie Leach-Ciark
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District #3 (South Central)

A ggie Leach-Clark, M. Ed., Counseling. Aggie is a

nounselor in ‘Wichita working with special populations
ranging from ages 5 !0 §0. She works in the public schools
as well as for private ager sies using performance. art
and music.

B obbie Koen, MA, Fducational Psychology. Founder
** and Director. Ihari Scnool for Special Education. She
uses the related «wrts > enrich the academic program for
her learning disablecd students.

Photo by Joleen M. Thompson

s herri Austin, MME, Special Music Education. She uses
™ special music, art, drama and storytelling to work with
both gifted and emotionally disturbed students in Wichita gublic and private school systems.

District #4 {Southwest)

T ammy Herl, BA. Art Education and Art Therapy. Tammy
™ is our at-large DRC. recently from Dighton, Kansas,
now working at Kansas Newman College as Director of
Public Relations.

T oni Dort, MM., Master of Music She works as an
Elementary and Adaptive Music Specialist in the
Great Bend school system exploring growth through
interrelated aits processss.

District #5 (NorthwestiNorth Central)

J udy, Hell, MS., Counseling with an Arts Therapies

"™ emphasis. She has brought arts therapy experiences to
special populations including students, psychiatric in-
patients and persons with disabilities in the Hays area. as
well as in other areas of Kansas for over twenty years

J oleen Haffner, MS., Psychology/Art Therapy, MS..

™ Special Education. She helps her special population
students in the Wamego Special Services #320, 323, 329
Cooperative to better deal with educational/emotional
stress in their lives through the arts, with focus on
academic confidence.
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THE SPECIAL CHILDREN TH-AT WE SERYV
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B

S ome of our speciai studants
== that experience tne joy of
credativity and confidence in J
learning brought to them through

the arts with the handicapped

programs.
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DRC TRAINING SESSION: CREANVITY IN ACTION

The District Resource Coorainators have
mm completed their first of three years of training
in the KARTS program. They will be providing
techrical assistance and in-service training in the
related arts to the educators, therapists parents
and others in their local districts and regional
ar2as. They will also serve as models in their
communities for incorporating the aris - music,
visual art, movement, drama and stor;:<ling into
the curriculum of the special students ihey serve.

T Photo by Joleen M. Thompson
he Kansas Arts Resource Training System and Arts with the Handicapped programs are

=== administered through the Kansas State Department of Education, Special Education
Administration Section. The Kansas Arts Resource Training System is funded as a Special Project,
Grant No. G008530251, Project No. 029KH50151 by the United States Department of Education,
Office of Special Education Programs, Division of Personnel Preparation. The first grant period

commenced on 10-1-85. This brochure was designed, produced and printec with funds
provided by this grant.

The Arts with the Handicapped program is funded through Part B, EHA. The director of the

wma Arts with the Handicapped program and the Kansas Arts Resource Training System is
William C. Freeman.

T he ideas and stcioments presented in this brochure do not necessarily reflect those of the
== Office of Special Education Programs, United States Department of Education. They do
however reflect ihe philosophies of the grant application, the Kansas Advisory Council on Arts

with the Handicapped and the Kansas State Department of Education, Special Educaiion
Administration Section.

== with the Handicapped programs are implemented 5
through G sole source contract between the

Karsas State Department of Education and Emporia
State University.

Please write or call for more information: 4 3 2

NAUREEN CRAIGHILL-MORAN~COORDINATOR
KARTS PROGRAMs KS ST SCHOOL FOR THE
VISUALLY HANDICAPPED~ 1100 STATE AV . DRC District Map
9 SAS CITYs KS bL102 215

‘361-3305 EXT. 413 '

The Kansas Arts Resou.ce Training System and Arts *\Z\
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